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Abstract 

 

This study investigated the determining role of school administrators’ instructional leadership styles in 

relation to organizational agility and organizational efficacy in secondary schools of Dupax del Norte 

for the academic year 2025–2026. Utilizing a quantitative research design with a descriptive–

correlational approach, the study involved secondary school teachers selected through stratified 

sampling based on school population, with sample size determined using Slovin’s formula. Data was 

gathered using validated and reliable research instruments and analyzed using mean, Pearson product-

moment correlation coefficient, and coefficient of determination. All hypotheses were tested at a 0.05 

level of significance. Findings revealed that teachers perceived their schools to have a very good level 

of organizational agility (grand mean = 4.15), particularly in governance and proactive problem-solving, 

though continuous learning and innovation require strengthening. Organizational efficacy was rated very 

good (grand mean = 4.24), with high levels of teamwork and organizational commitment, although 

innovation and operational systems still need further enhancement. The instructional leadership styles 

of school administrators were also evaluated as very good (grand mean = 4.47), with coaching and 

supporting emerging as the strongest dimensions. Correlation analysis disclosed a highly positive and 

significant relationship between instructional leadership styles and both organizational agility (r = 0.876) 

and organizational efficacy (r = 0.702), demonstrating that effective leadership significantly enhances 

adaptability, responsiveness, and institutional performance. A strong relationship was also found 

between organizational agility and organizational efficacy (r = 0.756), indicating that more agile schools 

tend to be more effective. Based on these findings, an Organizational Development Intervention 

Program was designed to strengthen adaptive capacity, operational excellence, and leadership 

effectiveness to further sustain institutional growth and resilience. 
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Organizational agility and organizational efficacy of secondary schools in Dupax del 

Norte Districts: The determining role of school administrators’ instructional leadership 

styles 

 

1. Introduction 

In an increasingly interconnected world, organization development and planning in the education landscape 

have become critical to ensure that schools in all levels must remain responsive to the needs, adaptive to challenges, 

and effective in every outcome for the holistic development of every student. Education systems worldwide face 

common challenges—rapid technological advancements, shifting pedagogical approaches, and evolving policy 

landscapes—necessitating organizational agility in schools. Institutions that embrace agility can swiftly implement 

reforms, integrate innovative teaching methodologies, and address emerging global trends such as digital 

transformation and inclusive education which is the call of times. At the same time, it is the conviction of the 

present researcher that organizational efficacy remains an important goal for educational institutions, ensuring that 

schools realize their learning objectives efficiently. This entails improving resource allocation, high academic 

standards maintenance, and fostering an ethos of collaboration and culture of innovation. Across different contexts, 

schools must navigate constraints such as funding limitations, socio-political influences, and disparities in access 

to quality education. Addressing these issues requires a strategic approach to institutional planning, leveraging 

data-driven decision-making, leadership development, and continuous improvement frameworks. 

The researcher being a school administrator himself believes that instructional leadership is a key driver of 

both agility and efficacy, which has gained global recognition as a critical factor in school effectiveness. 

Educational leaders like him must not only manage schools efficiently but also cultivate a forward-thinking vision 

that aligns with global educational priorities, such as sustainability, equity, and digital literacy. In many countries 

around the world, instructional leaders like principals and head teachers are instrumental in policy implementation, 

teacher capacity-building, and fostering an environment conducive to lifelong learning among students. It is the 

main assumption of this present investigation that integrating organizational agility, efficacy, and instructional 

leadership within a structured organizations like secondary schools in Dupax del Norte District will and can 

enhance their resilience and adaptability of modern educational challenges. Capitalizing in leadership training, 

cross-border educational collaborations, and innovation-driven policies will empower institutions to deliver 

quality education that meets the demands of an evolving global landscape affecting the education sector as an 

organization itself. 

According to Qtairi and Alshoraty (2022), a key characteristic of successful academic organizations like 

universities is their high level of organizational agility, which allows them to predict, anticipate, and respond to 

sudden and unexpected changes effectively. This agility enables universities to adjust their strategies, navigate 

challenges, and overcome threats and risks. It also helps them maximize advantages and seize promising 

opportunities. Academic organizations facing significant changes work diligently to develop organizational agility 

and foster faculty members' openness to change. This adaptability allows organizations like school to anticipate 

and control future events, mitigating potential harms while capitalizing on opportunities.  

In today's rapidly evolving landscape, agile schools distinguish themselves through their capacity to 

proactively navigate and effectively respond to the inherent challenges of a challenging environment. These 

institutions transcend mere reactive problem-solving, instead fostering a culture of anticipation and prevention. 

This involves the deliberate adoption of innovative work methodologies, allowing for flexible and adaptable 

operational frameworks. Crucially, agile schools prioritize reflective practice, encouraging continuous self-

assessment across teaching, research, and community service. This dedication to critical analysis cultivates a 

fundamental shift in mindset, enabling educators to embrace new perspectives and approaches. Ultimately, the 
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defining characteristic of an agile school is its unwavering openness to change. This encompasses a willingness to 

adjust strategies, structures, and cultural norms in alignment with evolving needs, ensuring sustained relevance 

and effectiveness in a dynamic world (Sharp et al., 2020). 

