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Abstract
Mediating Sámi research is a means for solving a severe phenomenon in society whereby
structural power challenges everyday practices among Indigenous peoples. In this context,
pedagogical Sámi research deals with multi-methodological education research. Moreover, it
searches for ways to base Indigenous institutional education on Indigenous knowledge,
traditions, and cultural context. Pedagogical Sámi research is a means to resolve the legacy of
assimilation and, in particular, language shift. Sámi education that is based on a mediating role
plays an important part in efforts to revive Indigenous languages and cultures.
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1.

Introduction

An Indigenous people group, the Sámi, live in the Nordic countries of Sweden, Finland, and Norway and on
Russia’s Kola Peninsula. Depending on how this group is defined, there are approximately 100,000 Sámi people
living in these countries. The Sámi are recognized and protected under the international conventions of
Indigenous peoples. Traditionally, Sámi livelihoods are connected to nature. Originating from hunter-gathering
tribes, the Sámi have traditionally been involved with fishing, hunting, and reindeer herding. According to
current estimates, the Sámi language was born, at the latest, during the second millennium BC, which also gave
birth to Sámi culture (Aikio, 2004, 2012). Today the Sámi have more or less embraced urbanization. In addition,
the Sámi have been influenced by centuries of assimilation policies, with the result that the Sámi languages are
endangered. Colonialism is a central manifestation of assimilation, which means the merger of minorities with
and being drawn actively into the mainstream population (Battiste, 2000). However, today they are part of the
globalizing world and its various cultural flows and blends (Seurujärvi-Kari, 2012).
In this article, we elaborate the concept mediating Sámi education research and its significance within the
educational Indigenous research context. According to the Oxford American Writer's Thesaurus (Auburn et al.
2012), the word mediate is understood to be synonymous with arbitrate, make peace, resolve, and negotiate. The
American sociologist Peter Berger (1979, p. 169) defined the concept of mediating structures as “those
institutions which stand between the individual in his (sic) private sphere and the large institutions of the public
sphere.” In this print, we focus on mediating contents, accounts, and implementation in the field of Sámi
education research. Further on, we will discuss the basis and assignments on the mediating research context. The
article is based on previous theories about mediating education (e.g., Berger & Neuhaus, 1970; Denzin &
Lincoln, 2008; Nurmi & Kontiainen, 1995). Our aim is to construct an educational Indigenous metatheory to
advance and expand the research field by the help of the theoretical concept and the conceptualization of the
theory. Metatheory is based on a former theory, so in effect it erects a theory upon a theory.
Moreover, we base our research on a Sámi education research paradigm, which has been developed since the
nineties (see e.g., Aikio, 2007, 2010; Balto, 2008; Bongo Persen, 2005; Gaup Utsi, 2009; Hætta, 1993; Jannok
Nutti, 2014; Keskitalo, J. H., 2009; Nystad, 2003). The first review by Paavo Päivänsalo (1953) thoroughly
adduced the older literature and references about traditional Sámi childrearing. He concluded that the aim of
traditional child-rearing was to create an individual, who was physically durable and possessing the abilities to
excel at reindeer herding, forestry, fishing, and homemaking. Furthermore, it seeks to achieve the moral
obligations toward other people and follow the religious practices of their life, and to give them the physical
strength and resistance they need in their lives. Päivänsalo wrote his text just after the Second World War when
modernization had started in fully among the Sámi people and their living areas. Later, Anton Hoëm (1976, 1978)
developed a theory about divergent socialization for multiple educational contexts (see also Hoëm, 2007). The
Sámi have benefitted from his life’s work in many ways, as he has formally and practically supported, for
example, Sámi higher education and Sámi curriculum development in Norway.
The article is structured as follows. First, we will construct our starting point and then present the history of
Sámi educational research and special features of Sámi education. We also problematize the role of the
researcher in Indigenous research. Furthermore, we establish educationally inspired mediating structures: what
are the contents, what its roles are, and what kind of challenges may arise. Finally, we discuss the ways of
strengthening the Indigenous education.
