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Abstract

This study assessed the status of sports programs in the Schools Division of Ilocos Sur to
address gaps in holistic evaluations of school-based sports initiatives in the Philippines. It
examined the profiles of coaches and athletes, the multidimensional status of programs in terms
of coaching, resources, facilities, and support systems, as well as coping strategies employed
by sports coordinators. Differences in perceptions between coaches and athletes and the
relationships among profile variables, program status, and coping strategies were also analyzed.
Using a descriptive-correlational design, data were gathered through validated survey
instruments. Findings revealed that coaches are predominantly mid-career professionals with
adequate qualifications and contextualized training, while athletes are mostly adolescents from
low-income households. Overall, sports programs were rated high, with coaching as the
strongest dimension and support systems as the weakest, though still within the high range.
Coping strategies were implemented at a very high level across all dimensions. No significant
differences were found between coaches’ and athletes’ perceptions, indicating strong alignment.
Correlational analysis showed mostly weak relationships between profile variables and
program status, except for academic position and geographic location. Social and economic
factors, particularly gender and parental income, significantly influenced coping strategies.
Based on these findings, a sports development plan was proposed and found highly acceptable,

underscoring stakeholder confidence and readiness for implementation.
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Sports programs in the schools division of Ilocos Sur: Basis for sports development plan

1. Introduction

Education thrives when academic learning is balanced with extracurricular engagement, particularly through
structured sports programs that cultivate physical health, movement competence, and social development
alongside intellectual growth. Education is both a balance of academic and extra-curricular activities. This is to
ensure that learning is holistic and responsive to the diversity among learners. Among the extra-curricular activities
in every learning institution are its sports programs or activities. A sports program in every learning institution is
a structured initiative that organizes training, competition, and physical-activity sessions aligned with educational
goals to foster students’ physical health and movement competence (Pinto-Escalona et al., 2022). It complements
academic curricula by enhancing psychosocial outcomes such as teamwork, discipline, resilience and engagement,
which support learning and school involvement. In fact, evidence indicates that moderate engagement in school-
based sport or physical activity is positively associated with better academic achievement and behaviour among
children and adolescents (Elish et al., 2022; Chen et al., 2021).

In addition, sports programs and activities play a vital role in learning institutions as they significantly
contribute to students’ academic performance, mental health, and overall well-being. Research indicates that
students who engage in organized sports, particularly team-based ones, experience better mental health outcomes
and stronger feelings of belongingness and social support (Hoffmann et al., 2022). These positive effects are
mediated through improved self-concept, physical fitness, and mental health, which collectively promote a more
holistic form of learning and engagement in school (Pan et al., 2025). Thus, sports programs serve as essential
components of education that support learners’ intellectual, emotional, and social growth. Beyond athletic
performance, coaches promote student well-being by modeling healthy behaviors, encouraging proper nutrition
and safety, and collaborating with school and community stakeholders to sustain a positive sporting culture (Valois
etal., 2019).

With learners and coaches present in the context of sports programs, the quality and effectiveness of these
programs are pertinent in maximizing their experiences. In fact, school-based research consistently shows that
learners often report mostly positive emotional, social, and developmental experiences from participation in PE
and school sports—feeling more competent, supported, and socially connected—while also naming concerns about
workload, injuries, and balancing sport with academics (Leisterer & Jekauc, 2019; Lewis, 2014; Thompson et al.,
2023). Coaches’ studies find they play a pivotal role beyond skill instruction—shaping motivation, inclusion, and
public-health outcomes—but coaches also report needing more training, interdisciplinary support, and resources
to manage athlete wellbeing and reach inactive or diverse students (Mansfield et al., 2018; Demiral, 2024). Mixed-
method and qualitative work therefore recommends athlete-centred pedagogy, individualized monitoring, coach
education, and cross-sector partnerships to maximize the positive impacts of school sports while reducing harms
such as burnout, missed classes, and inequitable access (Thompson et al., 2023; Leisterer & Jekauc, 2019;
Mansfield et al., 2018).