Schools' agility is defined by their ability to swiftly integrate technology, staff, and management through a 

robust communication and information infrastructure. This agility enables them to respond strategically, efficiently, 

and cohesively to the evolving demands of students in dynamic educational environments (Amos, 2018). Across 

the globe, schools continually face shifts in their operational landscapes. To maintain a competitive edge, they 

must proactively mobilize resources and adapt to emerging opportunities. A school's agility is reflected in its 

flexibility and capacity to restructure, refine, and innovate its practices and processes in response to new challenges 

and changing educational needs (Menon & Suresh, 2020). On the other hand, in an increasingly complex and 

dynamic global environment, organizational efficacy has become a critical success factor for educational 

institutions. It refers to a school’s ability to effectively coordinate leadership, resources, staff performance, and 

strategic decision-making to meet evolving educational goals (Ng, 2018). Schools across the world face numerous 

challenges—technological disruption, socio-economic inequality, shifting pedagogical expectations—and only 

those with strong organizational structures can adapt and thrive. 

One key driver of organizational efficacy is adaptive leadership. Leaders who promote innovation, 

collaboration, and resilience are better positioned to navigate rapid changes such as the integration of digital 

learning tools or remote education mandates. According to Noman et al. (2021), school systems that foster 

distributed leadership and cultivate collective teacher efficacy tend to perform better in managing reforms and 

enhancing student outcomes.  

Another element is agility in resource management, particularly in diverse educational landscapes. For 

instance, schools in low-income countries may not have access to the same infrastructure as those in more 

developed nations, but strategic planning and stakeholder involvement often help bridge gaps (Jamaludin et al., 

2020). In contrast, schools in more affluent regions often leverage data analytics, professional development 

programs, and performance tracking systems to continuously refine their operations (Lee & Yin, 2019). 

Furthermore, organizational efficacy is not just about internal systems but also external collaboration. Globally 

effective schools are those that engage with communities, parents, and policy-makers to align educational services 

with real-world needs (Wong, 2022). This interconnectedness enhances responsiveness to cultural diversity, 

curriculum relevancy, and inclusive practices.  

It is the main assumption of this study that organizational agility and organizational efficacy can be determined 

by the prevailing instructional leadership of every school administrator. Instructional leadership has increasingly 

emerged as a pivotal factor in promoting student achievement and enhancing teaching quality. In the modern 

educational landscape, school administrators are no longer just managers of operations—they are expected to be 

visionaries and instructional leaders who shape curriculum, guide teacher development, and create a culture 

focused on learning (Hallinger, 2018). 

Instructional leaders actively engage in the core work of schools: teaching and learning. They support teachers 

through regular feedback, data-informed decision-making, and fostering professional learning communities. 

According to Gumus et al. (2018), effective instructional leadership directly influences teacher motivation and 

instructional practices, thereby boosting student outcomes. The global shift towards performance-based 

accountability and educational equity has further emphasized the instructional role of principals. As noted by Liu 

and Hallinger (2021), administrators who demonstrate high instructional leadership capacity are more effective in 

narrowing achievement gaps, particularly in diverse and underperforming school settings. Furthermore, 

instructional leadership involves creating an environment where continuous learning is the norm. School leaders 

must ensure alignment between curriculum, instruction, and assessment. They also model lifelong learning by 

engaging in professional development and encouraging innovation (Day & Sammons, 2018). 

In the context of post-pandemic recovery, the instructional role of school leaders has expanded to include 



 
Manuel, J. R., & Ocampo, I. S. 

256  Consortia Academia Publishing (A partner of Network of Professional Researchers and Educators) 

digital pedagogy, emotional support, and instructional flexibility. Successful leaders demonstrate agility and 

foresight, adapting instructional strategies to both in-person and virtual learning modalities (Azorin et al., 2020). 

In this study, instructional leadership is considered as a cornerstone of effective school administration. When 

administrators lead with an instructional focus—grounded in collaboration, data use, and teacher development—

they create conditions that enable sustained school improvement and student success. 

The study on organizational agility, organizational efficacy, and instructional leadership of school 

administrators among secondary schools in Dupax del Norte aligns with Sustainable Development Goal 4 (SDG 

4), which promotes inclusive, equitable, and quality education for all. By examining how schools adapt to change, 

manage resources effectively, and provide strong instructional leadership, the research contributes to improving 

student outcomes and educational equity. Furthermore, this study supports the National Higher Education Research 

Agenda (NHERA) in the Philippines, particularly in the areas of educational leadership, governance, and 

innovation. It provides data-driven insights that can inform policy, strengthen leadership training programs, and 

enhance institutional responsiveness in local contexts. Focusing on Dupax del Norte adds value to localized 

education development efforts, ensuring that even schools in rural or underserved areas are part of the broader 

push for sustainable, high-quality education systems that empower both educators and learners in alignment with 

national and global goals. 

