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Abstract 

 

This study focuses on the relationship between teacher misconduct and college students' 

learning engagement. A standardized questionnaire was used to investigate 2094 students of 

different majors in 7 universities in Shandong Province of China. Their grades ranged from first 

grade to senior grade. The results show that the overall performance of college students is better; 

In the view of college students, the teacher's misconduct is not serious, and the teacher's 

teaching behavior makes them feel more satisfied. There is a significant negative correlation 

between learning engagement and teacher misbehavior. Teacher misbehavior can significantly 

negatively predict learning engagement. Based on this, “the thrive & flourish: sustaining 

student success program” is proposed, and together these strategies emphasize the importance 

of supportive educational environments, positive psychological interventions, effective 

classroom management, and personalized support. 

 

Keywords: teacher misbehavior, learning engagement, program 

 

  



 
Xu, Y., & Landicho, L. C. 

92  Consortia Academia Publishing (A Partner of CollabWritive Publishing House) 

 

Learning engagement and teachers' misbehavior among Chinese college students 

 

1. Introduction 

For college students, teachers are their models of thought and guides of knowledge. The influence of teachers 

on students' learning, especially on learning engagement, is crucial, because any educational reform is ultimately 

implemented through teachers' teaching behavior, which is an important component of teaching activities and an 

external expression of teachers' professional quality, and has a more direct and specific impact on students' learning 

behavior and learning effect. Learning engagement is an individual learns with high energy and resilience (vitality), 

derives a sense of value, enthusiasm, and vision from learning (dedication), and is able to concentrate and happily 

engage in learning (concentration). Researchers have found that Learning engagement is an important guarantee 

to improve the learning effect of college students, and their learning can be influenced on how they perceived the 

misbehaviors of their teachers in the classroom.  

Teacher misbehaviors are defined as “those teacher behaviors that interfere with instruction and thus, learning” 

(Mendoza, 2023). Kearney et al. identified three primary types of teacher misbehaviors that students experience: 

incompetence, offensiveness, and indolence. Teacher incompetence includes behaviors that “reflect the lack of 

very basic teaching skills” (Mendoza, 2023). Teacher offensiveness includes behaviors reflect cruelty, meanness, 

and condescension toward students. Indolent teachers appear not to care about the class or students through their 

lack of attention to the class. Teacher misbehavior will make students' physical and mental failure to develop well. 

The generation of this misbehavior will make students gradually lose interest in learning and slowly produce 

weariness. The occurrence of weariness of learning, students will be more difficult to learn, and gradually appear 

resistance and negative learning mentality, students' negative emotions will also bring psychological exhaustion 

to teachers, thus affecting the best effect of teaching. Scholars believe that the misbehavior of college teachers in 

teaching can not only affect the reputation of the school, but also affect the relationship between teachers and 

students and the academic interest of college students, resulting in explicit or implicit class skipping and other 

academic burnout of college students. 

The researcher in this paper searched relevant journals at home and abroad and found that, especially in China, 

there are more studies on teacher misbehavior itself, but few studies on its relationship with learning engagement. 

Therefore, it is of great significance to explore the influence of teacher misbehavior on students' learning 

engagement. 

Objectives of the study - This study focused on the relationship among learning engagement, teachers 

'misbehaviors as perceived by the college students. Specifically, it measured possible correlation among the two 

variables; determined the extent to which teacher misbehavior predicted the effects of student learning engagement; 

and proposed an intervention program for better academic performance.  

2. Methods 

Research Design - This study uses descriptive correlation analysis to explore the relationship between college 

students' learning engagement and teacher misbehavior. Researchers collected data on teacher misbehavior and 

how engaged students are in their learning. By analyzing this data, the researchers were able to determine if and 

how the variables were related. This approach provide valuable insights into the complex interplay between these 

factors, informing potential interventions to improve student well-being and academic achievement. 