Furthermore, public secondary schools in the Philippines have generally implemented formal sports programs
(e.g., the Special Program in Sports), and coaches and athletes report that program objectives, selection/training,
and curriculum design are in place; however, infrastructure gaps—particularly inadequate training facilities and
equipment—remain a primary constraint on effective implementation and athlete development (Agot, 2019). At
the national level, the 2022 Philippine Report Card on Physical Activity found that school settings received only
a middling grade and flagged substantial shortfalls in organized sport/physical activity data and policy-to-practice
translation, suggesting that although programs exist, measurable opportunities for regular, quality physical activity
for children and adolescents are insufficient and unevenly delivered across schools (Cagas et al., 2022).
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At the tertiary and university level, recent program evaluations reveal mixed implementation: some
institutions report satisfactory to very-satisfactory delivery in areas like coaching competencies and program
management, while evaluations still identify needs in curriculum alignment, monitoring/evaluation, and translating
student interest into sustained physical culture and participation (Dizon, 2025; Lobo & Dimalanta, 2024). Studies
also show that students generally exhibit strong interest and engagement in physical education—an asset that
schools could leverage—yet converting that interest into improved fitness, routine participation, and long-term
sport development requires clearer curricular strategies, more consistent administrative support, and improved
facilities and monitoring systems (Lobo & Dimalanta, 2024; Dizon, 2025).

Interestingly, recent Philippine studies indicate that school-based sports development programs show pockets
of strong implementation (skills training, selection procedures, and pilot successes) but face persistent gaps in
resources, incentives, and national surveillance: campus-level evaluations report high coach self-efficacy and
positive athlete perceptions of program effectiveness (Jalandoni, 2024), evaluations of the DepEd Special Program
for Sports (SPS) found admission, retention, and coaching qualifications often implemented yet incentives/benefits
and financial support remain only moderately implemented (Acosta-Espiritu & Alcuizar, 2023), and the 2022
Philippine Physical Activity Report Card highlights national-level data gaps for organized sport and insufficient
overall physical activity among children—pointing to the need to convert policy into measurable, well-resourced
school programs and a national PA surveillance system. (Cagas et al., 2022).

Despite several studies on sports programs in the Philippines, research remains fragmented and focused on
isolated aspects such as athlete performance, coach preparation, or facility adequacy rather than a holistic program
evaluation. Findings from previous studies reveal persistent challenges, including inadequate facilities, limited
funding, and weak administrative and coaching support (Agot, 2019). However, few studies have simultaneously
examined the demographic and professional profiles of both coaches and athletes, the multidimensional condition
of sports programs (coaching, resources, and support systems), and the coping strategies employed by
coordinators—nor have they compared perceptions between coaches and athletes or analyzed the relationships
among these factors (Ebio & Digo, 2024; Salino et al., 2021). This research gap underscores the need for a
comprehensive evaluation of sports programs in Philippine public schools to guide the formulation and validation
of a contextualized sports development plan. Hence, this study was proposed.

Finally, this study sought to address the fragmented understanding of sports program implementation in
Philippine public schools in the schools division of [Tocos Sur by examining the profiles of coaches and athletes,
the condition of sports programs, and the coping strategies of sports coordinators. By analyzing perceptual
differences and interrelationships among these variables, the study aimed to provide an integrated and evidence-
based assessment that could inform policy decisions and guide the formulation of a contextualized sports
development plan to enhance the management, sustainability, and overall quality of school sports programs in the
Philippines.

2. Methodology

Research Design - This study employed a descriptive—comparative—correlational-developmental research
design to comprehensively examine sports programs in the Schools Division of Ilocos Sur. The descriptive
component documented the profiles of coaches and athletes and assessed the status of coaching, facilities, support
systems, and coping strategies, without manipulating variables (Aggarwal & Ranganathan, 2019). The
comparative aspect identified significant differences in perceptions among respondent groups and determined
whether such variations were statistically meaningful (Hirose & Wang, 2019). The correlational design examined
relationships among naturally occurring variables when experimental manipulation was not feasible (Lau, 2017).
Finally, the developmental component guided the formulation and validation of an evidence-based sports
development plan, supporting continuous improvement over time (Caruana et al., 2015).

Population and Locale of the Study - This study was conducted in the Schools Division of Ilocos Sur during
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the school year 2025-2026. Total enumeration was used wherein all 110 Sports coordinators of all secondary
schools in the Schools Division of Ilocos Sur are engaged as respondents. The 110 chosen representative athletes
from the Schools Division of Ilocos Sur was likewise utilized as respondents. They were chosen using purposive
sampling. They are chosen as key players of the study since they are the most involved and actual participation in
sports programs and activities. Their experiences in sports are notable and authentic proof that they have ample
knowledge about sports programs. Such will be the primary criteria in choosing them. Notably, those who are not
be willing to participate in the study were not be forced or included during the data gathering since participation
in this study should be voluntary.

