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Abstract 

 

This study investigated Chinese junior high school teachers’ and students’ attitudes mainly 

about their worries, perceptions, and beliefs towards EFL writing, which was conducted by a 

mixed research method. 25 participants were involved in a survey questionnaire that consists 

of three parts: (1) demographical information, (2) measure of attitudes, and (3) comments on 

EFL writing. The attitudinal measures with a five-point Likert scale questionnaire showed that 

EFL writing was ignored in EFL class, but participants expected to focus on that. Furthermore, 

the results observed from a paired t-test quantitatively indicated that these teachers and 

students considered EFL writing as a difficult and important skill and they believed that it is 

possible to improve their EFL writing skill. On the other hand, there was an individual 

facet-to-face interview to justify these results in the survey, in which, that the root reasons of 

EFL writing is a weakness skill, the difficulties of performing writing, and the lack of 

opportunities to practice it, were found. Based on these findings in survey questionnaire and 

interview, several pedagogical implications were discussed consequently in order to: (i) 

increase the practice opportunities, (ii) use correct language learning strategies, (iii) overcome 

the first language barrier, (iv) keep ongoing learning, and (v) reflect the process, quality, and 

outcome of EFL writing, which are effective ways to enhance the EFL writing skill. 

 

Keywords: EFL writing; perception of writing; learning attitude; attitudes towards EFL; 

writing skill; practice opportunities; language learning strategies  
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An investigation of Chinese junior high school teachers’ and students’ attitudes towards 

EFL writing  

 

1. Introduction 

Brown (2001) stated that listening and speaking are learned naturally and simultaneously when acquiring a 

foreign or second language, whereas reading and writing are taught and trained by the related knowledge: the 

learning behaviour, cognitive process and specific culture. Mastering writing is very difficult for the language 

learners since it requires a high and complex level of language control (Murcia & Olshtain, 2000). Harris and 

Cunningham (1994) further argued that writing is a complicated process involving a series of forward and 

backward movements from the writer’s ideas to the written contexts; hence writing is a difficult skill to teach and 

learn especially in an EFL setting (Ingels, 2006; Latif, 2007; MacIntyre & Gardner, 1989). Nevertheless, the 

weight of speaking task and practice is heavily involved in the EFL class through communicative language 

teaching approach in many junior high schools in China, while writing has a very small portion. 

Many EFL learners think that once they can speak well and they can eventually write well. Brown (2001) 

pointed out writing is not simply to represent the speaking content in written form, but more complicated. 

Writing is more than outputting the accurate sentences and paragraphs (Hedge, 2005). To make an analogy, 

swimming is different from walking. Writing encourages deep thinking, which is a process of exploring, 

presenting and accessing writer’s thoughts and meanings. Zamel (1983) argued the process of writing is a 

dynamic, non-sequential and interactive process, which involves sub-processes of planning, collecting data, 

drafting, revising, rewriting and editing. Writing is necessary to be focused in this circumstance. This paper 

draws attention to the Chinese junior high school teachers’ and students’ attitudes towards writing in EFL class. 

This study attempted to explore the teaching and learning situation of EFL writing in a junior high school 

setting, in which, 25 participants’ attitudes to EFL writing were scrutinized in a questionnaire survey. In 

particular, that whether these teachers’ and students’ attitudes are similar or different and to what degrees were 

identified through the quantitative approach. Then, this study explained the purpose of conducting a qualitative 

interview to probe the participants’ thoughts and feedbacks in a deep way, to find out what their worries, 

perceptions, and beliefs while instructing and performing EFL writing, and to justify the majority of the 

participants think that they can improve their EFL writing skill in the qualitative observation. Finally, there were 

some pedagogic discussions about the learning and teaching EFL writing in the junior high schools.  

2. Literature review 

Attitude was defined as human being’s instinctions feelings, prejudice or bias, preconceived notions, fears, 

threats, and convictions about any specified topic by Gardner (1980), thus attitude is an essential factor to 

influence one’s perception on anything and to decide how one responses to the world. Gardner (1985) had 

claimed: “attitude is thus linked to a person’s values and beliefs and promotes or discourages the choices made 

in all realms of activity, whether academic or informal.” Wenden (1991) classified attitude into three areas: 

cognitive, affective and behavioural in order to propose an integrate definition of attitude from the psychological 

understandings. First of all, the cognitive component is the thoughts, beliefs and perceptions about the objects. 

Secondly, the affective component is about one’s feelings: good or bad, like or dislike, prefer or against, and 

emotional reactions in regard to an object. The third component refers to behaviour that is a particular action or 

tendency of selecting the certain learning behaviours (Gardner, 1985; Lambert, 1967; Wenden, 1991).  

Undoubtedly, there are many influencing factors for foreign language learning, for instance, age, gender, 

aptitude, intelligence, personality-characteristics, attitude, motivation, anxiety, culture barrier, learning quality 

and so on. Fakeye (2010) contended that attitude is one of the most important factors that impact on learning a 
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foreign language. On the basis of a sociolinguistic point of view, Starks and Paltridge (1996) believed that 

learning a language closely relates to the attitudes to the language, since learning is unconsciously influenced by 

attitudes. The attitude towards a foreign language is about the speakers or learners interacting that target 

language’s functions and contexts. Ellis (1994) pointed out that the language learners have different attitudes 

toward the target language, the language user, related culture, and social value of the language, while these 

learners are possible to find themselves through social and cultural settings by reflecting their attitudes toward 

language.  