Participants - In this study, a total of 3000 participants were randomly selected from different majors of 7 

different universities in Shandong Province. After screening invalid questionnaires, there were 2094 valid data. 

The questionnaires were distributed to randomly selected college students who met the criteria from the above 

specified city limits and age inclusion criteria by random sampling, following the principles of voluntarism and 
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confidentiality. Questionnaire survey was conducted by means of network test. 

Measures - The Utrecht Work Engagement Scale-Student(UWES-S). In the study of foreign countries, the 

Utrecht Work Engagement Scale-Student (UWES-S) meters was used for measuring students learning engagement 

(Schaufeli, 2002). This test was formed by the lyrics based on the work input table Utrecht Work Engagement 

Scale (UWES), such as replacing "Work or Job" to "Studies or Class". The topics of each dimension are 6, 5, and 

6 respectively. The questionnaires appear in the form of a statement, and the subject is required to conduct a 7 -

level score of the project based on their emotions and attitudes. The scoring method: 0 means that there are never. 

There are few representatives/one month a month or less, 3 represents sometimes/several times a month, 4 

representatives often/once a week, 5 represents very frequent/several times a week, 6 representatives are always 

/daily. Based on the UWES-S developed by Schaufeli et al., a learning engagement scale suitable for Chinese 

college students was revised to provide a measurement tool for the study of learning engagement and lay the 

foundation for the study of learning engagement (Li ,2010). The revised scale includes a total of 17 items, and the 

questionnaire adopts the Likert 7-point scoring method, from 1 to 7, respectively, representing: never, almost never, 

rarely, sometimes, often, very frequently and always. The questionnaire is divided into three dimensions, namely, 

motivation, energy and concentration. Three factors were named. Factor one: Motivation. It means that individuals 

like learning very much and are interested in learning, understand the meaning of learning, and experience 

happiness in learning; Factor two: Energy. It means that individuals have abundant energy and good psychological 

toughness, pay hard for their own learning and are not easy to tire, and can persevere in the face of difficulties; 

Factor three: Focus. The characteristic of concentration is that the individual is engrossed in his own study, 

immersed in his own study, and achieves the state of selflessness. The scale has good stability and internal 

consistency on the whole. From the results of exploratory factor analysis, it can be seen that the load of each item 

is above 0.5, and the cumulative contribution rate of variance of the three factors is 59.153%, indicating good 

validity of the scale structure. 

Instructor Misbehavior Scale(IMS). Goodboy (2018) reconstructed and expanded their research upon 

Kearney, Plax, Hays, and Ivey’s seminal research on teacher misbehaviors. Study revealed 43 categories of 

perceived teacher misbehaviors; 27 of the misbehaviors were originally identified by Kearney et al. and 16 new 

misbehaviors were identified in this study, and the Instructor Misbehavior Scale (IMS) was created to 

operationalize underlying dimensions of teacher misbehaviors; three dimensions (i.e., antagonism, lectures, and 

articulation) were uncovered through principal axis factoring. Additionally, the antagonism and lectures 

dimensions of teacher misbehaviors were correlated negatively with student learning outcomes (i.e., affective 

learning, cognitive learning, state motivation, student communication satisfaction) and served as unique predictors 

in multiple regression analyses. Collectively, these studies provide an updated typology along with a reliable and 

a valid measure of teacher misbehaviors. 

Based on the two studies, the researcher conducted a revision of the Chinese version. The scale is based on 43 

categories of perceived teacher misbehaviors revealed by Goodboy (2018) , and is scored by likter5 points. The 

scale consists of three dimensions: incompetence, rudeness and indolence. The misbehavior represented by 

incompetence reflects the teacher's lack of very basic teaching skills. Rudeness includes many anomie behaviors 

that suggest that teachers can be mean, cruel, and ugly. Lazy, this is the stereotypical, absent-minded college 

professor image of the best example. Teachers who are considered lazy are those who are absent from class, are 

late to class, and make lame excuses for their absenteeism. The higher the score, the more serious the teacher's 

misbehavior. The Cronbach alpha reliability coefficient of each factor of the scale and the whole scale was 0.940. 