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1.1 Who Are We?
We would like to display the Sámi way of narrative way by introducing ourselves as researchers. This could
be called combining a cultural cognitive structure with research. As has been described according to Asta Balto
(1997), storytelling is an important pedagogical tool when conveying cultural values and habits from generation
to generation. We would like also to use the distinctive Sámi style in a modern academic context of writing
research. Our exemplar is Shawn Wilson (2008), who in “Research Is Ceremony: Indigenous Research
Methods,” makes use of a storytelling voice and reflects the Indigenous narrative approach. His writing style
moves back and forth from research based primarily on Western methods to analysis based on Indigenous
thinking.
We also lean on extended cooperation because there are many kinds of needs in the research field.
Indigenous peoples themselves need to rethink their pedagogical practices, but also society needs knowledge
about Indigenous peoples’ issues and problems. Juha Suoranta and Sanna Ryynänen (2014) have written about
rebellious research. It is part of a critical research orientation. Suoranta and Ryynänen define the aim of the
rebellious research as that of changing society so that it is more just and equal, and in which researchers take
risks other than in terms of academic competition. As Hanna Guttorm (2014) writes, different approaches and
research are at the same time possible, but the researcher can also inject him- or herself into the situation in ways
that cause misunderstanding (also Deleuze, 2005, p. 29). Nils Oskal (2008, p. 32) also points out that political
questions can limit the possibilities open to the researcher.
1.2 Pigga’s Story
I was born in 1972 and raised in the North-Sámi community of Utsjoki, in North Finland. My grandparents
from my father’s side combined various elements of the natural economy: they practiced a lifestyle consisting of
fishing, trapping, hunting, berry picking, and reindeer herding. My mother’s family had a homestead based on
agriculture. My mother’s mother came from a reindeer-herding family. My mother’s father was Holmberg family,
and my mother’s mother was from a Länsman family. My father’s father was Helander and father’s mother came
from an Aikio family. All my grandparents were Sámi-speaking persons born in the early twentieth century. My
father, Aslak Järvensivu (1939), called in Sámi name “Ville Ásllat,” was given a chance to retrain. First he went
to high school in Rovaniemi, 500 kilometers from home. Then he went to Jyväskylä teachers’ seminar in North
Häme. My mother Hilkka (1947) was given an education as a homemaker. My mother had an officially
registered reindeer ear-cutting mark. Similar to registered cattle ranch brands, the Sámi have registered
ear-marks for reindeer. She died in 1984. After high school I went to Rovaniemi to train as a teacher. I finished
with a master’s of education degree in 1997. I started to work as lecturer in education at Sámi University College
in 1999. I did a doctorate in 2010 on the topic of Sámi schooling issues. I have four children and I am married to
a reindeer herder in Enontekiö municipality, Peltovuoma village. I have worked with Sámi educational issues
more than a decade and am interested in finding ways education can help in diverse and multiple situations in the
Indigenous peoples’ context.
1.3 Erika’s Story
My Sámi roots come from diverse parts of Sápmi. On my mother’s side, from the Enontekiö area, she is the
Vasara family, and from the Tornio river valley area, the Koffelo family and Jaukka family. My mother’s side
family are traditionally reindeer herders. Traditionally, my father’s family practiced fishing as a livelihood. From
my father’s side, I belong both to the Suikki family, which comes from the Muonio area, and from the Musta
family, which was originally from the Salla area. I was born in December 1976 as the youngest child of a big
family. My childhood was diasporic, and our life was a journey from one different environment to another.
However, I learnt from my parents to respect my roots, my ancestors, the connection to our land, and our lost
language. From the very beginning of my childhood, when I started to reclaim my ancestors’ language,
revitalization became a significant part of my life. However, I have suffered from exclusion, questioning of my
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background, bullying, and ignorance. With my research work, I want to empower and heal Sámi people fully
without imposing any artificial boundaries or exclusions.