Attitudes with both psychological and social factors affect the language learning, the relationship between 

attitude and performance has been examined entirely (Mathewson, 1994). Many researchers put efforts to find 

out how attitude affects language learning and to justify the achievement between the attitudes towards a 

language and language performance (Baker, 1988; Dörnyei & Csizér 2002; Gardner & Lambert, 1972; Masgoret 

& Gardner, 2003). Karahan (2007) argued the positive language attitudes offer the learners a positive orientation 

in language learning and enhance the language proficiency too. Ellis (1994) maintained that the language 

learners’ attitudes impact on the level of second or foreign language proficiency achievement. In addition, the 

attitudes influence the language learners’ proficiency achievement, instead of their achievement influencing their 

attitudes of language learning (Schibeci & Riley, 1986). In consequence, many researchers concluded that 

positive language attitudes enhance the language proficiency and lead positive language learning outcomes.  

Liu (2010) proposed an analytical study for contrasting Chinese and American senior high school students in 

English writing and found that the American high school students showed most positive attitudes toward writing 

content than the Chinese students. In this study, the Chinese students think vocabulary, pattern, content and 

grammar are very important in writing; meanwhile vocabulary was the first priority out of these four aspects. 

This clearly indicated that Chinese EFL students have worries in linguistics matters. In another observation of 

twenty first-year undergraduate students whose first language is German, Pickard (1996) found that these EFL 

students preferred comprehensive tasks – the reading and listening activities to participating the speaking and 

writing production tasks. Such results revealed that the attitude towards EFL writing is negative. To find out the 

root reasons of negative attitudes towards EFL writing, Sever (1998) focused on the primary EFL pedagogy and 

found that the EFL teachers have responsibilities to lead whether a negative or positive attitude towards writing 

to students in class. That implies students’ impression of writing attitude can be influenced by teachers, for 

example, Akkaya and Kirmiz (2010) noticed that a boring writing class definitely causes a negative attitude.  

Moreover, Gonzalez, Chen and Sanchez (2001) identified that the Chinese culture and discourse patterns 

impact on the EFL learners’ writing. Similarly, Yu (2012) analysed the discourse and pragmatic problems for the 

Chinese college students’ EFL writing with the teaching contexts from the understanding of textual organization 

and pragmatic strategy. She noticed the Chinese native culture, thought and lack of sufficient pragmatic strategy 

cause the problem of discourse pattern and cohesion. Along the same line, Choi (1988) analysed the Korean EFL 

learners’ written text structure; by contrast, Kobayashi (1984) investigated the rhetorical writing patterns for the 

Japanese EFL learners. However, Seyabi and Tuzlukova (2014) suggested that the majority of school and 

university students have lexical and content problems in EFL writing and the university students’ perceptions of 

the problems and related strategies are more assertive than the school students. This study finally recommended 

that critical and creative thinking with ideas, knowledge and content should be emphasized in school and 

university’s EFL writing curriculum. In spite of that, using strategic writing technique is also an effective way to 

enhance the EFL writing skill and attitude (Okasha & Hamdi, 2014).  

2.1 Significance of the study 

Based on the discussion above, there are many studies on EFL writing, which took into account the major 

problems existing in performing EFL writing, the reasons behind these problems, the strategies and techniques to 

develop the writing skill, and some perceptions of teaching and learning EFL writing, but a few of them 

concerned with the attitudes towards EFL writing in details. Only a few findings with fragments were captured in 
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the previous studies, so there were not enough evidences to verify the root reasons about the attitudes towards 

EFL writing and to support the relationship between the teaching and learning attitudes and EFL writing 

performance. Thus, this study provided an attempt to establish a relationship between the teachers’ and students’ 

attitudes and the EFL writing achievement. 

As a matter of fact, many previous researches neither examined whether teachers and students put same 

attitudes towards EFL writing or different, nor emphasized on the EFL writing attitudes in junior high schools. 

Then, this study filled a gap of the teachers’ and students’ attitudes towards EFL writing on a basis of the junior 

high school settings, because so many studies concern with the EFL writings at either primary or tertiary 

pedagogical level. Although writing attitude has not been defined clearly yet, in this study the EFL teachers’ and 

students’ worries, perceptions, and beliefs, are recommended as a board definition for attitude with relation to 

EFL writing. 

Yu (2012) pointed out writing has two goals in regard to the importance of EFL writing, one is for the 

purpose of language acquisition and the other is about the practice of writing skill. Systematically, the study 

integrated the two goals to look at the EFL learners’ learning attitude complementary with their teachers’ 

teaching attitude, and drilled into to how and why their writing attitudes influence EFL writing performance and 

achievement. There were four measures: (i) grammatical and syllabus support,  (ii) the first language and 

culture barriers, (iii) use of language learning strategies, and (iv) the practice opportunity for EFL writing, were 

involved in this study to identify and justify the sophisticated attitudes towards EFL writing.  