The scale has good reliability and validity. 

Data Gathering Procedure - Based on the principle of voluntary and confidential, eligible college students 

were randomly selected from the above inclusion criteria of city scope and age to conduct a questionnaire survey. 

The questionnaire survey was conducted by means of network test. After data collection, the respondents' answers 

were carefully recorded for statistical calculation, and then SPSS software was used to analyze the data. Finally, 

the data results are discussed and summarized. Before the creation of this research topic, the researchers have 
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accumulated rich research data and clinical practice experience in their own thinking and discussion, actual work 

and life. After conducting a large number of observations and interviews in China, the researchers found that many 

students were dissatisfied with some teaching behaviors of teachers, the relationship between teachers and students 

was tense, and even some students were tired of learning. For example, some teachers are unwilling to ask and 

care more about students' learning and mental health status, and use lesson plans to deal with daily teaching tasks 

in classroom teaching, "filling the classroom" and "cutting across". In the process of teaching organization, some 

teachers still restrict the classroom with traditional old concepts and focus on a single textbook and teaching 

material. Some teachers vent their frustrations in life or work on students, and even punish students in disguise. 

Some teachers have teaching bias, favoring students with good academic performance while ignoring students 

with poor academic performance. 

Data analysis - In this study, SPSS27.0 software was used for data analysis mainly by the following methods: 

correlation analysis and regression analysis. Specifically, Pearson product difference correlation was used to 

discover whether there was a relationship between teacher misbehavior and learning engagement. Finally, the 

regression equation is used to predict the influence of teacher misbehavior on learning engagement. 

Ethical considerations- The study design must be reviewed and approved by the University of the Philippines 

Batangas Campus Ethics Committee before the study can proceed. This study resolutely protects the rights of the 

subjects and strictly follows the principles of ethics, voluntariness, confidentiality and harmless interests. At the 

beginning of each questionnaire, participants were given a detailed explanation of the purpose and significance of 

the study. An informed consent form was issued to all participants before they took the test. After obtaining the 

informed consent of the participants, the survey will be conducted and the privacy of the participants and the 

contents of the questionnaire will not be disclosed. Each participant was voluntary, anonymous, and asked to 

answer the questions truthfully. They were also told that if they did not want to take part in the survey, they could 

voluntarily withdraw. If the scale in the investigation induces the patient's bad mood, the researcher can also 

provide appropriate psychological support. 

3. Results and discussion 

Table 1 

Percentage Distribution of the Respondents Profile 
 Frequency  Percentage % 
Sex   
male 535 25.5 
Female 1559 74.5 
Major   
Liberal arts  970 46.3 
science 1124 53.7 
Grade   
1 1090 52.1 
2 728 34.8 
3 268 12.8 
4 8 0.4 

 

Table 1 illustrates college student’s sex, major and grade level respectively with a total of 2094. In terms of 

sex representation, males accounted for 25.5 percent (535), while females constituted the majority with 74.5 

percent (1559). This is because the colleges surveyed are mainly normal and comprehensive schools, and there are 

almost no pure science and engineering colleges, so female students account for a relatively large proportion. 

Regarding their major, liberal arts comprised 46.3 percent (970), whereas science disciplines represented 53.7 

percent (1124). This is because the schools surveyed in this survey are mainly normal and comprehensive schools, 

so the proportion of science and liberal arts is not very different.  

With respect to academic standing, freshmen constituted the largest proportion at 52.1 percent (1090), 

followed by sophomore at 34.8 percent (728) and junior at 12.8 percent (268). It is worth noting that only a minimal 
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percentage (0.4 percent, 8) of seniors participated in the survey due to their engagement in graduate exams or job-

seeking activities during graduation season; hence their limited sample size does not warrant further discussion. 

