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Abstract 

 

This study utilized an exploratory sequential mixed method to explore leadership styles and teachers’ 

performance in Magsaysay Elementary Schools. There were 144 randomly selected teachers from the 

26 schools headed by principals and head teachers for the academic year 2023-2024. The qualitative 

data from the interview underwent thematic analysis, while the quantitative data employed statistical 

treatments such as weighted means, Partial Least Squares Structural Equation Modelling (PLS-SEM), 

and WarpPLS version 7.0. Based on the interview results, seven leadership styles —autocratic, 

bureaucratic, delegative, democratic, instructional, servant, and transformational—were extracted as the 

main themes from the narratives. This study found that school heads employ a high extent of leadership 

styles and teachers exhibit a high level of performance. This indicates that the principals and head 

teachers showed commendable leadership. The high ratings in leadership reflect that school heads 

successfully responded to the needs of their teachers and pupils. This can lead to improved pupils’ 

outcomes and increased community support for the schools. Furthermore, only autocratic leadership 

was found when leadership styles were linked to the teachers’ performance, with no direct connection. 

Based on the findings, the study concluded that various leadership styles and teachers excel at multiple 

aspects of their roles. Therefore, it is recommended that school heads evaluate the practical application 

of each leadership style and that teachers continue with their comprehensive professional development 

program to enhance their best teaching practices. Also, educational authorities may consider the 

proposed development plan to upgrade their leadership styles and teachers’ performance. 

 

Keywords: leadership styles, teachers’ performance, Individual Performance Commitment and Review 

Form (IPCRF), bureaucratic leadership, school heads 
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Leadership styles and teachers’ performance in Magsaysay, Occidental Mindoro 

elementary schools 

 

1. Introduction 

The Department of Education claims that the country's school leaders now have professional standards by 

releasing two historic education regulations that have clarified the duties of supervisors and school heads in 

enhancing teacher quality. These include the issuance of DepEd Order No. 24, s. 2020, or the National Adoption 

and Implementation of the Philippine Professional Standards for School Heads (PPSSH), and DepEd Order No. 

25, s. 2020, or the National Adoption and Implementation of the Philippine Professional Standards for Supervisors 

(PPSS). As RA 9155, “Governance of Basic Education Act,” states, "There shall be a school head for all public 

elementary and public high schools or a cluster thereof. The establishment of integrated schools from existing 

public elementary and public high schools shall be encouraged." The head of the school, who may have an assistant 

head to help, will serve as both the administrative manager and the instructional leader. The school head will create 

a team with the teachers and learning facilitators to deliver high-quality educational initiatives, programs, and 

services. School heads have authority, responsibility, and accountability to maximize organizational performance 

and school effectiveness. They accomplish this by directing the school, supervising its systems and procedures, 

encouraging high-quality teaching and learning, nurturing themselves and others, and involving stakeholders in 

initiatives to enhance school communities (DepEd Memo no. 24 s. 2020). 

DepEd Memo no. 24 s. 2020, known as the National Adoption and Implementation of the Philippine Standards 

for School Heads, also mentioned that their knowledge, abilities, and attitudes enable them to offer technical 

support on curriculum, practice, and output instruction. They should also foster a learner-centered environment 

that guarantees that everyone has access to high-quality, excellent, timely, and liberating education. Their 

dedication lies in offering leadership in education to enhance teacher competency and student results. Section 17 

of the Primary Education Act of 1951 also states that school administrators should fulfill their obligations to the 

school by conducting their tasks in a way that is consistent with the school's philosophies, aims, and objectives. 

Take responsibility for the smooth and productive operation of the school. Create and preserve a favorable school 

climate that supports and upholds academic independence, efficient teaching and learning, and a positive, forward-

thinking connection between the staff and pupils. Provide non-teaching professionals and non-academic staff with 

sufficient reports regarding their performance compared to expectations and guidance on how to enhance it. They 

should also respect due procedure, equity, timeliness, confidentiality, constructiveness, and coherence in 

disciplining their staff members and teachers. However, as stated by Zee et al. (2023), in building a strong 

principal-teacher connection, it is essential to guarantee pupils’ success and foster a healthy school climate to 

produce a learning environment that supports professional growth, encourages social and emotional learning, and 

eventually improves student results.  

The researcher got the motivation to conduct this study to shed light on how the leadership styles of school 

heads play a significant role in the teachers’ performance because there are educational institutions that experience 

a lack of motivation and job satisfaction on the part of teachers, as reflected in their performance last school year. 

Given that most of the elementary teachers in the Magsaysay district received an outstanding rating in IPCRF. 

27% of the teacher population received a very satisfactory rating in SY 2022-2023. Despite the teacher's 

unwavering commitment to professional growth and pupils’ success, they received a "very satisfactory" rating in 

the IPCRF instead of the hoped-for "outstanding" mark. While this rating reflects solid performance, it also reveals 

some challenges in areas like innovative teaching methods and effective management by school heads.  

Statement of the Problem - The researcher. Aimed to determine the school heads’ leadership styles and their 

relation to the teachers’ performance in Magsaysay elementary schools. Specifically, the researchers wanted to 

answer the following questions: (1) What are the leadership styles of the school heads in Magsaysay elementary 



 
Leadership styles and teachers’ performance in Magsaysay, Occidental Mindoro elementary schools 

International Journal of Research Studies in Management 149 

schools? (2) What is the level of school heads’ leadership styles in Magsaysay elementary schools in terms of 

autocratic, bureaucratic, delegative, democratic, instructional, servant, and transformational? (3) What is the level 

of teachers’ performance in Magsaysay elementary schools regarding lesson plan preparations, assessing pupils, 

involvement in extracurricular activities, and IPCRF rating? (4) Is there a significant relationship between the level 

of school heads’ leadership styles and the teachers’ performance? (5) What development plan can be proposed to 

the respondents and their school to enhance teacher performance through effective leadership styles? 

Significance of the Study - The study aimed to determine the leadership styles and teachers’ performance in 

elementary schools in Magsaysay, Occidental Mindoro. This study also aims to assist teachers with classroom 

management, ensuring that teachers feel supported as they create a positive learning environment which will 

collectively contribute to reaching their full potential, help school heads apply different leadership styles to 

implement solutions that can improve learning environments and address the shortcomings of the schools, serve 

as an instrument to enhance pupils’ learning for better growth and development wherein they can benefit from this 

study once their teachers’ performance improves, enable parents to advocate confidently for their child's 

educational needs, ensuring that their voice is heard and valued in the learning process and strengthen the 

community around each child and enhance their overall educational experience. Also, it has the potential to foster 

the creation of evidence-based policies and practices that can benefit the academic sector, education stakeholders, 

and policymakers within the municipality, thereby contributing to the community's overall growth and 

development and guiding policymakers of DepEd Occidental Mindoro on how to improve the working conditions 

of teachers and managerial practices of school heads. Moreover, they may create a scheme and devise a system to 

maintain a healthy relationship between teachers and school heads. This will allow them to craft short- to long-

range plans. Future researchers can use this as a basis for the conduct of further or similar studies. 