Together, from an educational point of view, we have wanted to work toward the rethinking of linguistics,
power, and policy. Our research work has concentrated on continuing to develop Sámi educational issues from
the point of view of a critical eye on Indigenous education. This work is based on research from PhD research
and post-doctoral research, which are jointly further promoted. The Sámi live in multiple and diverse contexts in
today’s postmodern societies. To address this reality, James A. Banks has developed a typology showing the
levels of development of cultural identity. Multicultural global identity reaches the highest level on the typology
(Banks, 2006). We asked the question: How could we in education achieve these upper identity categories and
how could we operate so that it would be possible? The Sámi comprise minority and Indigenous peoples. In the
realm of education, there is impact on many levels.
In her PhD, Pigga Keskitalo (2010) focused on studying the school practices. The aim of the study was to
contemplate what the role is of the Sámi culture at school. The main point about her research was to seek the
mediating structures that could repair the cultural conflict, which formed Sámi education during the colonial
history and assimilation, as well as the skewed power relations. These factors have had a retarding effect on the
Sámis building their own school culture. Successful Indigenous schooling must be based on the concerned
peoples’ own cultural premises and values. A cultural base of learning varies in different action contexts and as a
result, cultural conflicts are formed between the human micro culture and social macro culture. In Sámi
education, a particular situation may come into existence between individuals or family enculturation and
societal socialization. In general, the aim of education is to socialize individuals to society.
In her PhD, Erika Sarivaara (2012) presents a rather exact picture of today’s Sáminess, which can be
characterized as diverse and fragmented. She presents and analyzes the themes that had arisen from interviews,
such as cultural continuity and the issue of identity over generations. In addition, she considered the concept of
ethno-stress, which may occur when one is not able to fulfil the claims for ethnic identity, and, in the case of our
topic, is afraid to express the Sámi identity in public. Ethno-stress may also occur in sociolinguistic situations
such as language choice and language learning contexts. The research presents critical Sámi research, which
aims to raise a discussion and promote the influence of Sámi issues into society. It has managed to visibly bring
up internal tensions within Sámi society, and in addition, expose the complex consequences of the Sámi history
(see also Lukin, 2014).
2.

The Background of Mediating Sámi Research

The Sámi research was preceded by the scientific tradition of Lappological research. Audhild Schanche
(2002) pointed out that, as a field of research, it is based on colonialism, imperialism, social Darwinism, and
cultural racism. The criticism toward the Lappological research paradigm stresses the researchers’ positionality
as outsiders. In other words, it is tainted by a postcolonial shade. However, Veli-Pekka Lehtola has outlined that
the Lappological research contact with Sámi research is not so starkly black and white. In other words, the role
of Lappological researchers is not as simple as has been assumed. Lehtola emphasizes that all researchers
dealing with Sámi issues are descendants of the Lappological tradition (cited in Vilkuna, 2005, p. 258). In recent
times, a debate on the importance of Lappologian research has been raised and recognized.
Use of the concept Sámi research began in Norway in the 1970s, when the Nordic Sámi Institute was
founded. In 1974, at Tromsø Nordic ethnography seminar, the then Alf Isak Keskitalo gave a talk on the key
issues about Sámi research. He spoke of Sámi research inequality and pointed to the need for a general
re-thinking of Sámi research (Keskitalo, 1976/1994; also Porsanger, 2011). Sámi University College was
established in 1989 when Sámi-speaking higher education was given specific weight.
