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Abstract

This study aimed to determine which domain in the social support significantly influenced the
learning and development of grade six students. The quantitative, non-experimental design
utilizing causal effect was used in the study. The respondents were the 179 grade six students
from Zone two of New Corella District in the Division of Davao del Norte who were chosen
through random sampling. Mean, Pearson-r, and Linear Regression Analysis were the
statistical tools used in the study. This study revealed that the social support to grade six
students in terms of family, peers and nonrelative adult was very high. Also, student learning
and development was very high in terms of physical health and well-being, social
connectedness, social and emotional development, school experiences, and use of after school
time. The correlation coefficient between variables of this study revealed very high positive
significant relationship between social support and student learning and development.
Nonrelative adult support revealed as the domain of social support that best predicted the

student learning and development of grade six students.
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1. Introduction

The learning and development of students involve consideration of physical, emotional, mental, and social
aspects. Their attitudes, habits, and competencies are developed from childhood to adolescence and through their
lifetime. The younger years have been characterized by a distinct phase in which individuals experience essential
socio-emotional developments that contribute to their future growth. Moreover, many studies have found that the
younger years are imperative to student learning and wellbeing, so there is a demand for a deeper understanding
of what degree of developmental experience can further influence development. Furthermore, studies have
shown that brain development among children who live in abusive situations are susceptible to numerous
adverse behavioral, educational, and health outcomes due to abuse and neglect (Schonert-Reichl, 2011).

Student learning and development are thought to hold the key to many future results. The early experiences
of students establish the groundwork for their outcomes throughout their lifetime. Children’s fast rate of brain
development and growth rate from birth to age five make this a critical potential and susceptibility period. When
the students experience neglect and abusive family, their well-being suffers. It is increasingly clear that the
relationships, experiences, and environments a student is exposed to are crucial to their long-term learning and
development (Bethell et al., 2017). Social support in the Philippine context may take various forms. It might take
the form of just spending quality time around each other, or it can take the shape of aid that is only incidentally
linked to the situation at hand. It provides help to someone in managing stressful events or challenges related to
their learning and development. Besides, early learner progression has regularly been demonstrated to
significantly influence a youngster's long-term outcomes and improving career plans, educational achievement,
and even life quality (Reyes et al., 2020).

Commentaries in various Philippine newspapers argue that deviant displays of social and psychological
challenges among young people. This can be linked to both social and educational factors. Treating these issues
requires a comprehensive approach from a various institution, including family, school, and policy-making
organizations (Tomacruz, 2018). Furthermore, students who had a poor perception of the perceived value of
support were more prone to have learning and development issues. Students are exposed to various social
supports in the Division of Davao del Norte, specifically at Zone two, New Corella District. However, based on
their anecdotal records, students who had lesser social support foster poor learning abilities and development in
their age. In other words, the relevance of family, school, and peer support for a student's learning and
development is critical as a beginning point for developing academic tasks that stimulate not just interpersonal
but also holistic growth.

Students who do not have enough support from family members often create school problems such as
bullying other students and poor well-being or health development (BlaZevi¢, 2016). Thus, this proposal would
determine if social support can influence students learning and development in the locality. The researcher has
not come across a study similar to the presently undertaken by the researcher at this target locality. There were
numerous studies on student learning and development but not to targeted locality. Given, the situations
mentioned earlier, this research targeted in exploring students’ social support that influence learning and
development, which could be alarming in the present society. It is in this context, that the researcher had
conducted the study to evaluate the social support acquired by the students. Thus, there is an urgency to conduct
the study.

1.1 Research Objective

This study is purposely developed to determine the influence of social support on student’s learning and
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development. Specifically, it sought to attain the following:

»  To describe the level of social support in terms of family support, peers support, and nonrelative adults
support.

»  To describe the level of student learning and development in terms of physical health and well-being,
social connectedness, social and emotional development, school experiences, and use of after school
time.

»  To determine if there is a relationship between social support to student learning and development.

»  To find out if there is a domain in social support that significantly influence student learning and
development.

1.2 Hypothesis

The following hypotheses were verified at 0.5 significant level:
» There is no significant relationship between social support to student learning and development.