This study is anchored on the Nueva Vizcaya State University (NVSU) Research Agenda, particularly under 

the themes of education quality, leadership, and institutional development. By exploring organizational agility, 

efficacy, and instructional leadership, the research aims to enhance school performance and promote educational 

innovation within the province. It also aligns with the College of Arts and Sciences (CAS) Research Agenda, 

specifically in advancing knowledge in organization development and planning. The study contributes to the 

understanding of leadership dynamics in public schools and supports evidence-based practices that strengthen 

local educational systems in line with regional and institutional priorities. However, among the secondary schools 

in Dupax del Norte, there is a notable research gap in understanding how organizational agility, efficacy, and 

instructional leadership intersect to influence school performance in rural settings like Dupax del Norte. While 

studies on school leadership and organizational effectiveness have been conducted in urban contexts, limited 

research exists that focuses on how these factors play out in less-resourced, rural schools. Furthermore, there is 

insufficient exploration of how school administrators in these areas adapt to challenges like resource scarcity, 

teacher overload, and socio-economic disparities. Addressing this gap will provide insights tailored to the unique 

needs of rural schools, ultimately improving educational outcomes. 

It is also a common observation by the researcher that secondary schools in Dupax del Norte face a range of 

local challenges that highlight the need for this study. These local scenarios include limited instructional materials, 

outdated facilities, and uneven access to technology, which hinder effective teaching and learning. Many schools 

also struggle with leadership gaps, where administrators lack sufficient training in instructional supervision and 

strategic management. Frequent class disruptions due to natural disasters, socio-economic disparities among 

students, and teacher overload from excessive paperwork, extracurricular activities, and tight deadlines further 

affect school performance. In addition, there is a need for stronger collaboration among stakeholders and more 

agile responses to educational reforms and curriculum changes. These concerns justify examining organizational 

agility, efficacy, and instructional leadership. 

Given the identified research gaps and the local challenges highlighted, the researcher is motivated to conduct 

this study to contribute to the existing body of knowledge on organization development and planning. By 

examining the unique dynamics in secondary schools in Dupax del Norte, this study aims to provide valuable 

insights that can inform more effective leadership practices and strategic decision-making. Additionally, the 

findings are intended to assist in the development of policies that address the specific needs of secondary schools 

in the rural area, ensuring that future educational reforms are both relevant and responsive to local contexts. 
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2. Related Literature 

This research study draws upon the prominent Transformational Theory by Burns (19780 and Bass (1985). 

This theory supports your study's focus on instructional leadership styles—especially coaching, supervising, and 

delegating. Transformational leaders inspire, motivate, and develop their team members to exceed expectations. 

In school settings, transformational leadership contributes to a more agile and effective organization, fostering a 

culture of learning, innovation, and shared vision. In the case of organizational agility and organizational efficacy, 

these research constructs are anchored on Systems Theory by Bertalanffy (1950), and Senge (1990) when they 

theorized that sschools are seen as open systems where multiple components (leadership, people, resources, 

structures) interact to achieve organizational goals. Systems theory supports the concept of organizational efficacy 

and agility, emphasizing how adaptability and continuous learning within a system (school) lead to sustained 

performance. These theories were discussed separately below on how they support or related to the research 

variables of this study.  

The Transformational Leadership Theory, as introduced by Burns (1978) and further developed by Bass 

(1985), provides a strong theoretical foundation for understanding and examining the instructional leadership 

styles of school administrators in Dupax del Norte. This theory emphasizes leaders' ability to inspire and motivate 

their followers to transcend their self-interest for the good of the organization, fostering a shared vision, high levels 

of trust, innovation, and personal development. In the context of educational leadership, transformational 

leadership closely aligns with the instructional leadership functions of directing, coaching, supervising, and 

delegating—key components under investigation in this study. Transformational leaders encourage professional 

growth among teachers, promote a collaborative culture, and provide strategic guidance, all of which are critical 

in enhancing teaching effectiveness and improving student outcomes. By empowering teachers, transformational 

school administrators are more likely to develop responsive and adaptive educational environments—especially 

vital in today’s rapidly evolving academic and social landscape. Furthermore, transformational leaders model ideal 

behaviors, set high expectations, and offer intellectual stimulation, which closely mirrors the coaching and 

supervising dimensions of instructional leadership. The ability to delegate tasks while fostering autonomy also 

reflects a transformational approach, as it cultivates leadership capacity among teachers and supports school-wide 

innovation and improvement. In this way, the theory provides a lens to examine how school administrators in 

Dupax del Norte lead and influence their organizations toward continuous development and excellence. It is always 

the assumption of the researcher that transformational leadership theory not only underpins the conceptualization 

of instructional leadership styles in this study but also reinforces the potential impact of such leadership on the 

agility and efficacy of school organizations. 

Instructional leadership styles are the approaches and actions school administrators take to guide and influence 

teaching and learning within schools. These styles generally include directing, coaching, supervising, and 

delegating, with an overarching goal of improving instructional quality and fostering an environment conducive 

to continuous professional development. The concept of instructional leadership has been extensively developed 

in recent research, offering valuable insights into how school leaders can effectively impact educational outcomes. 

According to Anderson and Dearing (2021), instructional leadership involves a blend of directive and supportive 

behaviors. These leaders provide clear expectations and direction while also creating opportunities for professional 

growth and collaboration. Anderson and Dearing suggest that instructional leaders must balance the need to direct 

educational practices with the need to empower teachers through professional development and fostering a positive 

school climate. They emphasize that effective instructional leadership requires a focus on both administrative 

duties and the quality of teaching in the classroom. 