In recent decades, Sámi research has shifted to an internal cultural approach. Sámi research has tried to rid
itself of any vestiges of the Lappological research tradition that contained prejudices and an exotic
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evolutionary-romantic view of humans. Instead, the concept of Lappologian has been replaced with an
interdisciplinary Sámi research reference frame, whereby the Sámi are actually active players when anyone is
conducting research (Kulonen et al., 2005). Each researcher conducting Sámi research has to take into account a
position on the frame of reference. Lehtola points out that the Sámi research will contribute to relevant research
in the Sámi society. He also expresses the opinion that Sámi research will promote relevant research into aspects
of Sámi society (Lehtola, 2005). As a field, Sámi research comprises many aspects and goals. On the one hand,
Sámi research deals with the situation of the Sámi in society. At the same time, the goal of Sámi research is to
produce information about Sámi questions within a wide range of needs. In Norway, the separately board have
examined the role and situation of Sámi research. It reached the following conclusion about the Sámi research in
Norway: Sámi research is all the research and development work that affects at least one of the following: 1.
Sámi research is research that touches the Sámi situation or that is conducted concerning the Sámi people. 2. The
research is carried out in the Sámi research institution (Butenschøn lávdegoddi, 2012, p. 12). Also, the
Norwegian Sámi Parliament has recently promoted Sámi research for higher education (Sámediggi, 2015). Sámi
research is a result of highly politicized social efforts and is the focus of a lot of interest (see also McConaghy,
2000).
Lately, a need has arisen for a critical research tradition in Indigenous education research. Denzin and
Lincoln (2008) accentuate hope, love, and shared community. These are the basic values of pedagogy for
mediating Indigenous education research. Pedagogy is interested in all human activity and experience. A correct
research orientation displays a human voice, so that it is possible due to experience knowledge to develop
practices. The need for school development is an internationally recognized issue (Balto, 2008; Cuban,
1993/1984; Hirvonen, 2003; Keskitalo, 2009; Lipka et al., 1998).
Based on research, many development needs exist in Sámi education, such as educational philosophy
development for the Sámi, to solve the heritage of colonization, a lack of learning materials and qualified
teachers, Sámi educational achievement and equality as well as problems in the realization of human rights
(Aikio-Puoskari, 2001; Hirvonen, 2003; Keskitalo, 2009; Keskitalo, 2010; Linkola, 2014). Even if some of the
proposals to solve the educational problems are presented, the development work remains in progress. There is a
Sámi curriculum in place in Norway and the school system is called Sámi School. However, the school is
organized according to the mainstream school (Keskitalo, 2010). Developmental work that takes into account the
Sámi contents needs to continue. Internationally, Indigenous peoples wrestle with the same kind of issues
(Babaci-Wilhite, 2015; Grande, 2004; King & Schielmann, 2004; Smith, 2003, 2005; Ventsel & Dudeck, 1995).
Mediating Sámi research can study Sámi culture from many perspectives and approaches. The need for
different approaches is evident. The trend of Sámi people to do their own research has increased, and the
significance is emphasized. It also allows non-Sámi researchers’ to contribute to and participate in Sámi research,
thereby complementing studies conducted by researchers of Sámi origin. Extended cooperation should be
considered beneficial for purposes of inclusion and mediating the sharing of information. The study can also
serve as a learning process among research networks.
2.1 The Researcher’s Role and Ethics in Mediating Sámi Research
In light of the cruel history of exploitative research on Indigenous peoples, Indigenous research includes
demands for ethical requirements. Linda Tuhiwai Smith has raised elementary questions about conducting
research on Indigenous peoples: (1) What research do we want done? (2) Whom is it for? (3) What difference will
it make? (4) Who will carry it out? (5) How do we want the research done? (6) How will we know if it is
worthwhile? (7) Who will own the research? and (8) Who will benefit? (Smith, 1999). The ethical basis for
Indigenous research lies on the points presented above. In particular, researcher's positionality can also be seen
as a crucial element in regards to ethics and furthermore for the question of reliability. Positionality refers for
example to researchers’ reflections of her/his insider or outsider position with regards to the topic or subjects of
research.