In addition to seniors, freshmen are curious and fresh about participating in psychological surveys, so they have 

high enthusiasm and account for the largest proportion. However, juniors have seen some similar surveys, and 

their academic pressure and postgraduate entrance exam pressure are increasing, so they do not have high 

enthusiasm in participating in surveys, accounting for a relatively small proportion 

Table 2 

Respondents Type of Learning Engagement  
Sub-scales Mean Total Score Standard Deviation M/Item Interpretation 
Motivation 19.4723 3.83722  3.245 moderate 
Energy 19.1824 3.82715 3.320 moderate 
Focus 16.6027 3.30612 3.197 moderate 
TOTAL UWES 55.2574 10.07180 3.251 Positive Learning Engagement level 

 

Table 2 shows the statistical results of the respondents' learning engagement. The scale includes 17 items 

across three dimensions: motivation, energy and attention. According to Likert 5 scale scores, higher scores 

indicate more persistence in learning. The statistical results of UWES student engagement Scale included 

motivation (M = 19.47, SD = 3.84), energy (M = 19.18, SD = 3.83) and focus (M = 16.60, SD = 3.31), and the 

total engagement score was 55.26 (SD = 10.07). Taking into account the 5-Likert scale used, a median of 3 is the 

benchmark for the level of engagement. The results showed that the students' overall engagement score was 3.251 

points, and the average score of each dimension was 3.245 points (motivation; Vitality 3.320; Dedication (3.197) 

exceeds this median, indicating that college students are more engaged than average. It can be seen that the overall 

level of college students' learning engagement, motivation, energy and concentration is above the average level, 

indicating that college students have strong learning motivation, like and are full of interest in learning, understand 

the meaning of learning, and feel happy in learning. And in the learning process has more energy and good mental 

toughness, for their own learning to pay hard and not easy to get tired, more able to concentrate on their own 

learning, immersed in their own learning, to achieve selfless dedication and perseverance in the face of difficulties. 

Table 3 

Teachers Misbehavior as Perceived by the Respondents 
IMS Sub-variables Mean Total Score Standard Deviation M/Item Interpretation 
Incompetence 38.1929 14.06286 1.3580 low 
Offensiveness 26.7025 10.21063 1.2715 low 
Indolence 19.0119 6.79200 1.3170 low 
TOTAL Misbehavior 83.9074 30.28667 1.3111 Relatively satisfied with their teachers behavior 

 

Table 3 shows the statistical results of the Teacher Misbehavior Scale (IMS), which includes scores for 

incompetence, offense, and laziness. Using a Likert 5 scale, the scale ranges from "completely inconsistent" to 

"completely consistent." The higher the teacher's misbehavior score, the more serious it was, with incompetence 

scoring 38.19 (SD = 14.06), offense scoring 26.70 (SD = 10.21) and laziness scoring 19.01 (SD = 6.79). The total 

bad behavior score was 83.91 (SD = 30.29). Using a Likert-5 scale with 3 scores as the median reference for 

misbehavior, it is clear that college students' overall evaluation of teacher misbehavior (M = 1.311) and the mean 

value of each dimension (incompetence M = 1.358; Offense M = 1.271; Laziness M = 1.317) was significantly 

lower than the median 3. This shows that from the perspective of students, the teacher's misbehavior is not serious, 

and they are relatively satisfied with the teaching behavior. To sum up, teachers' incompetent behavior has a 

profound impact on students' participation and enthusiasm for learning, which requires teachers not only to master 

the course content, but also to possess effective teaching skills, good interpersonal communication skills and high 

professional ethics. Education administrative departments and schools should strengthen the training and 

evaluation of teachers in order to improve the quality of teaching and promote the all-round development of 

students. 
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Table 4 

Correlational Matrix of Learning Engagement and Teachers' Misbehavior  

Variable UWES IMS 

rxy p-value I rxy p-value I 

UWES    -.083  0.000 HS 
Correlation is significant at the 0.01 level (2-tailed). 
 