» There is no domain of social support that significantly influences student learning and development.

2. Review of Related Literature

This area of research provides vital information on related studies and literature, which the researcher
presented from a thorough review of journals, books, unpublished thesis, periodicals, articles from the internet,
and other sources. Several studies were gathered and were keenly reviewed to support to the findings of this
research. Reviewed were readings on the independent variable of the study, which is the social support in terms
of family assistance, peer assistance, and teacher assistance (Vygotsky,1978; Gordon-Hollingsworth et al., 2015).
On the other hand, Schonert-Reichl (2011) identified upbringing, social engagement, well-being are all factors
that influence socio-emotional growth and after school time use as indicators for students learning and
development.

2.1 Social Support

Social ties and social support are generally recognized as essential for psychological health and wellbeing.
Several types of social support all represent various aspects of the construct. These include the size and scope of
a person's virtual community and the frequency at which they communicate with others. It is believed that belief
in social experiences has aided in fulfilling emotional or instrumental needs, including motivation to adopt
healthily and reduce risky behaviors; feelings of being understood; assessment of potentially stressful events as
less threatening; enhanced sense of control or mastery; increased self-esteem; use of active coping strategies; and
the impact of social influence and social comparison (Southwick et al., 2016).

The concepts of "I like myself" and "I believe in myself" and, more specifically, a difference between certain
forms of self-concept. As one might expect, self-esteem and personality were related to feeling appreciated by
some of the most influential people in someone's existence (Mastoras et al., 2015). On the other hand, it might
have a specific link with one's sense of personal or personality, with even more influence from adults on the
children's accountability, autonomy, persistence, and personal growth. It also implies that one insufficient source
of assistance should be reinforced with aid from a different source.

As an indicator of social support, family support may help children build character in various ways,
including fostering a loving connection, modeling the skills they seek to improve, and communicating ideas.
Across age groups, emotional demands help and connectivity anticipated global personality. Parenting strategies
showed greater specificity in fostering character traits as children grew older. The findings of the study of
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Shubert et al. (2019) show how parenting approaches are linked to the development of general and specific
character traits and how these connections alter with age.

Women are more likely than men to seek out and make use of social support. Mothers are likely to be more
responsible than fathers for facilitating their children's whereabouts and organizing their lives, resulting in
parental warmth and becoming more important in terms a child’s development competency. Indeed, previous
research has shown that children of parents with good relationships have greater peer relationships and
interpersonal skills (Taylor et al., 2015). However, the result of the study of Pinchover and Attar-Schwartz (2018)
suggest that children from separated parents and those raised in countries apart from Israel are at a higher risk of
having insufficient social networks. The most significant source of encouragement for all of the youth was their
mother. Based on the qualities of the teenagers, the sequence of additional sources of help varied. Boys and
youth from married-parent families, for instance, ranked paternal aid second, but not by girls and youth from
separated families, who evaluated peers as the second most important. It may help in the development of
programs that reinforce relations with possible sources of support in their lives.

Previous studies have also found that parenting is related to the quality of family relationships and the low
rate of negative parenting methods. Further, beatings lead to hostile and rebellious behaviors among teenagers,
and in the long run, it does not develop good habits. Social support has a compelling impact on individualism
and collectivist civilizations (Akcinar & Baydar, 2016). Perceived social support plays a vital role in reducing
the incidence of mental illnesses, improving people's depression, life quality, students' mental and emotional
health, and their self-esteem and life satisfaction. The effect of psychological disorders was thought to be
mitigated by social support. As a result, students who have good emotional, supportive networks such as family
and friends have a higher level of life satisfaction. In reality, as their level of happiness and social support rises,
they experience less isolation (Kang et al., 2018). Moreover, home transitions may have an impact on family
members' social support, affecting marital, family, and interpersonal and inter-relationships. Research has linked
marital separation to lower levels of family and adolescent welfare social support assessments. Researchers have
also discovered that teenagers from families who have experienced a marital breakup and remarriage appear to
have less connectedness and supportive families as a result of reduced parenting practices (usually from the
partner with guardianship), increased parent-child tension, as well as others (Amato & Anthony, 2014).