Research Instrument - The researcher utilized a researcher-made questionnaire. The first part of the
questionnaire is the profile of the coaches and the athletes. The second part gauged the level of status of sports
programs in the Division of Ilocos Sur; the third part measured the implementation of the coping strategies of
sports coordinators or coaches. The questionnaire underwent content validation by selected experts like Schools
division supervisor for Sports in the division of Ilocos Sur, two (2) school principals, and three (3) sports
coordinators. After the evaluation of the questionnaire by the experts, it underwent reliability testing with
respondents who are not part of the study. This is to gauge whether the direction including the indicators and scales
used are clear and comprehensible. Thus, it guaranteed that the instrument elicits the needed data for the study.

Data Gathering Procedure - Ethical clearance was first secured from the College Research Ethics Committee
to ensure voluntary participation, confidentiality, and data protection. Formal permission was then obtained from
the Department of Education (DepEd) Schools Division of Ilocos Sur and participating school heads to ensure
compliance with institutional policies. Preliminary interviews with selected sports coordinators were conducted to
identify current program status and challenges, which guided the development of a contextually grounded
questionnaire. The instrument underwent expert validation by the Schools Division Supervisor for Sports, two
school principals, and three experienced sports coordinators, and revisions were incorporated accordingly. After
approval, validated questionnaires were administered to all identified sports coordinators, and collected data were
statistically analyzed and interpreted. Findings served as the basis for crafting and expert-evaluating a sports
development plan, and results were disseminated to DepEd officials and school stakeholders to support program
improvement.

Treatment of Data - To analyze and interpret the data gathered, the researcher employed appropriate statistical
tools aligned with the study’s objectives. Frequency count and percentage were used to describe the profiles of the
sports coordinators and student-athletes under sub-problem number 1. The weighted mean was utilized to
determine the level of implementation of sports programs and coping strategies, as well as to assess the
acceptability of the crafted development plan. To test for significant differences between groups, the t-test was
applied. Meanwhile, Spearman’s rank correlation was used to determine the significant relationships among the
key variables of the study.

3. Results and Discussion

3.1 Profile of the Respondents

Table 1 presents the profile of the coaches in terms of age, gender, educational attainment, relevant trainings,
length of service, and position.

Age. The table shows that 36 of coaches fall under 35—44 years old (41.86%) and 31 (36.05%) are 25 to 34
years old. This concentration of coaches in the 25-44 age range suggests a workforce in their professionally
generative years—old enough to possess experiential grounding yet young enough to remain adaptable to evolving
coaching science. Research shows that coaches in this band are more likely to engage in reflective practice, adopt
athlete-centered methods, and integrate sport science into training design (Nash et al., 2021; Cushion et al., 2022).
This developmental stage aligns with heightened motivation for mastery and professional identity formation,
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which positively influences coaching effectiveness and athlete outcomes (Erickson, Bruner et al., 2018).

Table 1
Profile of the coaches
Variable Frequency Percent
Age Below 25 years 1 1.16
25-34 years 31 36.05
35-44 years 36 41.86
45-54 years 15 17.44
55 years and above 3 3.49
86 100
Gender Masculine 43 50.00
Feminine 41 47.67
LGBTQ 2 2.33
86 100
Educational Bachelor’s Degree 19 22.09
Attainment Bachelor’s Degree with MA units 44 51.16
Master’s Degree 14 16.28
Master’s Degree with doctorate units 5 5.81
Doctorate Degree 4 4.65
86 100
Relevant International 3 3.49
Training Local/Municipal/District 8 9.30
National 29 33.72
Regional 8 9.30
School-based 38 44.19
86 100
Length of Less than 5 years 22 25.58
Service 5-10 years 24 27.91
11-15 years 22 25.58
16-20 years 13 15.12
More than 20 years 5 5.81
Total 86 100
Position Teacher 1 21 24.42
Teacher 11 13 15.12
Teacher 111 46 53.49
Master Teacher | 3 3.49
Master Teacher |1 3 3.49
86 100

This age structure implies high developmental potential for the program if learning pathways are sustained.
Mid-career coaches are particularly responsive to communities of practice, mentoring, and certification ladders
(Nelson et al., 2013). Without these, however, expertise may plateau. Institutional investment in progressive CPD,
mentoring, and reflective forums would likely translate this demographic advantage into sustained coaching
quality and athlete development.