In their meta-analysis, Kraft, Blazar, and Hogan (2020) highlight the importance of teacher coaching as a 

critical component of instructional leadership. They argue that leaders who engage in coaching relationships with 

teachers can directly influence teaching practices, which in turn enhances student performance. Coaching is 

particularly valuable in supporting teachers’ instructional skills, as it involves personalized feedback and sustained 

collaboration. Kraft et al. note that the effectiveness of coaching depends on the leader’s ability to create a trusting 



 
Manuel, J. R., & Ocampo, I. S. 

258  Consortia Academia Publishing (A partner of Network of Professional Researchers and Educators) 

and supportive environment where teachers feel encouraged to experiment with new strategies. Similarly, Wang 

and Degol (2020) emphasize the importance of teacher collaboration as part of effective instructional leadership. 

They posit that school leaders who facilitate teacher collaboration create an environment where teachers share best 

practices, work collectively on instructional improvement, and learn from each other’s experiences. In their 

research, they found that leaders who promote teacher collaboration foster a culture of continuous learning, which 

is essential for improving student academic outcomes. Moreover, Wang and Degol's study underscores the role of 

school climate in supporting instructional leadership, suggesting that a positive and collaborative school culture 

enhances the effectiveness of leadership styles. In this study, instructional leadership styles will be examined 

through four key dimensions: directing, coaching, supervising, and delegating. These dimensions play a crucial 

role in shaping how school administrators influence teaching and learning within their schools. Each dimension is 

supported by established research in the field of educational leadership.  

The directing dimension refers to the leader's role in providing clear guidance, setting expectations, and 

ensuring that instructional goals are achieved. School leaders who excel in directing create a structured 

environment where teachers understand their roles and responsibilities. According to Robinson, Hohepa, and 

Lloyd (2021), effective instructional leaders must provide direction while also maintaining a focus on instructional 

quality and student achievement. This dimension emphasizes the importance of clarity in communication and 

decision-making, which are integral to maintaining a strong educational foundation. Coaching involves leaders 

working closely with teachers to enhance their instructional practices through feedback, mentorship, and 

professional development. This dimension is central to developing teacher efficacy and improving overall teaching 

quality. As Kraft, Blazar, and Hogan (2020) note, coaching is one of the most effective methods for improving 

teaching practices, as it fosters a collaborative relationship between the leader and teachers, emphasizing personal 

growth and reflection. The coaching approach aligns with the concept of transformational leadership, where 

leaders aim to inspire and elevate their followers' professional capabilities. 

The supervising dimension involves the monitoring and evaluation of teachers' performance to ensure 

alignment with school standards and instructional goals. Wang and Degol (2020) argue that supervising is essential 

for maintaining accountability and ensuring that teachers meet the expectations set by school leaders. Effective 

supervision allows for timely intervention, ensuring that challenges are addressed, and teachers receive the support 

needed to improve their instructional practices. This component reinforces the importance of both accountability 

and support in the development of effective school leadership. The delegating dimension is about empowering 

teachers by providing them with the autonomy to make instructional decisions while maintaining oversight and 

support. Leithwood and Jantzi (2016) highlight that leaders who effectively delegate not only foster trust and 

professional growth but also build a sense of ownership among their teaching staff. By allowing teachers to take 

responsibility for their instructional decisions, school leaders encourage innovation and the development of 

leadership within the school community. Delegation fosters a culture of shared leadership, where teachers play an 

active role in shaping the educational environment. 

The second theory where the two remaining research variables were anchored mentioned earlier is Systems 

Theory. Organizational agility and organizational efficacy can be effectively understood through the lens of 

Systems Theory, which views organizations as complex, interconnected systems. According to Senge (1990), 

organizations, including schools, operate as open systems where multiple elements (such as leadership, processes, 

and resources) interact and influence one another. This interconnectedness is crucial for fostering both agility and 

efficacy in school organizations. Systems theory emphasizes that organizational adaptability is not just a response 

to external stimuli, but also a proactive reorganization of internal structures and processes to enhance performance. 

In schools, organizational agility enables administrators to respond quickly and effectively to changing educational 

demands, while organizational efficacy refers to the school’s ability to achieve its educational goals through 

effective internal coordination and resource utilization. As Tushman and O'Reilly (2021) argue, an organization's 

success is heavily dependent on how well it integrates its internal processes and adapts to external changes. 

Systems theory underscores that these changes must occur in a coordinated and deliberate manner, where each part 

of the system adjusts to create a harmonious and efficient whole. Moreover, organizational agility in schools is 
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about the ability to adapt quickly to new conditions, an idea that is strongly supported by Senge (2020). He notes 

that for an organization to remain agile, it must foster continuous learning and development. Schools must adopt 

a systems thinking approach that connects leadership decisions with the broader educational context. This 

interconnected approach allows schools to pivot rapidly when necessary, whether in response to shifts in 

curriculum standards, student needs, or technological innovations. Tsang (2020) further reinforces this by 

suggesting that organizational agility involves not only responsiveness but also the ability to foresee and prepare 

for potential challenges in the educational landscape. By leveraging Systems Theory, school leaders can create 

environments that facilitate both adaptability and innovation, ensuring long-term sustainability and growth. 