Scope and Delimitation of the Study - This study examined teachers' leadership styles and performance from 

26 elementary schools in Magsaysay, Occidental Mindoro. It focused specifically on seven leadership styles: 

autocratic, bureaucratic, delegative, democratic, instructional, servant, and transformational. Teachers' 

performance was assessed based on their lesson plan preparations, pupil evaluations, participation in 

extracurricular activities, and IPCRF (Individual Performance Commitment and Review Form) ratings. The study 

encompassed the school year 2023-2024. 

2. Methodology 

Research Design - This study employed an exploratory sequential mixed method to examine the relationship 

between the independent and dependent variables to obtain the necessary data. The exploratory sequential mixed-

method design is a research approach that initially collects and analyzes qualitative data, followed by collecting 

and analyzing quantitative data. Researchers gather and interpret this information to inform the subsequent 

quantitative phase of the project. This initial qualitative stage is crucial for designing a tailored survey, selecting 

appropriate existing measures for the next phase, creating interventions, or developing a website or app. This 

research design was chosen because it effectively identified leadership styles and teachers’ performance in 

elementary schools in Magsaysay, Occidental Mindoro. 

Respondents of the Study - The study's respondents were 144 teachers from the 26 elementary schools in 

Magsaysay, Occidental Mindoro. They were randomly selected and asked to assess their school heads’ leadership 

styles and performance. Out of 228 teachers from Magsaysay elementary schools, only 144 served as respondents. 

This was computed through the Raosoft Sample Size Calculator with a 5% margin of error and 95% confidence 

level. 

Research Instrument - The first instrument used in this study was the interview guide. An interview was 

conducted with 15 randomly selected elementary teachers in the Magsaysay district who were asked to determine 

the leadership styles of their school heads. In the quantitative phase, an adapted questionnaire with modifications 

for the leadership styles and a researcher-made questionnaire on the teachers’ performance served as the secondary 
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instrument. The questionnaire consisted of two parts. The first part was the level of leadership styles of their school 

heads: autocratic, bureaucratic, delegative, democratic, instructional, servant, and transformational. The second 

part included the teachers’ performance based on their lesson plan preparations, assessing students’ involvement 

in extracurricular activities, and individual performance commitment and review form (IPCRF) ratings. 

Autocratic leadership was adapted from Bwalya (2023) with four adapted statements. Two statements were 

added to complete the six items. Bureaucratic leadership was adapted from Normakoh (2019) with four adapted 

statements. Two statements were added to complete the six items. Delegative leadership was adapted from Bwalya 

(2023) with three adapted statements and Cadimas et al. (2024) with three adapted statements. Democratic 

leadership was also adapted from Aunga & Masare (2017) with one adapted statement and from Bwalya (2023) 

with one adapted statement. Four statements were added to complete the six. Instructional leadership was adapted 

from Pettiegrew (n.d.) with three adapted statements. Three statements were added to complete the six. Servant 

leadership was adapted from two research questionnaires. The first was from Cadimas et al. (2024) with one 

adapted statement. The second was from the Servant Leadership Questionnaire with three adapted statements. Two 

were added to complete the six statements. Transformational leadership was adapted from two research 

questionnaires. The first was from Cadimas et al. (2024) with one adapted statement. The second was from the 

Transformational Leadership Survey, with three adapted statements. Two statements were added to complete the 

six items. 

To ensure the validity of the instrument created and adapted by the researcher, a team of three graduate school 

professors from Divine Word College of San Jose brought together their expertise and insights, ensuring the clarity 

and appropriateness of the statements. The professors' feedback and recommendations were incorporated into the 

draft of the questionnaire to enhance its potential for generating valuable data for the research. The adapted 

questionnaire on the level of school heads’ leadership styles, which consisted of 42 items, and teachers’ 

performance, which consisted of 18 items, were tested for their reliability using 30 respondents.  Since the 

questionnaire was administered once, the split-half reliability technique, applying the Spearman-Brown formula, 

was used. The coefficients of reliability based on equal length recorded the following results. 

Table 1 

Reliability Analysis of the Level of Leadership Styles and Teachers’ Performance 

Variables 
(Leadership Styles) 

Number of Items 
Reliability Coefficients* Interpretation 

Autocratic Leadership 6 0.917 High Reliability 
Bureaucratic Leadership 6 0.973 Very High Reliability 
Delegative Leadership 6 0.918 Very High Reliability 
Democratic Leadership 6 0.975 Very High Reliability 
Instructional Leadership 6 0.918 Very High Reliability 
Servant Leadership 6 0.980 Very High Reliability 
Transformational Leadership 6 0.722 High Reliability 
Teachers’ Performance 
Lesson Plan Preparations 6 0.903 High Reliability 
Assessing Pupils 6 0.885 High Reliability 
Involvement in Extracurricular 
Activities 

6 
0.920 Very High Reliability 

*Based on coefficients of equal length  
 

The results revealed a generally very high level of reliability, as shown in the significant coefficients that 

ranged from 0.722 to 0.980. The results proved that the questionnaire could be administered to the final set of 

teacher respondents.  

Data Gathering Procedure - The researcher used one question and gathered responses through personal 

interviews for the qualitative phase. The question was, "What is the leadership style of your school head?" The 

qualitative data were generated from teacher-respondents' interviews and underwent thematic analysis. Recording, 

transcription, tabulation, and coding were done to extract the themes. The initial, developing, and final thematic 

maps were illustrated to identify the final themes. Letters of request to conduct the study were forwarded to the 
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Office of the OIC-Schools Division Superintendent, Dr. Loida O. Adornado, and Public Schools District 

Supervisor Joel P. Bercasio. Upon approval, permission from the school heads in Magsaysay District was secured 

before the actual gathering of data. To gather data, the researcher personally administered the survey questionnaire 

checklist. The respondents were oriented to the significance of the survey. Responses were elicited from them. 

They were also informed about withholding their anonymity. The researcher also gathered the IPCRF ratings of 

teachers in the Magsaysay District for SY 2023-2024 to determine their performance. The data-gathering 

procedure, securing letters, and consent were done in two weeks, and all of the questionnaires were retrieved the 

same day they were given and evaluated right after all of the data was gathered. 