Gender. The near parity between masculine (50%) and feminine (47.67%) coaches, including LGBTQ
(2.33%), signals an inclusive coaching workforce. Gender-diverse coaching staffs are associated with more
empathetic communication styles, reduced stereotyping, and stronger psychosocial climates for athletes (Norman,
2020; LaVoi & Dutove, 2022). Female and LGBTQ representation also provides critical visibility for athletes
navigating identity and belonging in sport spaces (Cunningham, 2015). This balance implies a foundation for
gender-responsive and inclusive coaching cultures. When supported by explicit equity policies and inclusive
training, such diversity enhances athlete trust, participation, and retention (Fink, 2016). Schools should formalize
inclusive coaching standards and safe-sport orientations to maximize this advantage.

Educational Attainment. The tables present that 44 coaches (51.16%) having Bachelor’s Degree with MA
units, 19 (22.09%) having Bachelor’s Degree, and 14 (16.28%) having Master’s Degree. Coaches demonstrate
strong academic grounding. Higher education levels correlate with greater use of evidence-based training, injury
prevention awareness, and psychological skill integration (Gilbert et al., 2019; Mallet et al., 2019). Graduate
exposure cultivates analytical thinking and reflective coaching, linked to improved athlete learning environments.
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This indicates high readiness for research-informed coaching systems. Encouraging completion of postgraduate
qualifications and action research in coaching can further enhance practice quality and innovation.

Relevant Trainings/Workshops. Result show that coaches’ trainings are school-based (44.19%) and national
trainings (33.72%). Predominance of school-based and national trainings shows contextualized professional
learning. While locally relevant, limited international exposure may restrict access to global innovations (Nelson
et al., 2013). Diverse learning contexts expand coaching repertoires and adaptability (Werthner & Trudel, 2016).
This suggests the need to broaden training ecosystems through international webinars, exchanges, and
certifications to enrich coaching perspectives.

Length of Service. The table shows that 24 (27.91%) teachers have been in the service for 5 to 10 years; 22
(25.58%) have 11 to 15 years of service and similar 22 (25.58%) have less than five (5) years of service while only
5 (5.81%) have been in the service for more than 20 years. The spread across less than 5 to 15 years reflects layered
experience. Expertise develops through accumulated reflection on varied coaching scenarios (Nash et al., 2021).
Coaches in this span often transition toward intuitive decision-making and athlete-centered approaches. This
supports implementing mentoring and communities of practice to accelerate expertise transfer and reflective
learning (Culver & Trudel, 2018).

Position. The table presents that 46 (53.49%) are Teacher III. Twenty-one (21) are holding Teacher I position.
Notably, three (3.49%) are Master Teacher I; three (3.49%) are Master Teacher II. The results show that most are
Teacher I-III, implying coaching is layered onto teaching roles. Role strain can dilute coaching focus and athlete
supervision (Cunningham, 2025). Formal workload recognition and incentives for coaching roles can improve
performance and accountability.

3.2 Profile of the Athletes

Table 2 highlights the profile of the athletes in terms of age, gender, monthly income of parents, and
geographic location.

Age. The age distribution of the athletes shows a concentration in middle to late adolescence, particularly
among 16-year-old (20.93%) and 17-year-old (23.25%) participants, indicating that athletic participation tends to
peak during developmental stages characterized by improved physical capacity, coordination, and competitive
readiness. Developmental sport literature explains that adolescents in this age bracket often demonstrate
heightened motivation for achievement and identity exploration through sports, which contributes to stronger
participation rates (Coté et al., 2014). Similarly, research on adolescent sport engagement confirms that ages 15—
17 represent a critical period for sustained participation due to social affiliation needs and performance-related
aspirations (Fraser-Thomas et al., 2008). This finding implies that athletic training programs should adopt
developmentally appropriate approaches that balance competitive preparation with injury prevention, particularly
during rapid growth phases. Schools and sports organizations may also benefit from implementing early talent
development pathways for younger athletes and transition programs for those nearing adulthood to sustain long-
term engagement. Supporting athletes according to developmental readiness enhances both performance outcomes
and psychosocial well-being (Co6té et al., 2014; Fraser-Thomas et al., 2008).

Gender. The gender distribution indicates that feminine athletes comprise the largest proportion (48.84%),
followed by masculine athletes (37.21%) and LGBTQ athletes (13.95%), reflecting an increasingly inclusive
environment in youth sports participation. Research shows that when institutional support, equal opportunities,
and inclusive policies are implemented, participation among female and gender-diverse athletes increases
significantly (Messner, 2011). Moreover, inclusive sports climates are associated with stronger athlete identity
formation, psychological safety, and improved team cohesion (Smith & Sparkes, 2016). The implications of this
distribution highlight the importance of gender-sensitive coaching practices and inclusive sports programming that
ensures equitable access to facilities, competitions, and leadership opportunities. Promoting safe and respectful
environments for diverse gender identities can strengthen participation retention and performance outcomes while
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reinforcing sport as a platform for social inclusion and empowerment (Messner, 2011; Smith & Sparkes, 2016).