2.2 Purpose of the Study 

Zhao (2014) strongly argued that writing has always been a problem in the EFL classes in China, 

nevertheless the root of students’ difficulties in EFL writing has not been found yet (Lee, 2003). This study aims 

to develop an understanding by examining the EFL writing’s teaching and learning situation in the junior high 

schools in China. To examine the teachers’ and students’ attitudes toward EFL writing is not limited in a 

particular teaching and learning approach, for example, the task-based approach, the genre approach, the process 

approach, the content approach or the product approach, but analysed and answered the research questions with a 

mixed method extensively. For this purpose, this study proved that the EFL writing skill is possible to be 

promoted and enhanced with positive teaching and learning attitudes. Maintaining positive feelings towards a 

language, to some degrees, will bring about ease and confidence in learning a second or foreign language.  

2.3 Research questions  

This study aims to seek answers for the following four questions:  

� What are the junior high school teachers’ and students’ attitudes towards EFL writing?  

� Do the junior high school teachers treat the EFL writing in a similar or different way with their 

students? To what extend?  

� Whether the junior high school teachers and students have a positive attitude to perform EFL writing? 

If not, why not?  

� What are the pedagogical implications that can be implemented in teaching and learning EFL writing 

in the junior high schools in the near future?  

3. Method 

3.1 Rationale 

This study was designed and conducted by a mixed method, which comprises the characteristics of both 

quantitative and qualitative methods. However, the mixed method takes the research problem as its fundamental 
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concern and also matches the researching techniques to deal with the relevant problems (Creswell, 2012). To 

begin with a survey, which is a closed questionnaire, there were twelve attitudinal measures with a five-point 

Likert scale for the participating teachers and students to rate their opinions about the attitudes towards EFL 

writing. Scotland (1998) stated that positivism is about objectivism to apply the deductive method to seek 

knowledge with an objective outcome. That means the findings of study is to identify why and how the EFL 

teachers and students put such attitudes towards EFL writing. Moreover, whether the teachers and students have 

similar or different attitudes are identified by a t-test. Based on positivism, the survey used the quantitative data 

to test and proves previous finding. One of the important features of positivism is to adapt the natural science 

methodology to the social research (Creswell, 2013). Accordingly, the positivism trends and the reality of EFL 

writing attitudes could be captured and analysed through this quantitative approach. 

Nonetheless, the social phenomena are more complicated than the nature science; there is another qualitative 

observation in order to increase the reliability and validity of the study. Obviously, research is often took place in 

a target group to build up knowledge and theory by inductive method, Scotland (1998) stated that interpretivism 

is based on the phenomena in real world, and it subjectively explores, understands and solves the educational 

problems with different participants (Cohen, Manion, & Morrison, 2007). Therefore, a semi-structured interview 

was organised to check the accuracy of result for the survey in this study, to explore any further worries, 

perceptions and beliefs of the junior school teachers’ and students’ attitudes towards EFL writing, and to justify 

these participants’ feedback in the interview. This qualitative observation is also a complementary and important 

contribution to this study, because it certainly offers pedagogical implementations.  

3.2 Participants 

There were 25 participants including 16 students and 9 teachers from different junior high schools in China, 

who were randomly selected by the researcher. These EFL students were around 14 years old, with an equal 

demographical distribution. They started to study English from grade 3 in primary school and in general, their 

English language proficiency level equals to level 1 by ISLPR, the Australian ESL proficiency standard (Ingram 

& Wylie, 2007). Half the students share Mandarin as mother tongue, but the rest students speak different Chinese 

dialects. Every primary student chooses the similar courses under the national curriculum requirement in China, 

while the English language is one compulsory subject. On the other hand, there were 5 female and 4 male 

teachers involved in this study who teach EFL at different grades in different junior high schools. They all hold a 

bachelor degree and five of them graduated with an English language major. Their age was diversified from 25 

to 45 years old.  

3.3 Procedure  

The survey (Appendix I) was initially proposed to the participants with three parts. The first part was about 

the participants’ background information including gender, age, first language, years of learning / teaching 

English, and the teachers’ education background. Then, these participants were required to rate their opinions 

(from 1 - strongly disagree to 5 - strongly agree) in regard to the criteria of their worries, perceptions and beliefs 

towards EFL writing in a closed questionnaire. The third part of the survey was about these participants’ 

additional comments. If the participants did not provide any feedback for their attitudes towards EFL writing in 

written form, the researcher still had an opportunity to observe through the interview session. 

It is necessary to consider the ethical issues in the whole session of this study, especially designing and 

processing the survey. The researcher had clearly explained the research purpose orally at the beginning and also 

declared in the instruction section in the survey. To be polite with all participants is an important key to build up 

a trusted relationship between the researcher and participants (Gay, Mills, & Airasian, 2006). Some participants 

might be aware of their opinions to be released to public, so the results are anonymous, and the relevant 

information is keeping confidentially. All the participants are volunteering collaborators in this study, thereby it 

is also important to follow the Chinese political and educational policy in primary schools, for instance, whether 
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the individual face-to-face interview is allowed in this case. 