Statistical Treatment of the Data - The qualitative data generated through the interviews of the teacher-

respondents underwent thematic analysis. Recording, transcription, tabulation, and coding were done to extract 

the themes. The initial, developing, and final thematic maps were illustrated to identify the final themes. The 

quantitative data to answer the descriptive problems have been processed by the statistical software SPSS version 

26. For the inferential problems and to test the hypotheses, Partial Least Squares-Structural Equation Modeling 

(PLS-SEM) was used, and results were generated by WarpPLS version 7.0. The level of leadership styles and 

teachers’ performance was answered through a survey questionnaire. The following limits are applied in leadership 

styles: 4.50-5.00 – Very High; 3.50-4.49 – High; 2.50-3.49 – Moderate; 1.50-2.49 – Low; 1.00-1.49 – Very Low. 

While in the teachers’ performance, the following limits are applied: 4.50-5.00 – Excellent; 3.50-4.49 – Very Good; 

2.50-3.49 – Good; 1.50-2.49 – Fair; 1.00-1.49 – Poor. 

Ethical Considerations - The researcher listed the sources used as references in this study. The American 

Psychological Association (APA) citation was used to acknowledge the ideas of researchers and authors. This 

study only aimed to contribute to innovations in education and did not cause harm to anyone involved in this study. 

The researcher asked permission from the school district supervisor and school heads/principals of their respective 

schools in the Magsaysay District to gather data for the study. Trust in the teacher-respondents was given, 

considering their complete understanding of the objectives and how the research process works. The research 

instrument was also explained thoroughly to them. During the administration of the instrument, the survey 

questionnaire was distributed personally at a specified time. The confidentiality of the respondents’ data was 

assured. It was guaranteed that all the data and results gathered would be exclusively used for the study. 

3. Results and Discussions 

The final thematic map for leadership styles is an updated version that reflects the analysis and refinement of 

the initial thematic diagram. It presents the seven final themes derived from the study of leadership styles. These 

final themes, namely autocratic, bureaucratic, delegative, democratic, instructional, servant, and transformational 

leadership styles, represent the leadership styles practiced in their respective schools. The final thematic map 

summarizes the analysis and provides a clear visual representation of the leadership styles. Team (2024) 

emphasized that a leader's behavioral approach to directing, inspiring, and influencing subordinates is called their 

leadership style. The level of leadership styles in the Magsaysay district was rated high, with an overall mean of 

4.39. This indicates that the principals and head teachers showed commendable leadership. The high ratings in 

leadership reflect that school heads successfully responded to the needs of their teachers and pupils. This can lead 

to improved pupils’ outcomes and increased community support for the schools. 

Table 2 shows the mean level of school heads’ leadership styles in Magsaysay elementary schools regarding 

autocratic and bureaucratic leadership styles. It was measured numerically using the weighted mean with recorded 

composite values of 4.28 and 4.45, respectively, which denote high levels. This means that in terms of autocratic 

style, the school head has an effective leadership style that has created a disciplined and structured school 

environment. It may result in clear guidelines or expectations for the teachers, but it can also limit opportunities 

for collaborative decision-making and teacher autonomy. Therefore, though high accountability and attainment of 

organizational objectives through the autocratic approach may be vital, it needs to be balanced with elements of 

participative leadership, which can create engagement and empowerment among the teachers for long-term success 



 
Padilla, R. M. B., Rayton, M. P. C., Limos-Galay, J. A., & Lazaro, N. J.  

152  Consortia Academia Publishing (A Partner of Divine Word College of San Jose) 

and job satisfaction. As shown in the table, all six indicators were assessed at a high level, ranging from 3.99 to 

4.40. The high ratings suggest that the school head maintains a centralized control approach. This can lead to 

uniformity in decision-making and clarity in organizational objectives. However, it may also stifle creativity and 

initiative among staff who may not feel empowered to share ideas or advocate for change. As supported by Legacee 

(2024), the adoption of an autocratic leadership style can achieve compliance, quick decision-making (Abdullah 

& Wahan, 2023) to benefit teachers and pupils, establish clear and specific goals (Sugars, 2024), and boost team 

performance (Towler, 20221). Also, easier communication (Mamchii, 2024), trust (Rosing et al., 2024), and 

making choices all by themselves (Modise, 2024).  The study of Bahadar et al. (2023) shows a strong correlation 

between secondary school teachers' work effectiveness and authoritarian leadership style. It implies that teachers' 

efficacy may be impacted by high levels of autocratic leadership, calling for assistance and training to enhance 

classroom management and instructional techniques. On the contrary, in the study of Rezky et al. (2024), it is 

highlighted that the school environment was found to suffer when a principal adopted an authoritarian leadership 

style, underappreciated teachers (C & P, 2016), restricted flexibility (Tibogwa et al., 2016), coerced teachers 

(Jameslopresti, 2022), self-uncertainty of the teachers (Kincaid et al., 2024), and demoralized the staff (Mathur, 

2021). Teachers are not committed to the organization (Cherak, 2024). Thus, in the end, it is the organization that 

will suffer. As a result, roles and actions within the organizational context may be hampered. 

 

 

 

 

 

 

 

 

Figure 1. Final Thematic Map of Leadership Styles 

Table 2 

Mean Level of School Head Leadership Styles in terms of Autocratic and Bureaucratic  

INDICATORS (Autocratic Leadership) Weighted Mean Verbal Description 
1. *My school head supervises and monitors us closely. 4.40 High 
2. *My school head retains the final decision-making authority 
within our school. 

4.24 High 

3. My school head exercises full authority in leading us. 4.27 High 
4. My school head gives rewards and punishments to motivate 
the achievement of organizational objectives. 

3.99 High 

5. *My school head is the primary assessor of our achievements 
and accomplishments. 

4.39 High 

6. *My school head gives orders and clarifies procedures. 4.37 High 
Composite Mean 4.28 High 
INDICATORS (Bureaucratic Leadership)    
1. *My school head ensures that we comply with school and 
departmental policies and regulations, promoting a culture of 
shared responsibility. 

4.53 Very High 

2. *My school head fosters reliability and productivity in 
maximizing the school system. 

4.40 High 

3. *My school head clarifies teachers' roles and responsibilities, 
helping reduce conflicts of interest. 

4.45 High 

4. My school head prefers and employs rigid rules and 
regulations, sticking with memoranda and DepEd orders. 

4.49 High 
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5. *My school head helps us understand the vision, mission, 
and goals of the school and department. 