Table 4 illustrates the correlation between academic engagement (as measured by the Utrecht Job Engagement 

Scale - Student Scale [UWES]) and teacher misbehavior (as measured by the Teacher Misbehavior Scale [IMS]). 

The data show that there is a significant negative correlation between academic engagement and teacher 

misbehavior (correlation coefficient = -0.083,p<.001), which means that higher academic engagement is associated 

with lower perceptions of teacher misbehavior, and vice versa. These results show a significant association 

between academic engagement and teacher misbehavior, revealing their interaction in student learning experiences. 

Regarding teacher misbehavior and academic engagement, a large number of studies have found that teacher 

behavior styles, such as supporting or inhibiting, are significantly correlated with students' academic engagement. 

For example, there is a strong positive correlation between perceived teacher autonomy support and middle school 

students' academic engagement. In addition, students' autonomous motivation plays an intermediary role between 

teachers' autonomous support and students' academic engagement, suggesting that teachers considering problems 

from students' perspectives and minimizing coercive behavior - acknowledging and supporting students' 

viewpoints - can significantly improve students' academic engagement by enhancing their intrinsic motivation 

(Chen J, 2015). 

The study also explores the positive correlation between teacher support and students' academic achievement 

and engagement, which means that teachers' supportive behavior is crucial to improving students' academic 

engagement and engagement (Guo Min, 2018). These studies highlight the importance of teacher support 

behaviours in promoting engagement in learning, particularly in enhancing intrinsic motivation and promoting 

academic achievement in students. By providing positive feedback, understanding student needs, and creating a 

supportive learning environment, teachers can significantly increase student academic engagement. 

Table 5 

Regression analysis of the dependent variable: learning engagement with the Teacher Misbehavior Scale  

 
 

Table 5 shows the regression analysis of the dependent variable: learning engagement with the Teacher 

Misbehavior Scale (IMS) as the independent variable. The model uses academic input as the dependent variable. 

There was a significant negative correlation between teacher misbehavior and academic engagement (B = -0.028, 

t = -3.817, p<0.001), indicating that teacher misbehavior had a significant negative predictive effect on academic 

engagement. This means that the more serious the teacher's misbehavior, the lower the student's participation in 

learning activities. These findings are critical because they highlight the impact of teacher behavior on student 

burnout and engagement, key factors in the educational experience. 

Different teaching practices, including teaching styles, have been shown to predict student engagement. 

Positive teaching practices, such as promoting understanding and providing choice, are associated with higher 

levels of student engagement and lower levels of burnout. Conversely, negative behaviors like oppressive criticism 

can lead to higher levels of burnout. Different teaching practices and motivational styles do affect student 
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engagement and burnout. For example, studies have found that teachers' organizational citizenship behavior 

significantly affects students' learning autonomy and academic performance through the mediation of teaching 

style (Lai, 2019). 

Research based on self-determination theory argues that students' motivation and engagement are influenced 

by the satisfaction of their basic psychological needs (autonomy, competence, and relevance). Teacher misbehavior, 

such as disrespect or unprofessionalism, can undermine these needs. Negative interactions with teachers can 

demotivate students and make them less willing to actively engage in learning activities, exacerbating burnout. 

Wang et al. (2022) explored the influence of teachers' teaching style, especially autonomy support, on students' 

academic performance through the mediation of psychological needs satisfaction and autonomous motivation. 

Some researchers have highlighted that certain teachers are seen as "negative motivators" in clinical Settings, 

adversely affecting student engagement and motivation. They found that this highlights the need for teacher 

professional development programs that focus on motivational strategies within the framework of interpersonal 

communication and self-determination theory. Educational interventions that improve the quality of teaching and 

teacher-student relationships are essential to increase student engagement and reduce burnout. 

The quality of the teacher-student relationship is an important predictor of student engagement and academic 

success (Miller, 2020). Positive teacher-student relationships are key to effective learning. Teacher misbehavior 

can disrupt these relationships, causing students to develop feelings of alienation and disengagement, affecting 

their attitudes toward learning and future behavior in educational Settings. 