On the other hand, organizational efficacy is the outcome of effective management of internal resources, 

processes, and structures. Heifetz and Laurie (2020) contend that organizational efficacy hinges on the leadership’s 

ability to align these internal elements with the organization’s goals and external challenges. In the context of 

schools, this means ensuring that teaching strategies, administrative structures, and resources are effectively 

coordinated to maximize student outcomes. Systems Theory suggests that a school’s efficacy depends on how well 

it integrates and harmonizes its various components. Kast and Rosenzweig (2021) emphasize that schools, like 

other organizations, must not only be efficient in their operations but also continually evolve to maintain relevance 

and effectiveness in a rapidly changing environment. The alignment of these internal components, facilitated by 

school leaders, is critical for achieving high levels of organizational efficacy. Organizational agility refers to an 

organization's capacity to rapidly adapt to changing conditions, innovate, and remain competitive. It is a crucial 

capability for schools, enabling them to maintain effectiveness in the face of evolving educational needs and 

external changes. The dimensions of organizational agility—adaptability and flexibility, continuous learning and 

innovation, proactive problem-solving, strategic decision-making, and resource utilization—are interconnected 

elements that contribute to an organization's ability to remain responsive and sustainable. 

Adaptability and flexibility are key to organizational agility, allowing schools to quickly adjust their structures, 

processes, and strategies to meet changing demands, such as shifts in curriculum (Birkinshaw & Gibson, 2018). 

Continuous learning and innovation help schools stay ahead by constantly improving and adapting. Teece (2018) 

argues that schools must proactively innovate, adopting new technologies and teaching methods to remain 

competitive and relevant. Proactive problem-solving involves identifying and addressing potential challenges 

before they escalate. Voss (2020) notes that proactive schools can tackle issues such as student performance gaps 

early, ensuring long-term stability and success. Strategic decision-making ensures that schools align their goals 

with both current and future needs. Zollo and Winter (2019) highlight the importance of making decisions focused 

on long-term growth and sustainability, guiding schools through periods of change. Finally, resource utilization 

ensures that schools use available resources efficiently, whether human, financial, or technological. Lengnick-Hall 

et al. (2020) emphasize that schools with high agility optimize their resources to adapt and respond to new 

opportunities, particularly in times of budgetary constraints. 

Organizational efficacy on the other hand as research construct, refers to an organization's ability to achieve 

its goals effectively and efficiently, utilizing its resources to their fullest potential. In the context of schools, 

organizational efficacy is vital in driving educational success. It encompasses several dimensions, including 

leadership efficacy, team efficacy, organizational commitment efficacy, operational efficacy, and innovative 

efficacy. Each dimension plays a significant role in contributing to the overall success and performance of the 

school. Organizational efficacy includes key dimensions such as leadership efficacy, team efficacy, organizational 

commitment efficacy, operational efficacy, and innovative efficacy. Leadership efficacy refers to school leaders' 

ability to guide the organization toward achieving goals by inspiring and motivating staff, creating a conducive 

learning environment, and making strategic decisions (Avolio, Walumbwa, & Weber, 2019). High leadership 

efficacy enables school leaders to implement changes successfully. 

Team efficacy is the belief that teams can achieve their objectives, fostering collaboration and problem-solving 

among staff (Gully et al., 2018). It enhances the quality of teaching and improves student outcomes when educators 

work cohesively. Organizational commitment efficacy reflects the commitment of staff to the school's mission and 
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goals, driving their motivation and effort toward school success (Meyer et al., 2018). It is particularly vital in 

challenging times. Operational efficacy focuses on managing internal operations efficiently to achieve 

organizational objectives, including optimizing teaching schedules and resource use (Huang & Li, 2019). High 

operational efficacy ensures smooth daily functioning and better educational outcomes. Finally, innovative 

efficacy refers to the ability to introduce new ideas and technologies to enhance performance, fostering a culture 

of innovation to improve teaching methods and student engagement (Crossan, Lane, & White, 2021). Schools with 

high innovative efficacy are better positioned to adopt new approaches and technologies that support both students 

and teachers. 

Based on the theories and concepts presented, it is the assumption of this study that the instructional leadership 

styles of school administrators play a significant role in determining the organizational agility and organizational 

efficacy of secondary schools in Dupax del Norte. It is hypothesized that administrators' leadership styles, 

including directing, coaching, supervising, and delegating, directly influence how schools adapt to changes, 

innovate, solve problems, make strategic decisions, and utilize resources effectively. Furthermore, it is assumed 

that instructional leadership styles foster a school culture that enhances collaboration, commitment, and 

operational efficiency, thereby improving the overall organizational performance and responsiveness to both 

internal and external challenges in the educational environment. 

3. Methodology 

Research Design. The study employed a quantitative, descriptive-correlational research design to examine 

the influence of school administrators’ instructional leadership styles on organizational agility and organizational 

efficacy in public secondary schools in Dupax del Norte District, Schools Division of Nueva Vizcaya. This design 

enabled the systematic collection of numerical data and the examination of relationships among variables without 

manipulation. The approach aligned with the study’s objective of determining how leadership practices shape 

schools’ responsiveness to change and their ability to achieve institutional goals. 