Table 2
Profile of the athletes

Variable Frequency Percent

Age 12 years old 14 16.28
13 years old 11 12.79
14 years old 5 5.81
15 years old 16 18.60
16 years old 18 20.93
17 years old 20 23.25
18 years old 2 2.33
Total 86 100

Gender Masculine 32 37.21
Feminine 42 48.84
LGBTQ 12 13.95
Total 86 100

Monthly income of Parents  Below Php 5,000 25 29.07
Php 5,001-10,000 18 20.93
Php 10,001-20,000 22 25.58
Php 20,001-30,000 11 12.79
Php 30,001-40,000 7 8.14
Php 40,001 and above 3 3.49
Total 86 100

Geographic Location 1% District 39 45.35
2" District 47 54.65
Total 86 100

Monthly Income of Parents. The data show that many athletes come from low-income households,
particularly those earning below Php 10,000 monthly, suggesting that socioeconomic factors significantly
influence access to sports participation resources. Studies consistently indicate that adolescents from lower
socioeconomic backgrounds often face financial barriers related to equipment costs, transportation, and training
expenses, which can limit sustained athletic engagement (Stalsberg & Pedersen, 2018). Nevertheless, school-based
sports programs frequently serve as essential access points that help mitigate these inequalities. The findings
emphasize the need for scholarship programs, financial subsidies, and community partnerships to support athletes
from economically disadvantaged families. Providing equitable access to training resources not only promotes
inclusive participation but also enhances talent development opportunities, allowing capable athletes to reach their
full potential regardless of socioeconomic status (Stalsberg & Pedersen, 2018).

Geographic Location. The geographic distribution indicates relatively balanced representation between the
Ist District (45.35%) and the 2nd District (54.65%), suggesting that athletic participation opportunities are
distributed across locations. Sport participation research highlights that geographic accessibility to facilities,
coaching expertise, and organized competitions significantly influences youth engagement in athletics (Uphill et
al., 2016). Communities with accessible infrastructure tend to produce higher participation rates and stronger
athlete development pathways. These findings underscores that district-level resource assessments should be
conducted to ensure equitable facility access, coaching support, and training programs across geographic areas.
Strengthening inter-district collaboration and resource-sharing initiatives can improve participation opportunities
and contribute to balanced athletic development across regions (Uphill et al., 2016).

3.3 Status of Sports Programs

Table 3 summarizes the overall status of sports programs in terms of coaching, resources and facilities, and
support systems. Coaching obtained the highest mean (M = 4.20), highlighting it as the strongest component and
affirming the central role of coaching competence in athlete development (Coté et al., 2020; Knight et al., 2021).
The lowest mean was recorded for Support System (M = 4.01), though still high, suggesting the need to further
strengthen stakeholder collaboration and financial backing (Shilbury et al., 2020). Overall, the grand mean of 4.09
indicates a generally well-implemented, coach-centered program, consistent with holistic sport development
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models that emphasize alignment among coaching, resources, and support mechanisms (Henriksen et al., 2020).

Table 3
Status of Sports Programs
Indicator Mean DR
Coaching 4.20 H
Resources and Facilities 4.05 H
Support System 4.01 H
Grand Mean 4.09 H
Legend:
Range Descriptive Rating
4.21-5.00 Very High (VH)
3.41-4.20 High (H)

3.4 Level of Implementation of Coping Strategies of Coaches

Table 4 summarizes the level of implementation of coping strategies across coaching, resources and facilities,
and support systems.

Table 4

Level of Implementation of Coping Strategies of Coaches
Indicator Mean DR
Coaching 4.37 VH
Resources and Facilities 4.39 VH
Support System 4.34 VH
Grand Mean 4.37 VH

The highest mean is recorded for Resources and Facilities (M = 4.39), while the lowest is for Support System
(M =4.34), with all dimensions rated very high. This indicates that coaches are particularly effective in operational
and environmental coping strategies. The implication is that practical problem-solving and safety management are
core strengths of coaches’ coping repertoires. The grand mean of 4.37 reflects a very high overall level of coping
strategy implementation. This suggests that coaches possess robust adaptive capacities that enable them to manage
occupational stress and sustain program effectiveness. These findings are consistent with contemporary sport
psychology literature emphasizing the role of multidimensional coping strategies in preventing burnout and
enhancing coaching longevity (Mei et al., 2025; Fletcher & Sarkar, 2021).