4.42 High 

6. My school leader focuses on specialization, allowing us to 
focus on our strengths. 

4.39 High 

Composite Mean 4.45 High 
Legend:  4.50-5.00 – Very High; 3.50-4.49 – High; 2.50-3.49 – Moderate; 1.50-2.49 – Low; 1.00-1.49 – Very Low *Adapted statement 
 

Moreover, the recorded composite value of 4.45, which denotes a high level, means that the bureaucratic 

leadership style effectively develops an organized, responsible, and accountable school culture in which teachers' 

roles are well-defined. The reliability and productivity from this type of leadership remain effective, although at 

the same time, it can be too rigid and devastatingly dead against creativity and flexibility for educators. Therefore, 

though the imposition of rules and regulations keeps things in order and ensures a clear focus on institutional goals, 

balancing this approach with opportunities for innovation and professional growth is necessary. Encouraging some 

level of autonomy and teacher input can enhance engagement and morale, ultimately benefiting the overall 

educational environment. In addition, decisions are made according to a well-defined chain of command that is 

based on laws and regulations (AIHR, Academy to Innovate HR, 2024), and freeing up staff members to 

concentrate on their areas of competence (Emeli, 2024) affirms the effectivity bureaucratic school structures have 

on fostering a friendly work environment, administrator support, and occupational cooperation, all of which have 

a beneficial impact on teacher leadership culture (Parlar & Cansoy, 2017); yet inevitable consequences are 

unavoidably brought about by bureaucracy (Monteiro et al., 2021). 

Table 3 reveals the mean level of school heads’ delegative, democratic, and instructional leadership styless in 

Magsaysay elementary schools, which were measured numerically using the weighted mean with recorded 

composites of 4.39, 4.39, and 4.45, respectively, which denotes a high level. The elevated mean score for delegative 

leadership among principals at Magsaysay Elementary Schools suggests that school heads successfully empowered 

their teachers by providing them with increased autonomy and responsibility. This method can cultivate a sense of 

ownership and engagement among educators, which may contribute to teaching performance and student outcomes. 

The implication is that ongoing investment in delegative leadership practices can promote greater collaboration 

and innovation within the school, further enriching the academic environment. Additionally, school leaders can 

consider implementing training programs to hone leadership skills to optimize their positive influence on the 

school community. Moreover, the composite mean of 4.39, suggesting that the school heads are also practicing 

delegative leadership at a high level emphasizing the importance of quality through collaborative decision-making 

(Philips et al., 2023) letting group members decide (Staff & Staff, 2024) gives team members the freedom to think 

for themselves (Okiri & Hercz, 2024) without prejudices, telling us to do our work at own pace, willingness to 

delegate tasks and shard responsibilities (Okiri & Hercz, 2024) for resource on skills allocation and be able to 

concentrate on their strength (Sharma, 20204) the trust that was build (Iqbal, 2024 & Myers, 2024) encourage 

teachers to be motivated accountable and collaborative (Amos et al., 2022). 

Moreover, the composite mean of 4.44 under the democratic leadership style indicates high effectiveness or 

influence within the study context. This means that the variable significantly contributes to achieving desired 

outcomes in the school environment. The implication is that prioritizing and sustaining this variable, whether 

related to leadership styles, teaching methods, or another element, can be crucial in driving further improvements 

in school performance. Stakeholders, including administrators and educators, may leverage this high level of 

effectiveness to cultivate an environment that promotes ongoing growth and success. Investing in areas that align 

variables can yield substantial benefits for both taught pupils over time. With the high level of delegative leadership, 

it is supported in the study of Laghari et al. (2024b) that head teachers who embrace a democratic leadership style 

can enhance teachers' performance by boosting their commitment and productivity. 

Lastly, the instructional leadership style in Magsaysay Elementary Schools reveals a high level with a recorded 

composite value of 4.45. Strong instructional leadership will likely positively affect pupils’ outcomes and academic 

performance. School heads can cultivate a culture of continuous improvement and excellence in education by 

fostering a supportive environment where teachers feel empowered and guided in their instructional efforts. 
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Therefore, school heads must maintain and further develop their instructional leadership skills. Additionally, 

ongoing professional development programs and collaborative practices among teachers may strengthen this 

leadership style, ultimately benefiting teachers and pupils. Kilag & Sasan (2023b) believed that putting 

instructional leadership into action in schools helps teachers learn and grow, fosters strong connections between 

teachers and administrators, and creates continuous opportunities for professional development. Nurabadi et al. 

(221) emphasize that when principals actively guide instruction, it helps teachers become more effective, leading 

to pupils’ achievement. 

Table 3 

Mean Level of School Head Leadership Styles in terms of Delegative, Democratic, and Instructional 

INDICATORS (Delegative Leadership) Weighted Mean Verbal Description 
1. *My school head lets us do our work at our own pace and allows 
us to appraise it. 

4.39 High 

2. *My school head emphasizes the importance of quality, allowing 
us to establish control standards. 

4.45 High 

3. *My school head allows us to vote whenever a major decision must 
be made. 

4.40 High 

4. *My school head delegates tasks to implement a new procedure or 
process. 

4.35 High 

5. *My school head lets us think ahead and develop strategic long-
term plans. 

4.37 High 

6. *My school head allows us the right to determine our 
organizational objectives. 

4.37 High 

Composite Mean 4.39 High 
INDICATORS (Democratic Leadership)   
1. *My school head believes that working together has greater 
potential than working individually. 

4.52 Very High 

2. My school head is transparent and includes stakeholders and 
students in the decision-making process. 

4.38 High 

3. My school head allows us to work optimally and fosters a flexible 
work environment. 

4.45 High 

4. *My school head creates an environment where we take ownership 
of our work or project. 

4.45 High 

5. My school head is receptive to ideas and advice from us. 4.40 High 
6. My school head encourages us to use our creativity and ingenuity 
to solve organizational problems. 

4.42 High 

Composite Mean 4.39 High 
INDICATORS (Instructional Leadership) Weighted Mean Verbal Description 
1. *My school head makes sure that our priorities in the classroom 
are to align with the goals and direction set by the school and 
department. 

4.56 Very High 

2. *My school head engages us in discussions about academic 
performance results to pinpoint the strengths and weaknesses of the 
curriculum. 

4.50 Very High 

3. My school head proactively promotes the application of skills 
learned during in-service training in the classroom. 

4.45 High 

4. *My school head actively assists us in acknowledging and 
rewarding student contributions and achievements in the classroom. 

4.40 High 

5. My school head motivates us to use instructional time for teaching 
and practicing new skills and concepts. 

4.42 High 

6. My school head visits classrooms to discuss school matters with 
teachers and students. 

4.37 High 

Composite Mean 4.45 High 
Legend:  4.50-5.00 – Very High; 3.50-4.49 – High; 2.50-3.49 – Moderate; 1.50-2.49 – Low; 1.00-1.49 – Very Low *Adapted statement 
 

Presented in Table 4 are the mean levels of school heads’ servant and transformational leadership styles in 

Magsaysay elementary schools. Their level of leadership style was measured numerically using the weighted mean 

with a recorded composite value of 4.38, which denotes a high level.  The servant leadership of the school head 

can contribute considerably to a positive school culture built on collaboration, support, and shared success. This 

leadership style not only enhances the morale and job satisfaction of the teachers but also creates a sense of 

community and belonging among the staff. By focusing on the needs and welfare of others, the school head lays 
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the groundwork for long-term growth and development within the organization. However, this balance must be 

maintained because a strong servant leadership orientation needs to be complemented with mechanisms that ensure 

proper goal achievement and organizational performance. A servant leadership style can significantly improve a 

school’s climate and culture, increasing teacher satisfaction, engagement, and retention. School heads who 

embrace this approach will likely cultivate trust and loyalty among staff, fostering teamwork and collaboration. 