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The role of the Sámi researcher tends to be diverse and takes into account that the researcher acts and
participates in the research also within such societal fields as an activist (Virtanen et al., 2013). We base our
researchers’ positionality on the concept of rebellious research, which implies the view of research that takes a
stand, is action-oriented and involved. Namely, it joins in the struggle for equality and justice. Further rebellious
research presupposes cooperation and solidarity between people. (Suoranta & Ryynänen, 2014.) Rebelliousness
refers also to ways of conducting research: it is participating and acting together. However, rebellious research
aims to empower people who participate in the research and concretely make efforts to change any injustice.
Juha Suoranta ja Sanna Ryynänen (2014) suggests for researchers to get involved with societal struggles and to
take advantage of the means available to researchers. For example, revitalization researchers should get involved
with revitalization activities. In addition, educators should be part of slowing down the negative phenomena that
are challenging societies in a number of ways (Sarivaara & Keskitalo, 2014).
Rangimarie Mahuika (2008, p. 12) has reflected on Indigenous research methodology and has brought up
the following ways for transformation:
Kaupapa Māori is not about rejecting Pākehā knowledge. Instead, it is about empowering
Māori, hapū and iwi to carve out new possibilities, and to determine in their own ways, their
past, present and future identities and lives. Finding the correct balance and configuration
within which iwi, hapū, Māori and even non-Māori knowledge and influences might be
harnessed most effectively remains one of the major challenges for Māori and Māori scholars.
In connection with the Sámi, research is expected to be ethical due to the fact that the researcher understands the
language and living conditions in the region and knows the culture and honor societies that will be examined
(Barron, 2002; Bull, 2002). Karina Lukin asserts that if it is demanded that the Sámi researcher should be Sámi
or one of the research group must be Sámi, it is a radical starting point. She also adds that this kind of attribute
can contribute to strengthening the prejudices towards the Sámi and others, plus it does not take into account
cultural research blends of the last few decades and the discussion that has just taken place at a recent time
(Lukin, 2007, p. 1–2). We share the view of Denzin and Lincoln (2008) that Indigenous critical research contains
within it a sacred place where Indigenous and non-Indigenous scholars can communicate, share ideas, test things
out, search for alternative solutions and applications together so that hope, love, and shared community are at the
center.
2.2 The Structure of Mediating Sámi Research in Education
Mediating structures are the tool for multicultural education contexts. Kari E. Nurmi and Seppo Kontiainen
(1995, p. 68) has created a model where it is possible to operate in a multicultural context with mediating
structures. Mediating structures should remedy the cultural conflict that is inevitable within a multicultural
situation. On the one hand, mediating Sámi research (Fátmmasteaddji sámedutkan) sets the starting points and
objectives of the research for transmission by a caring, loving, and inclusive sense as well as, on the other hand,
allowing for the creation of models in the conflict settlement. In this sense, Sámi research is seen then as
constructive and capable of discharging conflicts and ensuring the proactive emancipation and activity. In an
educational framework, Sámi research asks how the education and schooling can dismantle skewed, collective
unequal set-ups in communities, and how, through educational research, can we mediate the strengthening of a
caring and inclusive Indigenous unity. Lately, in response to a heritage of assimilation, these possibilities have
arisen in Indigenous education (see Denzin et al., 2008).
Mediating structures construct bridges between the past, present, and future. Being aware of cultural issues,
we are able to evade cultural mystification and essentialism. In this way, it becomes possible to fix the school
model culture so that there is greater inclusion of the Sámi view. For example, when planning and applying
teaching regimens, a Sámi sense of time, place, and knowledge understanding could be better implemented into
school timetables, classrooms, and teaching and learning methods (Keskitalo, 2010). The concept “mediating
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Sámi education research” points the way to research that wants to solve conflicts constructively. In addition, it is
an activity that builds emancipation. The starting point of the research is a sense of pedagogical care and
inclusive activities. As a result, mediating Sámi research must produce workable models for the resolution of
conflicts.