3.5 Difference between the Perceptions of the Two Groups of Respondents as to Status of Sports Programs

Table 5

Difference between the Perceptions of the Two Groups of Respondents as to Status of Sports Programs
t-value p-value Significance
1.726 .086 Not significant

Table 5 presents the difference in perceptions of the two respondent groups regarding the status of sports
programs. The results show no statistically significant difference (t = 1.726, p = .086), as the p-value exceeds
the .05 level, leading to the acceptance of the null hypothesis. This indicates that both groups share comparable
views on the condition and effectiveness of the sports programs. Such alignment may stem from shared
institutional experiences and standardized program structures, which research suggests promote consistent
stakeholder perceptions (Bayle & Robinson, 2022; Dowling et al., 2021). Practically, this implies that system-wide
improvements may be implemented confidently, although the near-threshold p-value suggests the need for
continued monitoring.

3.6 Difference between the Perceptions of the two Groups of Respondents along Level of Implementation of the

Coping Strategies Employed by Coaches

Table 6 shows no significant difference between the two respondent groups regarding the level of
implementation of coaches’ coping strategies (t = 0.014, p = .989). The near-zero t-value and very high p-value
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indicate virtually identical perceptions, suggesting consistent and observable coping practices among coaches.
Research notes that when coping behaviors are regularly modeled and standardized through coach education and
psychological skills training, stakeholder evaluations tend to align (Nicholls et al., 2020; Olusoga et al., 2019).
This finding implies that coping strategies are well institutionalized, and future efforts may focus on enhancing
their quality and adaptability rather than corrective interventions.

Table 6
Difference between the Perceptions of the two Groups of Respondents along Level of Implementation of the Coping
Strategies Employed by Coaches

t-value p-value Significance

0.014 0.989 Not significant

3.7 Relationship between the Profile of the Respondents and the Status of Sports Program

Table 7
Relationship between the Profile of the Coaches and the Status of Sports Program
Coaching Resource and Support System
Facilities
Age -0.042 0.085 0.111
Gender 0.094 0.061 0.154
Educational Attainment -0.011 -0.007 0.028
Relevant Trainings 0.097 0.123 0.134
Length of Service -0.081 0.009 0.058
Academic Position 0.167 0.179 0.136

*. Correlation is significant at the 0.05 level (2-tailed)

Table 7 shows the relationship between coach profile variables and the status of sports programs in coaching,
resources and facilities, and support systems. Most demographic and professional variables (age, gender, education,
trainings, length of service) have weak, non-significant correlations, with only academic position showing a
modest link. This aligns with research indicating that organizational and structural factors—such as leadership
roles, governance, and institutional context—matter more than personal demographics in program effectiveness
(Dowling & Washington, 2021; Micua et al., 2024; ACPES Conference, 2025). The implication is that improving
sports program status requires strengthening institutional structures, leadership, and resource allocation rather than
focusing solely on individual coach qualifications.

Table 8
Relationship between the Profile of the Athletes and the Status of Sports Program
Coaching Resource and Facilities  Support System
Age -0.024 0.085 0.020
Gender 0.129 -0.084 0.082
Monthly Income of Parent 0.071 0.173 -0.004
Geographic Location -.252" 0.068 0.092

*. Correlation is significant at the 0.05 level (2-tailed)

Table 8 shows the relationship between athlete profile variables and the status of the sports program. Most
variables (age, gender, parental income) have weak associations, except geographic location, which has a
significant negative relationship with coaching quality. This aligns with research showing that athletes in under-
resourced or remote areas face limited access to qualified coaches, facilities, and structured training (Eime et al.,
2022; Pestano & Ibarra, 2021; Dipasupil & Oftrin, 2024). The findings suggest that improving program equity
requires geographically targeted strategies, such as rural coaching networks, mobile training camps, and regionally
accessible facilities, with resource allocation based on need rather than uniform distribution.

3.8 Relationship between the Profile of the Respondents and the Level of Implementation of the Coping

Strategies

Table 9 shows the relationship between coaches’ profile variables and the implementation of coping strategies
across coaching, resources, and support systems. Most correlations are weak and non-significant, except for a
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significant link between academic position and support-system-related coping strategies, indicating that
institutional role, rather than personal demographics, strongly influences implementation. This aligns with research
highlighting that organizational context, access to formal support, and leadership positions enhance effective
coping (Noblet & Gifford, 2022; Fletcher & Sarkar, 2023). Regional studies further emphasize that structured
support and adaptive leadership improve resilience among coaches and athletes (Lozano & Pacadaljen, 2024;
ASEAN Conference, 2025). The findings suggest that interventions should focus on strengthening institutional
support, clarifying leadership roles, and empowering coaches to foster sustainable coping practices.