Furthermore, servant leadership empowers teachers to take the initiative and participate in decision-making, 

enhancing instructional quality and better student outcomes.  

Table 4 

Level of School Head Leadership Styles in terms of Servant and Transformational 

INDICATORS (Servant Leadership)  Weighted Mean Verbal Description 
1. *My school head emphasizes the importance of empowering the 
school and community through service and contribution. 

4.38 High 

2. *My school head cares more about others’ success and 
accomplishments than his/her own. 

4.29 High 

3. *My school head prioritizes our personal wellness. 4.40 High 
4. *My school head sacrifices his/her own interest to meet our needs. 4.24 High 
5. My school head creates a safe space for us to share our thoughts 
and feelings at a personal level. 

4.42 High 

6. My school head holds high ethical standards and recognizes our 
individuality. 

4.42 High 

Composite Mean 4.38 High 
INDICATORS (Transformational Leadership)   
1. *My school head enables us to think about old problems from fresh 
perspectives. 

4.26 High 

2. My school head challenges us to achieve our full potential. 4.41 High 
3. *My school head rarely gives direction or guidance to us if s/he 
senses we can achieve our goal. 

4.28 High 

4. *My school head regularly gives us coaching and feedback to help 
us understand our progress. 

4.35 High 

5. *My school head helps us with our self-development. 4.39 High 
6. My school head supports experimentation, creation, innovation, 
and collaboration in learning. 

4.42 High 

Composite Mean 4.35 High 
Legend:  4.50-5.00 – Very High; 3.50-4.49 – High; 2.50-3.49 – Moderate; 1.50-2.49 – Low; 1.00-1.49 – Very Low *Adapted statement 
 

The high level of servant leadership in the Magsaysay district positively influences the teachers, as supported 

by Silalahi et al. (2022), who mention that leaders who prioritize serving their team members cultivate loyalty and 

boost performance. As reflected in the table, six indicators were rated high, with a value of 4.42. The high level of 

servant leadership can pose a sense of professionalism, as disclosed in the study of Poobalan and Talip (2020), that 

when school leaders adopt servant leadership, they create a supportive environment that boosts teachers' 

professionalism and performance. This style not only manages the school better but also creates changes in 

education, leading to greater, more tremendous pupils. Moreover, Hailu (2023) addressed in his study that a 

transformational leader inspires and motivates his or her team to unlock their full potential and exceed expectations. 

Table 4 shows the mean level of school heads’ transformational leadership style in Magsaysay Elementary Schools. 

It reveals a high level of leadership, which was measured numerically using the weighted mean with a recorded 

composite value of 4.35. This indicates that transformational leadership is likely to drive positive changes within 

the schools, boosting teacher motivation and engagement, which, in turn, contributes to enhanced pupil 

performance. Therefore, focusing on transformational leadership practices can further strengthen the school 

environment and encourage continuous development. As the table shows, six indicators were rated high, with a 

value of 4.42. The high level of transformational leadership can greatly enhance teacher performance, with 

charisma and inspiration being the most influential factors (Sugianto, 2024b).  It also plays a key role in shaping 

the school climate, as pinpointed in the study of Irawan et al. (2024). 

An excellent teacher’s performance in terms of lesson plan preparation was disclosed in Table 5 with a 

composite mean of 4.70. This indicates that teachers were well-prepared and organized in their instructional 
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planning, which created an engaging and productive learning environment. Such exceptional performance in 

lesson plan preparations can enhance teaching quality and improve student learning outcomes. To maintain this 

high level of performance, it is essential to prioritize ongoing professional development and support for teachers, 

ensuring they have access to the necessary resources and training to continue to refine their lesson planning skills 

showed similarity in the study of Fraefel (2023), which disclosed that effective lesson planning boosts teachers' 

performance by aligning teaching strategies with pupils’ outcomes. This focus ensures that tasks are meaningful, 

promote successful learning, and help avoid the pitfalls of over- or under-planning. 

The six descriptors under the teachers’ performance in assessing pupils yielded a high weighted mean of 4.75, 

which is excellent. This finding implies that teachers were assessing pupils’ progress and likely used various 

assessment strategies that positively impacted pupils’ learning and development. Such an excellent performance 

indicates a commitment of teachers to understand their pupils' needs and adjust their instructional methods 

accordingly. Consequently, they can offer meaningful feedback, pinpoint improvement areas, and maximize 

support to enhance individual pupils’ outcomes. It showed that the respondents possessed an excellent performance 

in assessing pupils, which is also reflected in the study of Yakimowski & Truxaw (2016), which found that when 

pupils’ performance is assessed, it can significantly influence teacher effectiveness by providing valuable insights 

that link teacher training programs to pupils’ success. These data help uncover opportunities to improve teaching 

methods and support their pupils. 

Table 5 

Level of Teachers’ Performance in terms of Lesson Plan Preparations, Assessing Pupils, and Involvement in 

Extracurricular Activities 

INDICATORS (Lesson Plan Preparations) Weighted Mean Verbal Description 
1. I prepare my lesson plan to adhere to adherelum standards, 
pupils’ needs and diversity, and the availability of resources. 

4.82 Excellent 

2. I make instructional materials for my lessons to enhance 
collaborations. 

4.65 Excellent 

3. I prepare fun, interactive, and meaningful activities for my 
pupils. 

4.63 Excellent 

4. I deliver engaging lesson recaps and conclusions to enhance 
pupil understanding. 

4.70 Excellent 

5. I make well-planned lessons because I believe it fosters engaging 
and meaningful learning. 

4.73 
Excellent 

6. I make sure to finish the learning competency assigned weekly 
and quarterly on time. 

4.69 
Excellent 

COMPOSITE MEAN 4.70 Excellent 
INDICATORS (Assessing Pupils)    
1. I give formative, summative, diagnostic, performance-based 
tests, etc., to my pupils. 

4.78 Excellent 

2. I align my assessments to the learning competencies. 4.81 Excellent 
3. I prepare differentiated assessments to address the diversity of 
learners. 

4.72 Excellent 

4. I communicate assessment results with students and parents. 4.73 Excellent 
5. I give summative tests every two weeks and formative tests at 
the end of the quarter. 