Besides the researcher explained the research purpose, providing instructions of doing the survey, reminding 

them not being influenced by any non-scientific sayings, and presenting their own opinions and feelings about 

EFL writing independently, are the guide to drive the results more reliable and valid. All the teachers and 

students were individually examined and interviewed, because some shy and coward students might be worried 

about providing negative comment or feedback. Apparently, there should not be any interaction or 

communication among the participants, whereas these participants were encouraged to talk to the researcher 

freely in individual interview, which is a probe into conversation: (1) to check what the participants saying is 

similar or different to the results in the survey, (2) to justify a similar or different result and whether a positive or 

negative attitude, and (3) to guide the conversation in Chinese language to find out root reasons of why they 

have such attitudes, in order to observe a more reliable and valid result. To sum up, the researcher needs to 

encourage the participants to talk and to take notes by himself in the interview session. 

3.4 Pilot survey and interview 

There was a pilot survey and interview before demonstrating the study, which was a preparation to check 

whether the questionnaire is well designed or not, to identify possible problem the participants may have, and to 

evaluate the responses are enough to collect and analyse data. The survey’s Chinese version is also available; 

meanwhile the Chinese language is encouraged to be used in the interview in order to make the study more 

smoothly and successfully.  

3.5 Data collection and analysis 

Data was collected and summarized in the six tables below, while t-test was analysed by the SPSS program. 

The researcher also translated several key findings after all conversations in interview.  

4. Results 

Table 1 

Descriptive statistics of participates’ demography information 

Students Number of participants Percentage Teachers Number of participants Percentage 

Male 8 50.00% Male 4 44.44% 

Female 8 50.00% Female 5 55.56% 

Total 16 100.00% Total 9 100.00% 
 

Table 2 

Criteria for interpreting the mean value of participants’ attitudes towards EFL writing 

Mean Value 
The teachers’ attitudes towards 

EFL writing 

The students’ attitudes towards 

EFL writing 

4.21-5.00 Strongly Agree Strongly Agree 

3.41-4.20 Agree Agree 

2.61-3.40 Uncertain Uncertain 

1.81-2.60 Disagree Disagree 

0.00-1.80 Strongly Disagree Strongly Disagree 
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Table 3 

The mean value & level of agreement for the teachers’ attitudes worries, perceptions, and beliefs towards EFL 

writing 

# Questions Mean Level of agreement 

Teachers’ worries about the difficulties in EFL writing 

1 

Writing is a difficult productive skill when learning English as 

Foreign Language, because the vocabulary choice, grammar structure, 

and collocation usage are a challenge part for learning and applying; 

4.11 Agree 

2 
From comprehensive to productive, there are differences and/or gaps 

existing between understanding and expression; 
3.78 Agree 

3 
There are few good strategies to support EFL writing, meanwhile the 

effort put in EFL writing is not enough; 
3.56 Agree 

4 

ESL writing is an important skill, but it is very difficult to emphasise 

and process ESL writing through communicative language teaching 

since speaking dominating the class; 

3.11 Uncertain 

 Average 3.64 Agree 

Teachers’ perceptions of the importance of EFL writing 

5 
There should be sufficient resources from the teacher, syllabus, and 

curriculum to support EFL writing’s teaching and learning procedure; 
3.89 Agree 

6 
Attention should be paid on culture barriers and the obstacle between 

L1 and L2 while engaging EFL writing; 
3.78 Agree 

7 

Language learning strategies are important in EFL writing and there 

should be relevant supports from the EFL teachers and learners in the 

EFL class; 

2.44 Disagree 

8 
A lack of writing practice in EFL class in terms of the amount of time, 

tasks, training techniques, and output/productive opportunities; 
3.89 Agree 

 Average 3.50 Agree 

Teachers’ beliefs with the expectation for EFL writing 

9 

Beside the language knowledge, the support from teacher and 

curriculum, getting valuable feedback from the learning and 

performing of EFL writing is also a motivational factor; 

3.22 Uncertain 

10 
Language knowledge is learnt to accompany culture knowledge in 

order to write accurately and naturally; 
4.22 Strongly agree 

11 
That to reflect the quality of teaching and learning the EFL writing 

with relevant strategies is necessary and helpful; 
3.78 Agree 

12 
The EFL writing skill can be improved by sufficient effort, 

professional training and ongoing practice. 
4.00 Agree 

 Average 3.81 Agree 
 

Table 3 indicates that eight out of total twelve items (item 1, 2, 3, 5, 6, 8, 11, & 12) were agreed by the 

teachers, who also strongly agreed with item 10 - that “language knowledge is learnt to accompany culture 

knowledge in order to write accurately and naturally”. However, item 4 and 9 were in uncertain status that means 

the teachers were not sure how to deal with the EFL writing through communicative language teaching, nor 

motivate and feedback their students when performing the EFL writing. The rest was disagreed by the teachers in 

survey, which is item 7 - “language learning strategies are important in EFL writing and there should be relevant 

supports from the EFL teachers and learners in the EFL class”. This is because the teachers do not have too many 

good strategies and cooperative learning between the students is hardly taking place. There is no strongly 

disagreed item according to the mean value in table 3. Generally the teachers think that there are some 

difficulties in teaching EFL writing, for example, the grammar knowledge, gaps between understanding and 

expression, and few good strategies. However, they paid attention on the importance of EFL writing in terms of 

curriculum support, first language barrier, and the practice opportunities. The teachers also believed the EFL 

writing skill are trainable. 
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Table 4 