Research Environment. The investigation was conducted in Dupax del Norte I and II Districts, a culturally 

diverse and geographically varied area in southern Nueva Vizcaya. The locale includes rural and semi-urban 

communities with differing levels of access to resources. Five secondary schools—Belance High School, Bugkalot 

High School, Lamo National High School, Munguia National High School, and Dupax del Norte National High 

School—served as research sites, offering a representative cross-section of institutional contexts in terms of culture, 

infrastructure, and leadership practices. 

Respondents. The respondents were 115 secondary school teachers selected from a total population of 162 

for the school year 2025–2026. Using the Slovin formula, the sample ensured adequate representation across all 

participating schools. 

Sampling Procedure. A stratified random sampling technique was used, with each school treated as a distinct 

stratum. This ensured proportional representation and enhanced the accuracy and generalizability of findings. 

Ethical standards were upheld through informed consent, confidentiality, voluntary participation, and secure data 

handling. 

Research Instruments - Three standardized and validated questionnaires were utilized: 

(1) Instructional Leadership Styles Survey Questionnaire (Canivel, 2010; α = 0.875), assessing leadership 

behaviors using a 5-point frequency scale; 

(2) Organizational Agility Descriptive Questionnaire (Rahman, 2022; α = 0.916), measuring adaptability, 

innovation, and governance on a 5-point agreement scale; and 

(3) Organizational Efficacy Survey Form (Fuentes, 2018; α = 0.857), assessing leadership, team, 

operational, and innovative efficacy using a similar 5-point scale.  
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Each tool employed clearly defined score ranges and qualitative interpretations for analysis. 

Data Gathering Procedure. Data collection began with official approval from the Schools Division 

Superintendent and coordination with district supervisors. Participants received an orientation before answering 

the questionnaires. Completed responses were tallied, encoded, and subjected to statistical analysis to ensure 

accuracy and alignment with the study’s objectives. 

Statistical Treatment. Data were analyzed using the mean to determine levels of leadership style, 

organizational agility, and organizational efficacy. Pearson’s r was used to test correlations among variables, 

interpreted using Garrett’s scale. The coefficient of determination assessed the extent to which instructional 

leadership styles predicted organizational agility and efficacy. All statistical tests were evaluated at the 0.05 level 

of significance. 

4. Results and Discussion 

Problem 1. What is the perception of the public elementary school teachers of the instructional coaching 

leadership practices of their school heads along the dimensions of partnership-based collaboration, data-driven 

instructional improvement, reflective practices and professional growth, emotional intelligence and relational trust, 

equity-centered coaching, instructional leadership alignment? 

Table 2 

Mean and qualitative description of the school heads instructional coaching leadership practices as perceived by 

the teacher respondents (n=92) 

Instructional Coaching Leadership Practices Area Mean Qualitative Description 
Partnership-Based Collaboration 4.59  Excellent 
Data-Driven Instructional Improvement 4.47 Very Good 
Reflective Practices and Professional Growth  4.48 Very Good 
Emotional Intelligence and Relational Trust 4.53 Excellent 
Equity-Centered Coaching  4.53 Excellent 
Instructional Leadership Alignment 4.54 Excellent  
Grand Mean  4.52 Excellent  

 

Table 2 presents the mean scores and qualitative descriptions of the school heads’ instructional coaching 

leadership practices as perceived by the teacher respondents in the Kayapa East District. The computed grand 

mean of 4.52, described as excellent, indicates that school heads consistently demonstrate a high level of 

competence and effectiveness in performing their instructional coaching leadership roles. This finding suggests 

that teachers perceive their school heads as strong instructional leaders who foster collaboration, trust, and 

continuous professional growth within their schools. Among the six dimensions, partnership-based collaboration 

obtained the highest mean of 4.59, described as excellent, revealing that school heads highly prioritize shared 

decision-making, teamwork, and mutual accountability in guiding teachers toward improved instructional 

practices. This underscores the collaborative culture and open communication between school heads and teachers. 

Instructional leadership alignment ranked second with a mean of 4.54, described as excellent, showing that 

school heads effectively align their coaching practices with the school’s instructional goals and standards. Close 

behind are equity-centered coaching and emotional intelligence and relational trust, both with a mean of 4.53 and 

described as excellent, indicating that school heads demonstrate fairness, empathy, and trust-building skills that 

create a supportive environment conducive to teacher growth. Meanwhile, reflective practices and professional 

growth obtained a mean of 4.48, described as very good, suggesting that while school heads encourage reflective 

teaching and continuous learning, there remains room for further enhancement in facilitating structured reflection 

opportunities. Finally, data-driven instructional improvement received the lowest mean of 4.47, described as very 

good, implying that although data-informed decision-making is practiced, it may not yet be maximized across all 

instructional areas.  



 
Manuel, J. R., & Ocampo, I. S. 

262  Consortia Academia Publishing (A partner of Network of Professional Researchers and Educators) 

Overall, the results affirm that the school heads in Kayapa East District exhibit excellent instructional coaching 

leadership, particularly in fostering collaboration, trust, and equity, thereby contributing positively to teacher 

development and instructional quality. 

Problem 2. What is the perception of the respondents of their reflective practices along the dimension of self-

assessment and awareness, evidence-based reflection, collaborative reflection, critical thinking and problem 

solving, and continuous professional growth orientation? 