Consequently, it is also proposed that behavioral and psychological regulation have different effects on
adolescent internet addiction. Parents who strictly supervise their children's online behavior pleasantly and
sensibly are less likely to have their children become hooked to the internet. On the other hand, parental
psychological influence has a detrimental impact on their children's feelings of self-determination, personality,
and ability. That can lead to excessive internet use as an unhealthy way of meeting psychological needs (Shek,
2018). Also, parental separation and remarriage can affect social support from other non-family environments.
Friendships and good relations with instructors have been demonstrated to be significant stressors for teenagers
going through parents' marital breakup transitions. The impact of family and friend evaluations of interpersonal
abilities and learning support on mental and emotional health and adolescent growth must always be
contextualized. The uniqueness and peculiarities of friendships and the many circumstances that can lead to
various activities, regardless of family configuration, can be considered (Leme et al., 2015).

Even though some studies have found that parents and teachers have less impact on teenagers as they
progress from elementary to secondary school, they are still important sources of influence. Teachers can express
a sense of respect, appreciation, and gratitude for their students. This can be in a quality-based intervention to
improve adolescent achievement and engagement in school. Firm and open parental encouragement will foster
pro-social conduct in the classroom and enhance academic motivation. Teenagers can use any of these tools for
help in this way. On the other hand, these various forms of support certainly don't influence pupils' engagement;
similarly, multiple support resources were linked to various dimensions of students' engagement. Furthermore,
parents, peers, and teachers had a significant impact on students' achievement and engagement (Abdullah &
Singh, 2019). Further, parents' help with their child's learning process provides several development
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opportunities. Parental engagement in children's learning increases child confidence, behavior, and academic
performance across all topics and encourages better conduct and social adjustment. It is also noted that family
participation in education encourages children to become productive, accountable parts of society as adults. If
parents are interested in educating their children, it is equivalent to saying that the school is proactive in
improving or growing among students. As the participation of parents grows, teachers and school administrators
often increase the chance to enact quality education reform (Sapungan & Sapungan, 2014).

Pupils and family networks must help incoming students adjust to a new academic environment by
re-establishing a "supportive culture" at either the institution and at home. It's crucial to emphasize that kids
establish their informal social support to satisfy their individual needs. Social networks' formation was
significantly influenced by sociocultural norms and values, suggesting that students meet peers with similar
sociological backgrounds and ethnicities. They were able to openly confront intellectual and social difficulties
since they were members of their indigenous groups (Awang et al., 2014). In terms of child welfare, the
strengthening of the informal family social support network is a significant step towards improving the safety net
for children. Social support is a concept that is recognized as important for mental health in a range of
occupations. Children's inclusion in care is said to be influenced by a lack of motivation. A favorable effect on
family social support is considered as a coping mechanism for child safety, and social support may be an
intermediate outcome for children's social aid homes, with advantages developing over time (Corwin, 2019).

Peer support is psychological or academic assistance for members in a social circle, as well as offering a
"listening ear." In teenagers, peer reinforcement leads to more minor misbehavior concerns, better educational
outcomes, more life satisfaction, and less emotional stress, like anxiety and depression. Peer reinforcement is
crucial in the growth of adolescents in general (Wang et al., 2021). Moreover, peer support is an interactive
learning environment, which can be characterized by students assisting classmates in learning topics, or even
actual participation by learners with the same wealth and personal status. Although all academics agreed on
beginning to follow, this mechanism of students' learning was already described in various ways by different
scholars. Regardless of how scholars de ne mentorship, its general concept is to pair a relatively low child with a
lifelong career just so the lower-level learner can improve his school achievement without being pressured by an
institution, in just this case a "teacher" (Sar1 et al., 2017).