The mean value & level of agreement for the students’ attitudes worries, perceptions, and beliefs towards EFL 

writing 

# Questions Mean Level of agreement 

Students’ worries about the difficulties in EFL writing 

1 

Writing is a difficult productive skill when learning English as 

Foreign Language, because the vocabulary choice, grammar structure, 

and collocation usage are a challenge part for learning and applying; 

4.56 Strongly agree 

2 
From comprehensive to productive, there are differences and/or gaps 

existing between understanding and expression; 
3.38 Uncertain 

3 
There are few good strategies to support EFL writing, meanwhile the 

effort put in EFL writing is not enough; 
4.00 Agree 

4 

ESL writing is an important skill, but it is very difficult to emphasise 

and process ESL writing through communicative language teaching 

since speaking dominating the class; 

3.75 Agree 

 Average 3.92 Agree 

Students’ perceptions of the importance of EFL writing 

5 
There should be sufficient resources from the teacher, syllabus, and 

curriculum to support EFL writing’s teaching and learning procedure; 
4.06 Agree 

6 
Attention should be paid on culture barriers and the obstacle between 

L1 and L2 while engaging EFL writing; 
3.38 Uncertain 

7 

Language learning strategies are important in EFL writing and there 

should be relevant supports from the EFL teachers and learners in the 

EFL class; 

3.88 Agree 

8 
A lack of writing practice in EFL class in terms of the amount of time, 

tasks, training techniques, and output/productive opportunities; 
3.81 Agree 

 Average 3.78 Agree 

Students’ beliefs with the expectation for EFL writing 

9 

Beside the language knowledge, the support from teacher and 

curriculum, getting valuable feedback from the learning and 

performing of EFL writing is also a motivational factor; 

3.94 Agree 

10 
Language knowledge is learnt to accompany culture knowledge in 

order to write accurately and naturally; 
3.81 Agree 

11 
That to reflect the quality of teaching and learning the EFL writing 

with relevant strategies is necessary and helpful; 
3.00 Uncertain 

12 
The EFL writing skill can be improved by sufficient effort, 

professional training and ongoing practice. 
4.44 Strongly agree 

 Average 3.80 Agree 
 

Similarly, table 4 indicated that the students strongly agreed with that there are some difficulties in 

performing EFL writing (item 1), that nonetheless can be improved with efforts, training, and ongoing practice 

(item 12). On average, students considered EFL writing as a difficult skill since item 3 and 4 clearly stated that 

“there are few good strategies to support EFL writing and the effort in EFL writing is not enough”, and it is very 

difficult to emphasize and process the EFL writing through communicative language teaching with a big portion 

of speaking skill. Secondly, with the students’ perceptions of the importance of EFL writing, they agreed item 5, 

7, and 8 except item 6. The students did not realized the first language and culture barrier (item 6), which causes 

the understanding and expression gap in EFL writing. Thus, item 2 and 6 in uncertain status.  In addition, item 9 

and 10 were agreed by the students, which enhanced the students’ belief in improve EFL writing. However, the 

rest item 11 - “that to reflect the quality of teaching and learning the EFL writing with relevant strategies is 

necessary and helpful” was in uncertain, because many students did not overview and reflect the learning by 

themselves. There was not any disagreed or strongly disagreed item in table 4.  
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Table 5 

Differences between the teacher and student’ attitudes worries, perceptions, and beliefs towards EFL writing 

 Teachers ( n = 9 ) Students ( n = 16 ) 
T Calculated Sig. (2-tailed) 

# Mean SD Mean SD 

1 4.11 0.60 4.56 0.51 -1.8985 0.0702 

2 3.78 0.83 3.38 0.96 1.0985 0.2834 

3 3.56 0.88 4.00 0.82 -1.2418 0.2268 

4 3.11 0.78 3.75 0.77 -1.9679 0.0613 

Average 3.64 0.83 3.92 0.94 -0.7787 0.4708 

5 3.89 0.60 4.06 0.68 -0.6608 0.5154 

6 3.78 0.67 3.38 0.89 1.2844 0.2118 

7 2.44 0.73 3.88 0.72 -4.7440 0.0001** 

8 3.89 0.60 3.81 0.83 0.2642 0.7940 

Average 3.50 0.88 3.78 0.77 -0.8012 0.4312 

9 3.22 0.83 3.94 0.77 -2.1148 0.0455* 

10 4.22 0.67 3.81 0.75 1.4092 0.1722 

11 3.78 0.67 3.00 0.63 2.8518 0.0090** 

12 4.00 0.71 4.44 0.73 -1.4696 0.1552 

Average 3.81 0.79 3.80 0.83 0.0260 0.9795 
Note. *Significance at the 0.05 level two tailed t-test. **Significance at the 0.01 level two tailed t-test. 