Table 3 

Mean and qualitative description of the teachers’ reflective practices (n=92) 

Teachers’ Reflective Practices Area Mean Qualitative Description 
Self-Assessment and Awareness 4.54  Very High 
Evidenced-Based Reflection 4.63 Very High 
Collaborative Reflection  4.54 Very High 
Critical Thinking and Problem Solving 4.41 High 
Continuous Professional Growth Orientation  4.47 High 
Grand Mean  4.52 Very High  

 

The data in Table 3 reveal that the teachers’ reflective practices obtained a grand mean of 4.52, described as 

very high. This result indicates that teachers in Kayapa East District consistently engage in reflective activities that 

enhance their instructional performance, professional judgment, and continuous improvement. The finding implies 

that reflective practice is deeply embedded in their professional culture, promoting self-awareness, collaboration, 

evidence-based reflection, and a commitment to ongoing learning. Among the dimensions, evidence-based 

reflection obtained the highest mean of 4.63, described as very high. This indicates that teachers consistently use 

data, feedback, and classroom evidence to analyze their instructional effectiveness and inform teaching decisions. 

This finding reflects a strong culture of data-informed reflection where teachers base their professional growth on 

concrete outcomes rather than assumptions. According to Schön (2020), evidence-based reflection allows 

practitioners to bridge theory and practice by interpreting their experiences in light of empirical data, leading to 

more precise instructional improvement. Similarly, Hattie and Clarke (2020) emphasized that reflection grounded 

in evidence enhances teacher efficacy and fosters a learning mindset that values results-oriented teaching. 

Both self-assessment and awareness and collaborative reflection obtained an equal mean of 4.54, both 

described as very high. This finding suggests that teachers demonstrate a strong sense of professional awareness 

and are actively involved in reflective collaboration with peers and instructional leaders. High self-assessment and 

awareness indicate that teachers regularly evaluate their instructional performance, identify personal strengths and 

areas for development, and take responsibility for their learning journey. As stated by Rodgers (2020), reflective 

self-awareness empowers teachers to make intentional instructional decisions aligned with their values and goals. 

On the other hand, collaborative reflection signifies that teachers frequently engage in collegial dialogue, sharing 

experiences, and co-analyzing teaching challenges. Farrell and Ives (2021) highlighted that collaborative reflection 

creates a community of practice where shared insights contribute to collective professional growth and innovation. 

Continuous professional growth orientation obtained a mean of 4.47, described as high. This suggests that 

teachers are strongly motivated to engage in learning opportunities and apply reflective insights to enhance their 

competencies, though such engagement may vary depending on access to development programs. According to 

Avalos (2020), teachers’ commitment to professional growth is sustained when reflective practices are integrated 

into ongoing coaching, mentoring, and professional learning communities. This dimension indicates that teachers 

in the district maintain a strong orientation toward improvement but may benefit from structured institutional 

support to sustain long-term growth. 

The lowest dimension, critical thinking and problem-solving, obtained a mean of 4.41, described as high. This 

result implies that while teachers practice reflective thinking and problem-solving, it is somewhat less frequent 

compared to other reflective dimensions. It suggests the need for greater emphasis on developing analytical 

reflection, where teachers not only describe experiences but also critically evaluate their assumptions and decisions. 
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Larrivee (2020) argued that critical reflection transforms teaching from routine practice to deliberate inquiry, 

enabling teachers to address complex instructional problems with creativity and informed judgment. 

The above results reveal that teachers in Kayapa East District possess a very high level of reflective practice, 

characterized by strong evidence-based reflection, self-awareness, and collaboration. These findings suggest that 

reflective practice serves as a cornerstone of their professional identity, empowering them to adapt, innovate, and 

continuously enhance their instructional effectiveness in alignment with the district’s educational goals. 

Problem 3. Is there a significant relationship between the dimensions of instructional coaching leadership 

practices of school heads and teachers’ reflective practices as perceived by the teacher-respondents? 

The results of the correlation analysis revealed a moderate and very significant relationship between 

instructional coaching leadership practices of school heads and teachers’ reflective practices, as indicated by the 

overall correlation coefficient of 0.673 (p = 0.001). This suggests that effective instructional coaching by school 

heads is closely associated with a higher level of reflective practice among teachers. The findings align with the 

view that instructional leadership focused on coaching enhances teachers’ ability to reflect critically on their 

instructional decisions and promote professional growth (Carver-Thomas et al., 2021). Among the individual 

dimensions, Instructional Leadership Alignment exhibited the strongest correlation with teachers’ reflective 

practices, with a coefficient of 0.710, categorized as a strong and very significant correlation. This underscores the 

importance of aligning school-wide instructional goals with teachers’ professional development and reflective 

habits, reinforcing findings by Liu and Hallinger (2022) that leadership alignment strengthens teachers' reflective 

engagement and instructional consistency. 