A Sámi educational research paradigm is based on the affected collective Sámi assimilation, which has led
to a language change for one part of the Sámi people and somewhat impaired the Sámi cultural identity. It has
also led to a heterogeneous situation in which some people have actually been strengthened by assimilation and
have had a better starting point—by which we mean those factors that play an important role in the process of
identity construction. These kinds of factors are time, place, district, social, and cultural contexts, which either
strengthen or weaken human identity strength, and the possibility that assimilation can positively affect it (see
also Ventsel & Dudeck, 1995). Time refers to the societal epoch and the valid ideology. For example, in the
2000s the postcolonial span was in force, when the process of identity construction was characterized by
collective societal values like solidarity, approval of multiculturalism, and revitalisation. Teachers should convey
these values through schooling. Of course, every society contains a number of ideologies also, which represent
different groups’ values. Place and district typify where the person was born and grew up.
2.3 Tasks and Assignments of Mediating Sámi research
Vuokko Hirvonen (2003, p. 153) has pointed out that we could start to talk about Sámi pedagogy when
schools have achieved multiculturalism, in the sense that Banks (1989) has presented. We could attain
multiculturalism through content integration, knowledge construction, equity pedagogy, prejudice reduction, and
empowering school culture and social structure. That is, if we’re going to have people participate as citizens in a
democratic society, they have to have the skills and knowledge and the attitudes needed to work with people
from diverse groups (Banks, 1997). This then is the premise on which Sámi ontology and epistemology with the
school pedagogy and education are based.
Key issues on Indigenous and Sámi research have arisen, for example, multiple identities, ethnicity,
epistemology and knowledge systems, hegemony, colonialism, and globalism. Behind these thematic fields and
approaches lie the continuing effect of Indigenous peoples’ colonial history, which has produced poverty and
otherness (see Kuokkanen, 2009; Seurujärvi-Kari, 2012). Other means that something is understood or
represented from the starting point as being inferior to the property that is considered to be the norm (Löytty,
2005, p. 12; also Rahko-Ravantti, 2014, p. 125). Otherness could extinguish through the building of new
practices that are based on the own values and worldviews of the Indigenous people (Kuokkanen, 2007, pp.
145–156; Rahko-Ravantti, 2014, p. 131). We emphasize that when operating in a multicultural and diverse
context, the main point should be to be willing to work within a post-assimilationist context in order to improve
the cultural and lingual situation in which the Sámi find themselves right now. Thereby we are able to clear up
and remedy the history of colonialism and assimilation when we assess what went wrong and how we should
take remedial steps and work proactively so that the situation can be somewhat ameliorated and the affected
individuals feel better. The Sámi education that draws from the mediating Sámi research will play a key role in
this process.
Mediating Sámi research includes many different approaches and theoretical perspectives with an interest in
critical knowledge and multiple emancipation. With the research, which is unbiased and culturally potent, we
strive to amend the society. The aim is to promote self-government and proceeds with the aspiration of
unraveling colonial structures, adaptation, and stereotypes. Furthermore, similar critical and marginal questions
have become more urgent in the field of Indigenous research (McLaren & Kincheloe, 2007). Researchers
emphasize that a postcolonial approach is positioned backwards as it places the Indigenous people in the role of
victims. So the need for critical Indigenous research is more urgent than ever before. Contributing to solidarity
and stressing and recognizing human rights, liberty, and self-government are the basic objectives the education
aims for. Within the context of Indigenous people, the below-mentioned issues ascend more and more in
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importance. Communication and dialogue between the all people in general is important to the survival of the
Indigenous people. What is needed to make it a fact? Ethical and human management so people can be
empowered (Denzin & Lincoln, 2008). Pedagogy that emancipates and empowers is the goal, as is pedagogy that
helps to attain self-government, cultural welfare, cooperation, and collective responsibility. These kinds of
operational purposes are meant to re-build the nations, communities, and their people with the ecology, so that
the Indigenous peoples of the area can maintain, remember, share, and take into account their natural gender
roles and thereby rename, network, protect, and democratize their everyday life (Smith, 1999).