 

Table 5 displayed the paired t-test results with the differences between the teachers’ and students’ attitudes 

towards EFL writing. Hence three items (7, 9, & 11) were identified between the teachers’ and students’ opinions 

with a significant difference at 5% level (p<0.01), which implies that their attitudes to EFL writing are different, 

for example, item 9 - “beside the language knowledge, the support from teacher and curriculum, getting valuable 

feedback from the learning and performing of EFL writing is also a motivational factor” was understood 

differently between them. Teachers might think there are not feedbacks from students since there is no peer 

learning in class, while students might be interested in cooperative learning, group writing, or pair work. 

However, there were two more items (1 & 4) were very close to the significant different level, if at 5% level 

(p<0.05). The rest seven items (2, 3, 5, 6, 8, 10 & 12) were closely similar for the two variables, in which the 

teachers and students put a similar attitude towards EFL writing. 

To sum up, the mean value of teachers’ worries, perceptions, and beliefs were 3.64, 3.50 and 3.81, whereas 

students were with 3.92, 3.78, and 3.80, both of them were eventually ‘agreed’ and tested by paired test with the 

results in table 5. Thus, the teachers and students not only have a similar attitude in terms of their worries, 

perceptions, and beliefs towards EFL writing, but also they do have a positive attitude in teaching and learning 

EFL writing.  

Table 6 

Data derived from interview, the most frequent comments about the EFL writing attitude 

Item Specific comment % teachers % students Rank 

1 lack of opportunity to practice 88.89% 93.75% 1 

2 first language barrier 77.78% 68.75% 2 

3 language learning strategies 66.67% 81.25% 3 

4 keep learning ongoing 22.22% 43.75% 4 

5 reflect quality and outcome of EFL writing 33.33% 12.50% 5 
 

These five items were talked deeply during the interview session and they were ranked in table 6. The 

results observed in interview were very similar to the findings in the survey. According to these concerns, (i) to 

increase the practice opportunities, (ii) to use correct language learning strategies, (iii) to overcome the first 

language barrier, (iv) to keep the learning ongoing, and (v) always to reflect the quality and outcome of EFL 

writing, are effective ways to enhance the EFL writing skill. These comments will be discussed in the 

pedagogical discussion in this paper.  
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5. Pedagogical discussion 

5.1 To use the known knowledge and content to increase the practice opportunities in EFL class 

The teachers and students consider EFL writing as a difficult productive skill and they agree that the 

vocabulary choice, collocation usage, and grammar structure are challenging in learning and using. There is a 

gap from knowing the language to using it, so to increase the practice opportunities in EFL class is a way to fill 

this gap between knowing and using. The more the students practice, the more they are familiar with the 

grammatical knowledge and language feature. In this situation, it is still useful and necessary to learn the 

vocabulary, expression, sentence structure, context, and grammar knowledge for EFL writing. So, the EFL 

teachers have responsibilities to increase the practice opportunities to use the language knowledge, to support the 

learning in EFL writing and monitor the students’ learning progress. The purpose of learning a language is to use 

it, if learners cannot produce in written, then they have to go back and learn the grammatical knowledge and 

language feature fully and maturely. 

The teachers need to know the importance of practicing and using the learnt knowledge, it is not necessary 

always to present new language content for their students to learn, but to be familiar with the leant things. Many 

students said that their teachers often ask them to retell or recite the article in their textbooks. This is a 

phenomenon that reading and speaking have a heavy weight in EFL class, since reading has a big portion in 

examination, while promoting speaking is the goal of curriculum in China. Why not rehearsed the article in 

written form, since rehearsed the article in writing can be done by all students at one time, by contrast, to retell 

or recite is only for one student at one time. The teachers can mark them and feedback to students after class, 

especially in big EFL classes in the junior high schools in China, which saves time in class. That the way to link 

the reading and writing skills (Fitzgerald & Shanahan, 2000), the dictation technique merging the listening and 

writing (Nation & Newtown, 2009), and an integration of the 4/3/2 speaking activity and writing for fluency 

development (Yang, 2014), are the opportunities to integrate the four skills in EFL teaching. 

5.2 Exploring and using appropriate language learning strategies to support EFL writing 

Both the teachers and students think that there are few good strategies to support EFL writing that implies 

the effort in EFL writing is not enough. In reality, many students are translating from Chinese into English for an 

EFL writing task, while the teachers treat writing as a production task, not a process task. This is a problem left 

from the grammar translation period. For all that, the teachers are supposed to explore and demonstrate 

appropriate language learning strategies for their students to deal with EFL writing. Oxford (1990) provided a 

group of language learning strategies, for example, summary writing for the information gained through listening 

or reading task, rehearsing the language in a written task, repeating the speaking content by written practice, and 

so on. Thereinto, Khaki, Hessamy, Hemmati, and Iravani (2013) noticed that the students performed better in a 

reading-to-writing task by the control of vocabulary and grammar, than those did in a writing-only task with 

difficult in planning and writing, though they had a good feeling. 

Richards (2008) summarised technology and internet help to promote the language learning from a 

teacher-centred domination to learner-centred position, so the role of teacher is more like an instructor. 