Table 4 

Correlation coefficient between the dimensions of instructional coaching leadership practices and teachers’ 

reflective practices (n=92) 

Instructional Coaching Leadership Practices Correlation Coefficient Remarks 
Partnership-Based Collaboration 0.638 (moderate correlation) Very Significant  
Data-Driven Instructional Improvement 0.546 (moderate correlation) Very Significant  
Reflective Practices and Professional Growth  0.602 (moderate correlation) Very Significant  
Emotional Intelligence and Relational Trust 0.639 (moderate correlation) Very Significant  
Equity-Centered Coaching  0.643 (moderate correlation) Very Significant  
Instructional Leadership Alignment 0.710 (strong correlation) Very Significant  
Overall Correlation  0.673 (moderate correlation) Very Significant  

Level of Significance: 0.05   p-value: 0.001  
 

Other dimensions manifested moderate yet very significant correlations. These include Equity-Centered 

Coaching (r = 0.643) and Emotional Intelligence and Relational Trust (r = 0.639). These results highlight the 

crucial role of equitable and trust-based coaching relationships in enhancing reflective practice, as also emphasized 

by Brown (2020), who noted that relational trust fosters a reflective and collaborative culture in schools. Similarly, 

Partnership-Based Collaboration (r = 0.638), Reflective Practices and Professional Growth (r = 0.602), and Data-

Driven Instructional Improvement (r = 0.546) all showed moderate but significant correlations. These findings 

reveal that when school heads use coaching methods grounded in partnership, data utilization, and reflective 

dialogue, teachers are more likely to internalize reflective practices, a pattern supported by Lopez and Camargo 

(2021). The results affirm that the instructional coaching leadership exhibited by school heads plays a vital role in 

shaping and strengthening teachers’ reflective practices, deepening both their instructional awareness and 

professional competence. 

Problem 4. Based on the significant findings of the study, what educational management intervention could 

be crafted by the researcher to enhance/sustain the instructional coaching leadership practices of school heads and 

teachers’ reflective practice? 

In designing the educational management intervention, the researcher identified the benchmark statements 
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with the lowest mean scores across each research construct, which served as the foundation for crafting a targeted 

training program for school heads and teachers. Specifically, in the domain of instructional coaching leadership 

practices, the following areas emerged as priorities for improvement: (1) the consistent engagement of teachers by 

school heads in collaborative dialogue aimed at enhancing instructional practices; (2) the use of diverse data 

sources by school heads to address instructional challenges effectively; (3) the provision of strategies that support 

teachers’ ongoing personal and professional growth; (4) the cultivation of emotionally supportive and respectful 

professional relationships between school heads and teachers; (5) the guidance provided by school heads in 

recognizing and addressing potential biases in teaching practices; and (6) the alignment of individual teacher goals 

with the overarching objectives established by school leadership. These identified gaps underscore the critical 

components to be addressed in the intervention to strengthen instructional leadership and foster reflective practice 

among teachers. 

5. Conclusions 

 The school heads in the Kayapa East District exhibit exemplary instructional coaching leadership 

practices. This indicates strong leadership capacities, especially in fostering collaboration, aligning 

instructional goals, and promoting equity and trust.  

 Teachers in the district demonstrated a very high level of reflective practice, showcasing a strong culture 

of self-awareness, evidence-based decision-making, and collaboration. The findings affirm that teachers 

actively engage in reflection to improve their instructional performance, with evidence-based reflection 

emerging as the most practiced dimension.  

 The moderate and highly significant correlation between instructional coaching leadership and teachers’ 

reflective practices confirms that effective coaching leadership significantly influences reflective 

engagement among teachers. The strong link between instructional leadership alignment and teacher 

reflection underscores the importance of coherent school-wide goals and strategic leadership in fostering 

reflective teaching practices. 

 The study highlighted specific performance gaps in both instructional coaching leadership and teachers’ 

reflective practices, as identified by the lowest-rated benchmark statements. Addressing these through 

a targeted educational management intervention—designed to enhance collaborative dialogue, 

evidence-based decision-making, professional growth, and reflective teaching—is essential for 

strengthening the professional ecosystem within the district. 

Recommendations 

 School heads may elevate their instructional coaching leadership by adopting a more strategic, data-

driven approach that integrates regular classroom observations, personalized feedback, and mentorship. 

By cultivating a culture of shared leadership and professional trust, school heads can empower teachers 

to embrace innovation, reflective inquiry, and continuous improvement in their instructional practices. 

 Teachers may deepen their reflective practices by embedding systematic reflection into their teaching 

routines through reflective journals, action research, and collaborative learning communities. By 

consistently analyzing their instructional decisions and student outcomes, teachers can foster self-

awareness, refine pedagogical strategies, and strengthen their overall instructional competence. 

 To reinforce the connection between school leadership and teacher performance, school heads may 

continue to align individual teacher goals with school-wide instructional objectives. Creating shared 

visioning sessions, co-developing action plans, and fostering communities of practice will further 

support reflective engagement and instructional coherence. 

 A comprehensive intervention plan must be implemented to address specific areas of need, such as 
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enhancing collaborative dialogue, promoting bias awareness, and supporting creative problem-solving 

among teachers. Tailored training that responds directly to these gaps should be regularly monitored and 

evaluated for effectiveness. 

 Both school leaders and teachers may sustain their professional growth through continuous coaching, 

mentoring, and reflective practice, supported by seminars and peer learning. Replicating the study in 

other contexts and exploring variables like teacher motivation, digital competence, or leadership styles 

may broaden insights into factors shaping effective leadership and reflective practice. 
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