4.76 
Excellent 

6. I create assessment criteria for every learning outcome to 
conduct a thorough evaluation of pupils' learning. 

4.67 
Excellent 

COMPOSITE MEAN 4.75 Excellent 
INDICATORS (Involvement in Extracurricular Activities)    
1. I accept ancillary tasks such as coordinatorship, like ICT 
coordinator, LRMDS coordinator, SIC coordinator, etc., in school. 

4.65 Excellent 

2. I embrace extracurricular activities as opportunities to grow 
beyond my designated instructional responsibilities. 

4.62 Excellent 

3. I coordinate and manage school programs like Reading Month 
Celebration, School Meet, United Nations Celebration, Children’s 
Month Celebration, etc. 

4.77 Excellent 

4. I accept coaching and mentoring to support pupils’ development 
in extracurricular activities. 

4.70 Excellent 
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5. I enthusiastically showcase my talents through various school 
programs and events. 

4.59 
Excellent 

6. I provide guidance and support to various school clubs like 
sports clubthe , dance club, arts club, music club, etc. 

4.50 
Excellent 

COMPOSITE MEAN 4.64 Excellent 
Legend:  4.50-5.00 – Excellent; 3.50-4.49 – Very Good; 2.50-3.49 – Good; 1.50-2.49 – Fair;  1.00-1.49 – Poor 
 

Furthermore, the mean level of teachers’ performance in terms of involvement in extracurricular activities is 

excellent, with a composite mean of 4.64. This indicates that teachers were actively engaged in and supporting 

extracurricular activities, which can significantly enhance the overall educational experience of pupils. Such 

participation can strengthen the relationships between teachers and pupils, foster community within the school, 

and contribute to pupils' social and emotional growth. Furthermore, this commitment to extracurricular activities 

reflects teachers' understanding of the value of a well-rounded education and their willingness to dedicate extra 

time and effort to nurture pupils' interests and talents beyond academics. This encouraging observation underscores 

the need for ongoing support and acknowledgment of teachers' contributions in these areas, as they are instrumental 

in the comprehensive development of pupils. Significantly, all indicators obtained weighted averages between 4.59 

and 4.77, signifying that they performed excellently in this variable. This means teachers in elementary schools in 

the Magsaysay district were willing to involve themselves in extracurricular activities in schools. Sutton (2015) 

affirms that teachers who get involved in extracurricular activities and encourage their pupils to do the same help 

build strong connections within the school community. When pupils feel they belong, they are more likely to 

engage with their teachers. This sense of community has been linked to improved academic performance. 

Table 6 

Level of Teachers’ Performance in Terms of IPCRF Rating 

IPCRF Rating Descriptive Rating Frequency Percent 
3.500–4.499 Very Satisfactory 29 20.1 
4.500–5.000 Outstanding 115 79.9 
Total  144 100.0 

 

Table 6 shows the level of teachers’ performance based on the IPCRF rating. The IPCRF assesses teachers' 

performance by pinpointing their strengths and weaknesses within key result areas, ultimately guiding professional 

development and intervention programs designed to improve teaching effectiveness (Gresula, 2024). The IPCRF 

is a collaborative initiative between school leaders and teachers that encourages open dialogue regarding the 

expectations for each course, key result areas, objectives, and their alignment with the broader goals of the 

department. As shown in Table 5, the majority of the teachers received an outstanding rating within the range of 

4.500 to 5.000. Meanwhile, 20.1% of the respondents achieved a very satisfactory rating of 3.500 to 4.499. The 

results of the IPCRF demonstrate a strong indication of the teachers' performance for the year, suggesting that they 

met the performance and behavior standards established by the Department of Education. 

The high ratings suggest that teachers successfully applied educational strategies and exhibited 

professionalism in their roles, which can enhance pupils’ learning outcomes. Additionally, such favorable 

evaluations can boost teacher morale and motivation, fostering a culture of excellence within the educational 

setting. These data also highlight the importance of ongoing professional development and support for those who 

performed satisfactorily, ensuring that all educators can improve and aim for exceptional performance. In summary, 

these findings underscore the need to acknowledge teachers' efforts and create an environment promoting 

continuous growth and professional excellence. 
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Figure 2. Emerging Model of Leadership Styles and Teachers’ Performance 

From the structural model that reflects seven leadership styles, an emerging model presents only six leadership 

styles. Figure 2 emerged from the structural equation modeling using the partial least squares method generated 

by WarpPLS version 7.0.  As seen in the new model, the transformational leadership style has the most influence, 

followed by the servant and bureaucratic leadership styles. The lesson plan preparations of teachers contributed to 

a small degree (R2=0.15) to the school heads’ servant leadership style. Assessing pupils (R2=0.20) attributed to the 

effect of the combined delegative, democratic, and transformational styles of leadership. The transformational 

leadership style also contributes to a small degree (R2=0.13) to the teachers’ involvement in extracurricular 

activities. Although to a minimal extent, the teachers’ performance, as indicated by the IPCRF rating, contributes 

to the combined leadership styles applied by the bureaucratic, instructional, servant, and transformational school 

heads. Due to structural equation modeling, the beta coefficients (β), ranging from 0.15 to 0.39, are also shown 

with the corresponding p-values or significance levels set at 0.05.  

Six recognized emergent leadership models have transformational leadership exert the most significant impact. 

The lesson plan preparations made by teachers affect school heads' servant leadership marginally, according to 

analysis. Assessing pupils is effectively delegative, and the combined effects of democratic and transformational 

leadership styles combined with transformational leadership have a negligible impact on teachers' involvement in 

extracurricular activities, whereas, in contrast, teachers' involvement is weakly associated with school heads' 

bureaucratic, instructional, servant, and transformational leadership styles. The beta coefficients reveal differing 

extents of influence, validating the importance of the given relationships at the p<0.05 level. Transformational 

leadership is the determining factor in improving teachers' contributions to school activity. This finding is 

supported by Fernando et al. (2024), who say that strong leadership styles significantly impact school performance, 

particularly regarding teacher effectiveness. When principals exhibit traits such as innovation and resourcefulness, 

they motivate teachers to excel, resulting in enhanced outcomes for the entire school. 

Table 7 

Proposed Development Plan to Enhance Teacher Performance through Effective Leadership Styles 

Goals and 
Objectives 

Development 
Needs 

Action 
Strategies 

Intervention Timeline Resources 
Needed 

Persons 
Involved 

Increase 
awareness of 
various 
leadership 
styles among 
school heads. 

School heads 
can have a 
foundational 
understanding of 
leadership 
theories and 
styles, including 
their 
characteristics, 
benefits, and 
challenges. 
 