Additionally, Storch (2011) argued either online writing outside class, or face-to-face collaborative writing is a 

good strategy with various benefits, for instance, online collaborative writing can save time in class and is 

possible to approach the native English language environment. Many teachers discussed this issue in the 

interview, they tried to encourage collaborative writing and many teachers failed to do so, while they were also 

worried about the students getting wrong answer or feedback from the peer learning. On the other hand, the 

students usually think they can get right answer and support from their teachers only. Instead they should change 

their opinion that learning and feedback is from their peers, too. 
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5.3 To integrate L1 and L2 to overcome the first language barrier  

Under the traditional grammar translation teaching trend, both teachers and students used L1 as a tool to 

learn English, in contrast to communicative language teaching, some teachers misunderstood the concepts of 

communicative language teaching - the L1 is banned in class (Wu, 2008), that also refers to the English only 

policy based on unexamined theories and assumptions (Auerbach, 1993). The students are not sure that the gap 

between L1 and L2 cause the writing problem. From the interview, some of the students told that in their EFL 

writing process, they process vocabulary and meaning in Chinese and then translate them into English. This is 

similar with Friedlander’s (1990) finding that the Chinese speakers would be beneficial if writing in English 

about a Chinese topic, since they can plan in Chinese first and then use the plan to produce the English texts. 

However, Nation (1997) encouraged using L1 to explain the instruction and procedure for a task where 

confusion would be resulted if it is through the L2 and he further pointed out that using L1 to explain the 

vocabulary usage and grammar structure could show the L1 is a valuable tool in support EFL learning. Therefore, 

the teachers should balance the L1 and L2 use in class in order to go across the first language’s obstacle. 

Moreover, the teachers are advised to choose a particular approach for EFL writing (Yu, 2012), for example, 

process writing and content-based approach, that help the students to practice the EFL writing process and 

content since the Chinese language is often with a lot metaphors. Yu (2012) concluded with the student’s 

awareness and teacher’s help, the discourse and pragmatic problems can be overcome by improving the EFL 

writing. 

5.4 To keep the learning ongoing to make progress in EFL writing  

Beside the discussion about grammatical knowledge, curriculum support, teacher’s feedback, and good 

language learning strategies, the EFL students are required to cultivate confidence and autonomy in learning and 

practice. However, nearly half of the students concerned ongoing learning for writing. These students strongly 

believe that EFL writing is a trainable skill according to their Chinese language writing experience. In this case, 

journal writing as a regular work is consciously suggested in the junior high schools in China. Chiramanee and 

Kulprasit (2014) found students had positive attitudes toward journal writing and journal writing increases the 

EFL students’ writing ability. It proved that journal writing is a great technique to cultivate collaborative learning 

and learner-centred antimony in the EFL class especially in the academic writing settings in Asian countries. 

Along the same line, Tuan (2010) substantiated the benefits of journal writing, which is an extensive activity to 

enhance the EFL writing skill, but also to build a close cooperation between the teachers and students. Journal 

writing eventually fostered the EFL learners’ writing motivation and confidence. To sum up, as long as the 

learners keep writing journal freely and autonomously, there will be a forward progress in EFL writing. 

Positive attitude, or motivation, is a key driver to keep the learning and practice ongoing. Cho and Teo (2012) 

found that when the teachers used and adapted motivational strategies in EFL class, their students’ learning 

motivation could be improved. Once the students become more motivated, they will be more successful in EFL 

learning. Dörnyei (2001) argued motivation is an important cognitive factor to develop EFL writing, so the 

teacher is defined as an instructor in the EFL class to encourage the students and to monitor their achievements 

as well. Hedge (2005) mentioned that process writing is an effective method to teach EFL writing that focuses on 

creating texts, supported by different stages: starting from being motivated, then to write and to get ready for 

publication. Writing is not a single skill, but it links listening, speaking, and reading skills. In particular, the 

dictogloss activity (Wajnryb, 1990) is a technique mainly to link the listening and writing skill, which 

encourages the learners to focus on both form and meaning of a language. Ellis (2003) suggested that the 

dictogloss activity is based on communication, which can be used in task-based language learning approach, 

which supports the less confident students to speak in groups to negotiate the forms and meanings (Gibbons, 

2009). Moreover, writing is not only a production task, but also possible to be integrated with listening, speaking 

or reading tasks, to motivate the students effectively. 
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5.5 Always reflecting the learning progress, quality, and outcome of EFL writing 

The teachers or the students themselves are better to be clear with the learning goals, the plans of learning, 

and the progresses of learning. Some of the students participating in the survey did not realise the importance to 

reflect their learning of EFL writing. The teachers noticed that reflecting the quality of teaching and learning is 

necessary and useful. When teaching an EFL writing course or designing its curriculum, to perform a need 

analysis is always a good idea before, during and post the writing course. Nation and Macalister (2010) stated to 

conduct a needs analysis for the language learners is extremely important to identify the learners’ attitudes 

towards the course syllabus, meanwhile it is worth looking for ways in case of the learners who have negative 

attitudes towards learning a language. If the learners have positive attitudes towards learning writing skill, they 

will have motivation to be succeeded in EFL writing. Luckily, most teachers and students believe that the EFL 

writing can be improved with efforts and training. The students are even more confident than the teachers about 

this concern. 