Table 9
Relationship between the Profile of the Coaches and the Level of Implementation of the Coping Strategies
Coaching Resource and Support System
Facilities
Age 0.023 0.008 0.084
Gender 0.110 0.180 0.080
Educational Attainment -0.062 -0.022 0.006
Relevant Trainings -0.089 0.106 0.075
Length Of Service 0.009 0.055 0.139
Academic Position 0.147 0.162 210"

*. Correlation is significant at the 0.05 level (2-tailed)

Table 10 illustrates the relationship between athletes’ profile variables and the level of implementation of
coping strategies. The findings show significant positive relationships between gender and coaching-related coping
strategies, as well as between parental monthly income and coaching-related coping strategies. These results
indicate that social and economic factors meaningfully shape athletes’ coping capacities. In contrast, age and
geographic location show weaker associations in this context.

Table 10
Relationship between the Profile of the Athletes and the Level of Implementation of the Coping Strategies
Coaching Resource and Support System
Facilities
Age -0.178 -0.137 -0.170
Gender 278" 0.049 0.053
Monthly Income of Parent ALT -0.024 0.018
Geographic Location 0.113 0.141 0.154

*. Correlation is significant at the 0.05 level (2-tailed)

Table 10 shows the relationship between athlete profile variables and the implementation of coping strategies.
Significant positive relationships were found between gender and coaching-related coping strategies, and between
parental income and coaching-related coping, indicating that social and economic factors influence athletes’ coping
capacities, while age and geographic location had weaker associations. Research confirms that higher-income
athletes have greater access to psychological skills training, supportive coaching, and resources that enhance
coping, and that gender differences shape emotional regulation and help-seeking behaviors (Li et al., 2024; Sarkar
& Hilton, 2020; Dipasupil & Ofrin, 2024). These findings highlight the need for equity-focused interventions,
ensuring that coping programs address socioeconomic disparities and gender differences to strengthen athlete
resilience and performance.

3.9 Sports Development Plan

Rationale. A sports development plan provides a structured, evidence-based roadmap to ensure continuity,
effectiveness, and sustainability of school sports programs. It prioritizes coaching, facilities, athlete development,
and support systems, addressing gaps and maximizing resources. Without such a plan, programs risk being
fragmented and short-lived, while well-planned initiatives have been shown to boost participation, performance,
and learner engagement (Bailey et al., 2009; Green, 2005). Implementation is particularly important in public
schools serving diverse, often low-income learners, as structured programs enhance coping skills, self-esteem, and
social inclusion (Fraser-Thomas, C6té, & Deakin, 2005). Aligning with the Department of Education’s goals for
physical literacy, well-being, and inclusivity, a comprehensive plan ensures sports foster not just competition, but
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character, resilience, and lifelong healthy habits (DepEd, 2017). The study shows the school’s sports program is
already strong (Grand Mean = 4.09), especially in coaching (M = 4.20), though support systems remain the weakest
area. Coaches are mostly aged 25-44, educated, and trained, providing a solid foundation for program growth,
while athletes, primarily in middle to late adolescence and from low-income households, highlight the need for
equitable, inclusive opportunities. This plan seeks to strengthen coaching, facilities, and support systems,
promoting sustainable, inclusive, and high-quality sports development aligned with national education priorities.

Description of the Plan. The Sports Development Plan envisions a dynamic and inclusive school sports
program that cultivates physically fit, disciplined, and value-oriented learners who excel in both sports and life.
Its mission is to provide quality, safe, and inclusive sports opportunities through competent coaching, adequate
facilities, and strong community support, fostering holistic learner development and competitive excellence. The
plan aims to increase student participation by at least 20% annually, develop competitive athletes for various levels
of competition, strengthen coaching competencies, improve facilities and support systems within three years, and
promote values of discipline, teamwork, leadership, and resilience. Target beneficiaries include student-athletes
aged 13-18, beginners, recreational learners, varsity players, learners from low-income households, and all
genders, ensuring inclusivity. Programs and activities cover physical fitness routines, intramurals, sports clinics,
talent identification, and participation in district to national competitions. Coaching emphasizes regular after-class
and weekend training, licensed and trained staff, progressive skill development plans, and safety measures
including warm-ups, cool-downs, and injury monitoring.