Conduct a 
thorough self-
assess- ment 
through 
surveys, peer 
reviews, and 
self-reflection. 
 
 
 
 
 
 

Organize workshops 
on varied leadership 
styles and their 
impact on teaching 
and learning. 
 
 
 
 
 
 
 
 

First 
Quarter 

MOOE 

Schools 
Division 
Office 
Personnel 
 
School 
Heads 
 
School 
District 
Supervisor 
 
Teachers 



 
Leadership styles and teachers’ performance in Magsaysay, Occidental Mindoro elementary schools 

International Journal of Research Studies in Management 159 

School heads 
need to reflect 
on their 
leadership styles 
and how they 
can adapt to 
meet the needs 
of their teachers. 

Compare 
leadership 
effectiveness 
with desired 
outcomes (e.g., 
teacher 
satisfaction and 
performance). 

Include training on 
emotional 
intelligence and 
conflict resolution. 
 
 

Foster 
adaptable 
leadership 
styles that 
meet the 
needs of 
diverse 
teachers. 

School heads 
can develop a 
deep 
understanding of 
their teaching 
staff's diverse 
backgrounds, 
experiences, and 
needs. 

Enable school 
heads to pursue 
self-
improvement 
through targeted 
training and 
reflection. 
 

Organize workshops 
led by experienced 
facilitators who can 
provide real-life 
examples and 
facilitate 
discussions. 
 

Second 
Quarter 

MOOE 

Schools 
Division 
Office 
Personnel 
 
School 
Heads 
 
Schools 
District 
Supervisor 
 
Teachers 

School heads 
can be 
knowledgeable 
about different 
leadership styles 
and their 
application to 
various 
situations and 
individuals. 

Pair school 
heads with 
experienced 
mentors for 
guidance on 
situational 
leadership and 
feedback. 
 

Provide cultural 
awareness, equity, 
and inclusion 
training to help 
school heads adapt 
their styles to a 
diverse workforce. 
 
 
 

School heads 
must develop 
self-awareness 
regarding their 
leadership style 
and how it 
impacts their 
interactions with 
teachers. 

Implement 
anonymous 
surveys for 
teachers to 
provide 
feedback on 
leadership 
effectiveness 
and areas for 
improvement. 

Engage a leadership 
coach specializing 
in adaptive 
leadership to work 
with school leaders 
on setting personal 
goals and 
developing their 
skills. 

Implement 
leadership 
strategies 
that boost 
teacher 
motivation 
and 
engagement. 

Create a clear 
framework for 
assessing teacher 
performance, 
including criteria, 
methods, and 
timelines. 

Review teacher 
performance 
regularly and 
adjust 
leadership 
approaches 
accordingly. 

Conduct regular 
classroom 
observations with a 
focus on 
constructive 
feedback and 
professional growth. 

Year 
round 

MOOE 

Schools 
Division 
Office 
Personnel 
 
School 
Heads 
 
Schools 
District 
Supervisor 
 
Teachers 

Determine 
necessary 
professional 
development 
opportunities 
based on 
identified gaps. 

Conduct 
surveys or 
assessments to 
gauge the 
current skills of 
teachers against 
required 
competencies. 

Create a framework 
outlining key 
competencies 
required for various 
teacher roles (e.g., 
technical skills, 
interpersonal skills, 
and problem-
solving abilities). 

Establish 
mechanisms for 
ongoing 
feedback from 
teachers 
regarding 
leadership 
effectiveness. 

Use feedback 
from co-school 
heads, 
supervisors, and 
self-assessments 
to uncover 
specific areas 
for 
improvement. 

Create a structured 
framework for 
collecting, sharing, 
and using feedback 
within the team. 
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Define the 
specific metrics 
and criteria that 
signify 
leadership and 
teacher 
performance 
improvements. 

Acknowledge 
and celebrate 
improvements 
in leadership 
and teacher 
performance to 
motivate 
ongoing 
development. 

Develop a 
structured 
recognition program 
that honors 
improvements in 
leadership and 
teacher 
performance. 

Enable 
leaders to 
pursue self-
improvemen
t through 
targeted 
training and 
reflection. 

Leaders can 
develop self-
awareness, self-
regulation, 
empathy, and 
interpersonal 
skills to lead 
effectively. 

Provide training 
on emotional 
regulation 
techniques such 
as cognitive 
restructuring, 
stress 
management 
strategies, and 
grounding 
exercises to help 
leaders manage 
their responses 
effectively. 

Workshops on 
emotional 
intelligence, active 
listening, and 
conflict resolution 

Fourth 
Quarter 

MOOE 

Schools 
Division 
Office 
Personnel 
 
School 
Heads 
 
Schools 
District 
Supervisor 
 
Teachers 

Encourage leaders 
to set SMART 
(Specific, 
Measurable, 
Achievable, 
Relevant, Time-
bound) goals 
based on 
identified needs. 

Organize a 
dedicated 
workshop on the 
SMART goals 
framework that 
provides an 
overview of 
each element 
(Specific, 
Measurable, 
Achievable, 
Relevant, Time-
bound). 

Use self-
assessments and 
peer feedback to 
identify individual 
strengths and 
weaknesses. 

 

The proposed development plan aims to enhance leadership effectiveness within educational settings through 

targeted training, self-reflection, and organized interventions. Knowledge management and leadership styles are 

critical to an organization's long-term sustainability. The behaviors and attitudes of leaders have a significant 

influence on both employee and organizational performance (Wang et al., 2024). Each plan segment addresses 

specific needs, fostering a more supportive and effective environment for teachers and pupils. The foundational 

goal is for school heads to understand various leadership styles. This awareness will help them assess how their 

styles impact their teachers and school performance. As noted by Ify et al. (2024), various leadership styles are 

suited to different organizational contexts, and they are most effective when leaders have a clear understanding of 

the tasks at hand, can effectively convey that vision to their team, and develop actionable plans to achieve it. It 

also aims to foster adaptable leadership styles wherein leaders are cognizant of their teaching staff's diverse 

backgrounds and needs, which will enable them to adapt their leadership styles better and implement strategies to 

boost teacher motivation aimed at creating an environment where teachers feel motivated and engaged, which will 

subsequently enhance student learning.  Kilag and Sasan (2023) state that instructional leaders are essential in 

assisting teachers by showcasing effective teaching strategies, providing ongoing constructive feedback, fostering 

collaboration, and facilitating professional development opportunities. They establish clear expectations and 

cultivate strong relationships, empowering teachers to take ownership of their own growth and development. 

Moreover, it enables continuous self-improvement where leaders are encouraged to pursue professional 

development, fostering self-awareness and emotional intelligence. 