The “thrive & flourish: sustaining student success” program 

Target Audience of the “thrive & flourish: sustaining student success” program: College students 

demonstrating positive learning engagement, relative satisfaction with teacher behavior, and low academic burnout. 

Program Goals include: First, strengthen students' active participation in learning activities, maintain and deepen 

students' intrinsic motivation for learning through participation in activities and challenges. Second, develop a 

growth mindset, encouraging students to see challenges as opportunities to grow and develop resilience and 

adaptability. Third, strengthen the teacher-student relationship, promote positive interaction between teachers and 

students, and promote a supportive learning environment. Fourth, prevent academic burnout by providing students 

with strategies for stress management, self-care and maintaining balance to prevent academic burnout. Fifth, 

improve academic skills for students by providing workshops and resources to improve study habits, time 

management and critical thinking skills. Sixth, build a sense of belonging among students through social activities 

and peer tutoring opportunities. 

4. Conclusion and recommendation 

4.1 Conclusion  

 Most of the respondents are female students and freshmen, and there is little difference between the 

proportion of liberal arts students and science students. 

 The learning engagement score is above average, and the misbehavior of teachers is not considered 

serious by college students and they are satisfied with their teachers' behavior 

 There is a significant negative correlation between learning engagement and teacher misbehavior. 

 Teacher misbehavior is a significant positive predictor of academic burnout and a significant negative 

predictor of academic engagement. 

 The "Thrive: Sustained Student Success" program aims to increase student engagement in all aspects of 

school, reduce academic burnout, and ensure the improvement of student learning efficiency and quality. 
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4.2 Recommendation 

 Students can make study plans, actively participate in learning, manage time and tasks, complete 

homework and homework, participate in extracurricular activities, and communicate with parents. 

 Teachers can create a positive learning atmosphere and personalized guidance for students, provide 

regular feedback, give incentives to students, and pay attention to students' mental health 

 School administrators can establish academic support systems, provide mental health services to 

students, and optimize curriculum evaluation and improvement. 

 Future researchers may use this study by using other variables not tested in this study, and may replicate 

studies involving larger sample sizes. 

 The proposed Thrive: Sustaining Student Success plan may be evaluated and inspected by school 

principals prior to implementation. 

5. References 

Abrams, Z. (2022). Student mental health is in crisis. Campuses are rethinking their approach. Monitor on 

Psychology, 53 (7), 60. 

Abrams, Z. (2023). Boys are facing key challenges in school. Inside the effort to support their success. Monitor 

on Psychology, 54 (3), 46. 

Amerstorfer, C. M., & Freiin von Munster-Kistner, C. (2021). Student perceptions of academic engagement and 

student-teacher relationships in problem-based learning. Frontiers in Psychology, 12, 713057. 

https://doi.org/10.3389/fpsyg.2021.713057 

Baker, J. P., & Goodboy, A. K. (2018). Students’ self-determination as a consequence of instructor 

misbehaviors. Communication Research Reports, 35(1), 68-73.  

Baker, J. P., & Goodboy, A. K. (2019). The choice is yours: The effects of autonomy-supportive instruction on 

students’ learning and communication. Communication Education, 68(1), 80–102. 

doi:10.1080/03634523.2018.1536793  

Bennett, P. W. (2023). Lifting the Veil and Closing the Loopholes: Teacher Misconduct, Professional Standards 

and Regulatory Reform. Education & Law Journal, 32(2), 97-120.  

Bolkan, S., Goodboy, A. K., Shin, M., & Chiasson, R. M. (2022). Teacher antagonism: reducing students’ 

sustained attention through decreased affect toward instructors and diminished motivation to 

learn. Communication Education, 71(3), 188-203.  

Calderon, A. B. B., & Ancho, I. V. (2018). Journal of Research, Policy & Practice of Teachers and Teacher 

Education, 8(2), 95-103. 