What is more, Brown (2001) suggested English language teaching with diagnosis, treatment and assessment. 

The feature and performance of EFL writing can be diagnosed by checking the linguistic knowledge including 

vocabulary, spelling and sentence structure, discourse and pragmatic organisation, logic planning, cognitive 

process, creative thinking, emotion, and motivation (Williams, 2007). Zhao (2014) summarised the practice of 

EFL writing could promote language learning and enhance students’ thinking ability, as a result students are 

encouraged to do paraphrasing or summarizing work frequently. While, the treatment to EFL writing enables the 

teachers and students to monitor and adjust learning progress, to revise activities, lessons, and curriculum, and to 

reflect what went right and wrong in the writing course. The students should be aware of these reflections that 

can be shared with their teacher in individual interview, a regular session to interact between the EFL teacher and 

students. According to the feedback in interview, the teachers did not provide explanation or feedback, but 

usually provide a sample writing script. For the purpose of writing is more than a final production, the 

assessment of writing is about the goal, preparation, process, and outcome of the EFL writing.  

6. Conclusion 

6.1 Limitation 

One limitation of this study is the sample size is too small, it is better to conduct this study again with a big 

sample at different junior high schools in China. On the other hand, this study is in the light of an overall attitude 

to EFL writing, more investigation of the specific teaching and learning attitude towards EFL writing could be 

done in the future.  

6.2 Summary 

In Conclusion, this study scrutinized EFL teachers’ and students’ attitudes, in terms of their worries, 

perceptions and beliefs, with regards to EFL writing in primary schools. Both the teachers and students have a 

similar and positive attitude towards EFL writing, while the results observed from a paired t-test indicated that 

they considered EFL writing as a difficult and important skill, but they believed that it is possible to improve 

their EFL writing skill. On the other hand, the findings in the individual facet-to-face interview justified that the 

root reasons of writing is a weak skill and there were relevant strategies to overcome the difficulties in 

performing EFL writing. The students had more worries and perceptions in EFL writing, though they were more 

confident than their teachers in order to achieve the goals for EFL writing. This study finally contributed some 

pedagogical suggestion in teaching and learning EFL writing: (i) to increase the practice opportunities, (ii) to use 

correct language learning strategies, (iii) to overcome the first language barrier, (iv) to keep ongoing learning, 

and (v) to reflect the quality, process, and outcome of EFL writing, which are effective ways to enhance the EFL 

writing attitude and skill in the primary schools.  
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Appendix I 
Survey 

 

Instruction  

1) This survey is confidentially used from research purpose only 

2) Please do not talk or share with your ideas with other participants 

3) Please answer each question below 

4) There is a Chinese version available 

5) Please ask for help if you cannot understand anything  

 

Part 1: Please tick your gender and role with the following boxes Demographical information 

 

� Male     � Female     � Teacher     � Student 

 

� How old are you? ____ years old 

� If you are an EFL teacher, how many years have you been teaching? ____ years 

� If you are an EFL teacher, what qualification do you hold? ________________ 

 

Part 2: Rate from 1 to 5 scales for the following statements. (1 – Strongly disagree, 2 – Disagree, 3 – Uncertain, 

4 Agree, and 5 – Strongly agree) 

 

Worry 

� Writing is a difficult productive skill when learning English as Foreign Language, because the 

vocabulary choice, grammar structure, and collocation usage are a challenge part for learning and 

applying; 

� From comprehensive to productive, there are differences and/or gaps existing between understanding 

and expression; 

� There are few good strategies to support EFL writing, meanwhile the effort put in EFL writing is not 

enough; 

� ESL writing is an important skill, but it is very difficult to emphasise and process ESL writing through 

communicative language teaching since speaking dominating the class; 

 

Perception 

� There should be sufficient resources from the teacher, syllabus, and curriculum to support EFL 

writing’s teaching and learning procedure; 

� Attention should be paid on culture barriers and the obstacle between L1 and L2 while engaging EFL 

writing; 

� Language learning strategies are important in EFL writing and there should be relevant supports from 

the EFL teachers and learners in the EFL class; 

� A lack of writing practice in EFL class in terms of the amount of time, tasks, training techniques, and 

output/productive opportunities; 



 

An investigation of Chinese junior high school teachers’ and students’ attitudes towards EFL writing 

International Journal of Research Studies in Education 75 

 

Beliefs 

� Beside the language knowledge, the support from teacher and curriculum, getting valuable feedback 

from the learning and performing of EFL writing is also a motivational factor; 

� Language knowledge is learnt to accompany culture knowledge in order to write accurately and 

naturally; 

� That to reflect the quality of teaching and learning the EFL writing with relevant strategies is 

necessary and helpful; 

� The EFL writing skill can be improved by sufficient effort, professional training and ongoing practice. 

 

Part 3: Final comments 

Are there any other comments you would like to make about this issue? 

 

 

 

 

 

 

 

 

This is the end of the questionnaire, thank you for your participation! 
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