Criticism of the Western world's tendency toward appropriation has given rise to topics such as action
research, critical race theory, research of whiteness, global postcolonial research, critical education, performative
ethnography, Third world research, postcolonial marginal research, social constructivism, narrative poem
research, ethnography and participatory inquiry, threatened people theater, research of the endangered status and
the borders of feminism, and emancipatory and pragmatic research (Denzin et al. 2008). The aim of the research
is not to follow the usual manifestations of power and patriarchal practices, but actively test and take into
question the existing information and interpretations of history.
Transformation entails stepping away from the role of the victim through proactivism and collaboration. To
the multiple roles of Sámi teaching research belong the observation of cultural sensitivity, opening of the
phenomenon of otherness, reflecting teaching events, taking over the school system, collecting many affecting
parts of the school, and mis-en-scéne constructing (Keskitalo et al., 2012, pp. 205–210). Cultural sensitivity on
the other hand displays to the researcher the role through which she/he is able to take over the research context
so that she/he understands it to be a versatile construct. Secondly, cultural sensitivity reveals the need for school
change and the necessity to make efforts for change through research. Thirdly, the researcher should proceed so
that he/she takes into account the need to insist on cultural sensitivity when carrying into effect the research and
to build trust between the research, the researcher, and the research context. Sámi research carries the ballast of
an old research heritage, so at all times Indigenous peoples’ stance toward and motivation to participate in
research projects is not unproblematic. Otherness is displayed through unequal practices in education. Awareness
may work to terminate the otherness of Sámi education (Rahko-Ravantti, 2014, p. 125).
When its meaning is to reach transformation in schools, reflection is an important goal. When its aim is to
describe the school, one should take account these aspects: school contains the material and economic
environment, the physical space, the cultural and social environment, the lingual and semantic space, and the
human space; in other words, the communication space and the learning environment (Keskitalo et al., 2012, p.
208; Keskitalo et al., 2013). Phenomenon could be narrated through a montage concept that erects the
environmental action mis-en-scéne. Montage refers to those authentic proceedings with interactive words and
occurrences. The researcher reports these to the research text. School, in this context, represents the familiar, in
the morning amendments of the home culture to the school culture scene mises-en-scéne (Wulf, 2008).
3.

Discussion

Because it composes a living entity embedded in time, Sámi society is dynamic and variable. Through
education it is possible to problematize the stances of today’s society and through consciousness and activities to
pursue the greater expression of human rights. Empowerment, revitalization, and the aspirations possible through
education and research are the important factors and goals of Indigenous peoples’ future. That’s why it is
important to be reflective concerning what kind of Sámi society we are building, what kind of values are
important, and what kind of things to reverse or to change.
The goal of the Indigenous education is to help people grow to be members of the Indigenous peoples’
community and society. Stressing the cultural background to enhance feelings of power and a sense of
superiority does not acknowledge Indigenous people but merely enacts aspects of essentialism and ethnocentrism,
which unlawfully export racism within and against the Indigenous peoples. According to our theoretical
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exploration, we suggest that mediating Sámi educational research adapts the Sámi identity research and
moreover can serve as a means to explain the multicultural situation. Mediating Sámi research is a tool to explain
the multicultural educational context. Mediating research points out the value of an inclusive, caring, and
participatory approach. Within this context, the mediating Sámi research includes many sides.
In this article we have explored the contents of the mediating educational Sámi research, on what kind of
base it will be built, and the solutions it leads to. That is why we have systematically examined the role and
content of the mediating research. Mediating Sámi educational research aims to seek solutions to unravel
assimilation so that it becomes possible for those who are assimilated to confirm their inherent cultural identity
and indigeneity. One of the core goals in Indigenous education deals with Indigenous citizenship, more precisely
with raising individuals into the Indigenous community. Sámi education must act as a reverse circuit to
assimilation and the enhancer of Sámi empowerment. Mediating Sámi research can offer a functional way of
approaching these core questions through research and provide practical tools for developing Sámi education
that supports the revitalization and flourishing of the Sámi people and culture.
4.
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