Cross, T., & Polk, L. (2018). Burn bright, not out: Tips for managing online teaching. Journal of Educators 

Online, 15(3), 153. https://doi.org/10.9743/jeo.2018.15.3.1 

Dai, R. (2011). A rethinking of college students' learning motivation. Research in Ideological Education, 

07(196), 81. 

Daniel, E., & Van Bergen, P. (2023). Teacher burnout during COVID-19: associations with instructional self-

efficacy but not emotion regulation. Teachers and Teaching, 29(3), 310-328. 

https://doi.org/10.1080/13540602.2023.2179615 

Edgerton, E., & McKechnie, J. (2023). The relationship between students' perceptions of their school 

environment and academic achievement. Frontiers in Psychology, 13. 

https://doi.org/10.3389/fpsyg.2022.959259 

Engels, M., & Colpin, H. (2016). Behavioral engagement, peer status, and teacher-student relationships in 

adolescence: A longitudinal study on reciprocal influence. Journal of Youth and Adolescence, 45, 601–

616. https://doi.org/10.1007/s10964-016-0437-3 



 
Learning engagement and teachers' misbehavior among Chinese college students 

International Journal of Research Studies in Language Learning 99 

Fekadu, A. A. (2019). Assessing the impact of school rules and regulations on students' perception toward 

promoting good behavior: Sabian Secondary School, Dire Dawa, Ethiopia.Stats, 2(2), 202-211. 

https://doi.org/10.3390/stats2020015 

Foutz, B. (2021). Instructor Misbehavior: When Professors Online Are Naughty; Not Nice. Online Instructional 

Communication, 97.  

Frey, T. K. (2019). Instructor Misbehaviors Scale. In Communication Research Measures III (pp. 273-278). 

Routledge.  

Guo, J. (2021). The evolution of the digital divide: from access to engagement—Based on the undergraduate 

online learning survey during COVID-19. Journal of East China Normal University (Educational 

Sciences), 39(7), 16-26. https://doi.org/10.16382/j.cnki.1000-5560.2021.07.002 (in Chinese) 

Guo, S., & Li, H. (2022). Analysis of the mediating effect between college students' psychological security and 

online learning engagement during the epidemic. Journal of Xi'an University of Science and 

Technology. 

Guthery, S., & Richards, M. P. (2023). Disproportionality of Sanctions for Illegal and Unethical Teacher 

Behavior. Journal of Education Human Resources, 41(2), 324-346.  

Hassan, A., Ghaffar, A., & Dinglasan, E. M. D. (2018). A cross-country analysis of students’ evaluation of 

university teaching: Relationship between faculty behavior, student satisfaction and teaching 

quality. NUML Journal of Critical Inquiry, 16, 83–95.  

Harrison, L. K. (2019). Educator Misconduct in Idaho: A Quantitative Analysis. Northwest Nazarene University.  

Hickey Wakoh Shannon.(2021).Regarding Elephants in the Room: What Buddhists Could Learn from Christians 

about Preventing Teacher Misconduct. Buddhist-Christian Studies95-125. 

Kelly, S., Romero, A., Morrow, J. A., Denton, Z., & Ducking, J. (2020). Instructor misbehaviors and math 

anxiety. Communication Reports, 33(1), 27-40.  

Kelly, S., Violanti, M., Denton, E., & Berry, I. (2022). Instructor misbehaviors as predictors of students’ writing 

apprehension. Communication Quarterly, 70(4), 429-447.  

LeFebvre, L., LeFebvre, L. E., Carmack, H. J., & Lazić, G. (2022). Preparing the Next Generation of Teachers 

Inappropriately: When Introductory Course Directors Engage in Misbehaviors. Communication 

Studies, 73(4), 476-496.  

Li, L., Bai, Y. G., Xu, S. G., & Wang, Y. (2010). The relationship between teachers' classroom teaching behavior 

and students' classroom participation: an empirical study of psychology based on questionnaire survey. 