Each objective identifies specific areas that require improvement of foundational understanding, where school 
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heads need a comprehensive grasp of different leadership theories to assess and adapt their styles, self-reflection, 

and adaptability. School heads should engage in self-reflection to understand how their inherent leadership styles 

can evolve to meet the needs of their teachers. Feedback mechanisms wherein implementing processes for ongoing 

feedback from teachers about leadership effectiveness can ensure that leaders remain responsive and accountable. 

The development plan also outlines actions to achieve the goals, highlighting self-assessments, training, 

mentoring and surveys, and professional development frameworks. Whereas self-assessments will allow leaders 

to evaluate their current styles, workshops will provide insight into various leadership models and skills, including 

emotional intelligence, pairing leaders with mentors and conducting anonymous surveys that will provide 

constructive feedback and facilitate the sharing of best practices, and a structured approach to assessing teacher 

performance will identify gaps and inform necessary training, ultimately benefiting both school heads and teachers. 

The development plan includes specific workshops directed by experienced facilitators and trained coaches, 

focusing on diverse themes such as emotional regulation techniques for leaders to handle stress and enhance 

interpersonal skills and workshops on creating SMART (Specific, Measurable, Achievable, Relevant, Time-bound) 

goals to help leaders set clear objectives for improvement. This development plan emphasizes the importance of 

structured, ongoing professional development for school leaders. By enhancing their leadership skills through self-

reflection, targeted training, and feedback mechanisms, the plan aims to create a more effective educational system 

where teachers feel supported and motivated. This can lead to improved teaching performance and ultimately 

benefit the pupils they serve. The structured timeline and collaborative engagement of key stakeholders reflect a 

commitment to fostering a responsive and effective leadership culture in the educational environment. 

4. Conclusions 

Following the end of the study, the researchers presented the conclusions generated from the statistical analysis 

of data: final themes for leadership styles were revealed. There were seven themes: autocratic, bureaucratic, 

delegative, democratic, instructional, servant, and transformational leadership styles. A strong commitment to 

effective practices across diverse styles marks the leadership at Magsaysay Elementary School. Effective practice 

in varying styles is revealed as a distinctive hallmark of the leadership at the Magsaysay Elementary Schools; The 

school heads practice close supervision; School heads are hierarchical in structure and require subordinates to 

comply school policies strictly, Deped memoranda and orders; , School heads emphasize quality assurance; 

delegates task and allows to asks when majority of them are decided on must be made; School heads allow teachers 

to work on their own, show creativity and transparency; School heads prioritize pupils at the heart of instruction 

by engaging in discussions with the teachers; Empowering the school and community by serving and sacrificing 

his/her interest was practiced by interests heads. School heads embrace changes and provide coaching and 

feedback for teacher development. Teachers in Magsaysay Elementary Schools excel at multiple aspects of their 

roles, including lesson plan preparations, assessing pupils, and involvement in extracurricular activities. Teachers 

prepare lesson plans that cater to pupils’ needs, meaning they are meaningful and interactive. Teachers prepare 

differentiated assessments, ensuring open communication of the results. Teachers met the professional standards 

and performance targets, ensuring high-quality education.  

Various leadership styles positively influence teaching performance indicators such as autocratic leadership 

has no significant relationship to be found,  bureaucratic leadership has a significant effect on IPCRF indicating 

bureaucratic practices impact teachers’ effectiveness, delegative leadership affects assessing pupils, showing that 

this style promotes better assessment strategies among teachers, democratic leadership has a strong significant 

effect on assessing pupils, indicating this participative style enhances assessment effectively, instructional 

leadership shows a significant negative adverse IPCRF implicating that this style might be counterproductive in 

enhancing teacher effectiveness, servant leadership demonstrates a strong significant positive influence on both 

lesson planning and IPCRF showing that a servant-oriented approach can substantially enhance both areas and 

transformational leadership significantly influences both assessing pupils and involvement in extracurricular 

activities, showing that this style effectively motivates and engages teachers in these areas. Based on the study's 

findings, a development plan is proposed to the respondents and their schools to enhance teacher performance 
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through effective leadership styles.  The development plan is geared towards strengthening the school 

administrators' leadership skills training and reflective practices. School administrators will be more competent in 

motivating and engaging their teachers by instilling knowledge of various leadership styles, promoting self-

refinement, and utilizing sound mechanisms for feedback. 

Recommendations - The research findings presented in the conclusion explain the significant relationship 

between school head leadership styles and teachers’ performance. The following recommendations were presented: 

Schools can create a comprehensive professional development program focused on adaptive leadership training. 

School heads can evaluate the practical application of each leadership style and track its influence on key 

educational metrics, such as pupil achievement, teacher satisfaction, and retention rates. School heads can be more 

participative in decision-making. This can be achieved through regular feedback sessions with teachers to share 

insights, team meetings, LAC sessions, and open forums to encourage collaboration. Leaders may practice 

flexibility in their formal system. This ranges from establishing flexible rules as defined by the changing needs of 

teachers and pupils. School leaders can encourage shared leadership practices such as involving the teachers in 

making policies, curricula, and initiatives. School heads can create an environment that is cooperative and inclusive. 

This can be done by involving teachers in decision-making processes and providing avenues for their input. School 

heads can encourage teachers to undergo continuous professional development concerning effective teaching 

techniques and pupil engagement. Implementation of atal development focused on empathy and teamwork, 

establishing implemented programs for new teachers, and creating mechanisms to assess the needs of teachers and 

pupils further to enhance servant leadership are recommended. It is recommended that continuous leadership 

development programs focus on collaboration and innovation be introduced to improve the benefits of 

transformational leadership in the organization.  

A comprehensive professional development program is recommended to enhance its focus on the best 

practices in teaching.  Regular professional development in advanced instructional strategies can be organized to 

improve lesson planning, which improves the effect on pupil learning. Diversified methods of assessing can be 

made available to the teachers. Use a multifaceted approach to pupil assessment if necessary. Comprehensive 

assessment practices can be systematically integrated into the instructional process. To increase teachers' 

involvement in extracurricular activities, schools can provide time and resources for preparation and participation. 

Schools can prioritize holding professional development programs for teachers. Given the significant impact of 

various leadership styles on teaching performance in Magsaysay Elementary Schools, it is recommended to 

implement a structured Leadership Development Initiative (LDI) to cultivate and promote the beneficial styles 

identified—bureaucratic, delegative, democratic, instructional, servant, and transformational. This development 

plan, if implemented, is hoped to foster a dynamic leadership culture, enhance teacher performance, and improve 

pupils’ outcomes. This promotes a more effective and responsive leadership environment within schools that 

adapts to the changing needs of teachers and pupils. Future researchers are also recommended to investigate the 

adaptive and other leadership styles and their effectiveness in addressing complex organizational challenges and 

promoting resilience within teams across diverse contexts. 
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