Facilities include covered courts, open fields, and fitness areas, with needed improvements such as
maintenance, lighting, flooring, and storage areas. Equipment ranges from balls and nets to protective gear and
conditioning tools, ensuring quality training and equitable access. The implementation plan outlines activities,
time frames, persons responsible, budgets, and expected outcomes to coordinate program delivery effectively.
Funding is sourced from the school’s MOOE, PTA contributions, LGU assistance, and private sponsors or alumni.
Roles and responsibilities are clearly defined: the school head oversees policy and supervision; the sports
coordinator manages planning and monitoring; coaches/trainers handle athlete development and safety; teachers
support academics and supervision; and parents and community partners provide moral, financial, and logistical
support. Monitoring and evaluation involve performance indicators, attendance records, training and competition
reports, and feedback mechanisms to ensure objectives are met. Finally, the sustainability plan ensures long-term
program continuity through talent pipelines, continuous coach development, annual budgeting, facility and
equipment maintenance, and strengthened partnerships with LGUs and other stakeholders, ensuring the sports
program remains effective, inclusive, and responsive over time.

3.10Level of Validity of the Sports Development Plan

Table 17 presents the level of validity of the Sports Development Plan as evaluated across five critical
dimensions, namely clarity of objectives, relevance of the program, feasibility of implementation, sustainability,
and impact and benefits.

Table 17

Level of Validity of the Sports Development Plan
Indicator Mean DR
A. Clarity of Objectives 4.89 VH
B. Relevance of the Program 5.00 VH
C. Feasibility of Implementation 4.78 VH
D. Sustainability 4.58 VH
E. Impact and Benefits 4.82 VH
Grand Mean 4.81 VH

The grand mean of 4.81 indicates a very high level of acceptability, showing that stakeholders perceive the
Sports Development Plan as well-structured, responsive, implementable, and beneficial. Among the five indicators,
relevance scored the highest (5.00), reflecting strong alignment with athlete needs, local and national priorities,
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and contemporary sports development trends (De Bosscher et al., 2015; Sotiriadou & Shilbury, 2013; Henriksen
et al., 2020). All items under relevance received maximum scores, demonstrating the plan’s evidence-based,
resource-appropriate, and forward-looking design (Green, 2005).

Sustainability received the lowest submean (4.58), suggesting that while long-term development is
acknowledged, aspects such as environmental responsibility and inclusive participation require further attention
(Lindsey, 2008; Misener & Doherty, 2009; Trendafilova et al., 2014). Continuous funding mechanisms scored
highest within sustainability, indicating confidence in financial viability (Wicker & Breuer, 2011). Other
indicators—clarity of objectives, feasibility, and impact—also scored very high, reflecting the plan’s realistic
execution potential and expected positive effects on athletic performance, institutional reputation, and student
well-being (Brouwers et al., 2015; Shilbury et al., 2013). Overall, the plan demonstrates a comprehensive,
evidence-based framework with particular strengths in relevance and strategic alignment, while sustainability
presents opportunities for enhancement. Its high validity across all indicators aligns with contemporary sports
development models, supporting its potential to foster sustained athletic excellence and institutional growth (De
Bosscher et al., 2015; Henriksen et al., 2020).

4. Conclusions

The study’s findings indicate that the coaching workforce is composed mainly of mid-career professionals
with adequate education and training, while athletes are mostly in middle to late adolescence, from low-income
households, and of diverse gender identities, underscoring the need for inclusive sports initiatives. Sports programs
show a high overall status, with coaching rated highest and support systems slightly lower, and coping strategies
are consistently implemented across all areas. Shared perceptions among respondents and negligible differences
in coping strategy implementation suggest strong consensus. Most demographic and professional variables have
weak relationships with program indicators, except for academic position and geographic location, while social
and economic factors—particularly academic position, gender, and parental income—significantly influence
coping. Overall, stakeholders demonstrate very high confidence in the relevance, feasibility, and acceptability of
the Sports Development Plan.

Recommendations - Based on the study’s findings, it is recommended that school administrators continue
supporting advanced training for coaches, strengthen leadership pathways, and institutionalize effective coping
practices. Targeted interventions—including financial assistance, nutrition support, and gender- and
socioeconomically responsive programs—should be enhanced to promote equitable athlete development.
Continuous monitoring, collaborative planning, phased implementation, and regular evaluation are advised to
ensure program sustainability, effectiveness, and stakeholder alignment. Future research may focus on case studies
in underperforming districts to identify context-specific interventions.
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