Teaching Research, 33(05), 13-16. 

Li, X. H. (2011). The manifestations and causes of classroom teaching misconduct of college teachers. Journal of 

Longdong University, (1), 137-138. 

Ma, C. X. (2019). A study on the influence of teaching incentives on learners' behavioral engagement in cloud 

classroom environment. Central China Normal University. 

Madigan, D. J., & Kim, L. E. (2021). Does teacher burnout affect students? A systematic review of its 

association with academic achievement and student-reported outcomes. International Journal of 

Educational Research, 105, 101714. 

Mansson, D. H., Frisby, B. N., & Sidelinger, R. J. (2018). Perceived Instructor Misbehaviors and Students' 

Willingness to Express Academic Performance Concern to Their Instructors. Pennsylvania 

Communication Annual, 74. 

Marta R ,Kate D . 2019. Teachers' Health, Wellbeing and Professional Misconduct. An Exploratory Analysis of 

Cases from New Zealand's Teachers Disciplinary Tribunal.Journal of law and medicine, 26(4):922-942.  

Mendoza, J. A. (2023). The Application of Interpersonal Concepts to Reframe Instructor Misbehaviors.  

O'Dea, R. E., Lagisz, M., Jennions, M. D., & Nakagawa, S. (2018). Gender differences in individual variation in 

academic grades fail to fit expected patterns for STEM. Nature Communications, 9, 3777. 

https://doi.org/10.1038/s41467-018-06292-0 

Ojeda-Hecht, E., Kelly, S., Goke, R., & Christen, N. (2022). Perceived immediacy and burnout as mediators of 

instructor misbehaviors and students’ task value. Southern Communication Journal, 87(4), 373-385. 

Russell Kristan N. & Gruys Kjerstin.(2022).How Do Gender, Sexuality, and Age Impact Perceptions of Teacher 



 
Xu, Y., & Landicho, L. C. 

100  Consortia Academia Publishing (A Partner of CollabWritive Publishing House) 

Sexual Misconduct? An Intersectional Vignette-Based Study.Feminist Criminology(1),75-95. 

Tran, N. T., Franzen, J., & Jermann, F. (2022). Psychological distress and well-being among students of health 

disciplines in Geneva, Switzerland: The importance of academic satisfaction in the context of academic 

year-end and COVID-19 stress on their learning experience. PLOS ONE. 

https://doi.org/10.1371/journal.pone.0266612 

Vallade, J. I. (2021). Instructor misbehavior frequency, severity, and impact on learning: Comparing student and 

teacher perceptions. Western Journal of Communication, 85(2), 275-298. 

Vallade, J. I., & Kaufmann, R. (2021). Instructor misbehavior and student outcomes: Replication and extension 

in the online classroom. Journal of Research on Technology in Education, 53(2), 206-222.  

Vallade, J. I., & Kaufmann, R. (2018). Investigating instructor misbehaviors in the online 

classroom. Communication Education, 67(3), 363-381.  

Warnock, L. (2018). Legislating morality: Codes of ethics and sanctions related to teacher misconduct .Doctoral 

dissertation, Creighton University. 

Zhang, H., Li, S., Wang, R., & Hu, Q. (2023). Parental burnout and adolescents’ academic burnout: Roles of 

parental harsh discipline, psychological distress, and gender. Frontiers in Psychology, 14, 1122986. 

https://doi.org/10.3389/fpsyg.2023.1122986 

Zhang, W. J., Jin, L. L., & Zhang, M. (2021). The relationship between learning engagement, academic self-

efficacy, and learning burnout of college students. Journal of Bing tuan Education Institute, 31(4), 39-

43. 

Zhao, H., & Chen, J. S. (2018). Teaching behavior, learning engagement, and learning harvest in university 

classroom: A survey of students' perspective. Higher Education Exploration, (3), 37-42. 

 

 