It is recommended that 11lyear-old children should be more closely related to the influence of their peers
rather than to the activities of their parents. However, the influence of parents and peers on children's aggressive
behavior will provide parents and children with a more comprehensive picture of the potential impact (Loucaides
& Tsangaridou, 2017). Conversely, it can be challenging to navigate the social world of peers successfully.
However, engaging with virtual friends has been beneficial to persons with significant mental illnesses. Personal
power and optimism can be used to combat discrimination in online networks. Access to incorrect facts or
negative comments by others is also a risk. Researchers conclude that, based on current research, the advantages
of peer-to-peer support appear to exceed the hazards (Naslund, 2016).

As a dynamic context, children's growth is believed to be influenced by peer relationships. Approximately
5% to 10% of children have persistent peer interaction problems, such as peer rejection and abuse. If peers play a
substantial role in developing communication skills, children with poor peer interactions will be more
susceptible to later-life mental instability. Because lesser children have fewer opportunities for meaningful
adolescent interaction, they are more likely to be bullied. They are deprived of opportunities to learn natural,
adaptive social behavior and social cognition (Shin et al., 2016). Moreover, peers impact almost every area of a
learner's life, from the mundane to the extreme. It is well known that during adolescence, and peer participation
can affect risk-taking behavior. However, the authors claim that the underlying developmental mechanisms are
still poorly understood. They argue that empowering teenagers to become more capable decision-makers would
be more successful (Ciranka & Bos, 2019).

Furthermore, during face-to-face and online networks engagements, kids seek benefits through their social

International Journal of Research Studies in Education 73



Baria, K., & Gomez, D.

network of contacts. These methods of assistance have been demonstrated to help people feel less depressed.
Students who experienced higher amounts of positive affect are less likely to feel isolated in any way. For
college students staying away from parents, peer support may be even more vital than family support (Wright et
al., 2013; Bernardon et al., 2011).

To summarize, students who connect with their classmates regularly can better address each other's
emotional demands by understanding their emotions. Peer assistance is as effective as licensed therapy and is
significantly better than no care (Byrom, 2017). In addition, peers and family members are found to substantially
influence pupils' levels of contentment, with family being the essential pillar of help (Basson & Rothmann,
2018). However, peer support seems to be more important than support from family, according to the argument,
because undergraduates have more ties and common interests with their peers than their homes (Bernardon et al.,
2011).

Nonrelative adults have no blood relationship or married life and are committed to the welfare of students.
Neighbors beside home, educators, local leaders, and religious leaders are all examples. Youth and parenting
programs should be expanded to include elements that enable young people and parents to seek resources for
non-parenting adults (SNPs) to provide different types of social support that can help young people achieve
various achievements. People with normal adolescent awareness (for example, relatives, institutions) should be
aware of how they might influence young people in good ways (Gordon, 2011). University students with a lot of
social support are more inclined to get a high sense of self-worth, which helps them succeed academically and
keeps them emotionally exhausted. Perceived social support is a significant proximal context component that
influences student learning and results from expectancies. Individuals' trust that adequate support will be
available if required or characterize an atmosphere as helpful or coherent for teaching a given school domain
have all been defined as perceived social support. Indeed, a rising amount of proof suggests a clear correlation
between human happiness and social life (Rice et al., 2013; Jie Li et al., 2018).

In addition, neighborhood unity describes the sense of belonging and belonging of people in the community
and the social support building that generates the social relationships of connection and participation. Neighbors
should watch and monitor their children to create a friendly atmosphere, help with stress management, and
socialize children in the neighborhood. Neighborhood solidarity may promote increased mutual interaction and
social support (Saleem et al., 2016). Accordingly, individual lives impact the daily engagements, social contacts,
academic, professional, and leisure opportunities, and wants and aspirations. Their surroundings influence
children's growth and wellbeing. According to many studies, attending a low-income community council reduces
academic success, and a sense of accomplishment increases the chances of becoming a teenage mother. It may
harm on cognitive and emotional health (Owens, 2017).

Similarly, building knowledgeable student groups often require educators to do an excellent job in their
respective fields, develop a mentoring plan, and articulate course materials and goals. These teachers promote
students' interests through debate, execution, interactive experiences, and group activities. Active education
happens whenever teachers attach appropriate resources to the lives of students. The nest teachers set high
standards, push students beyond of respective familiar environment, engage students in fun and interactive
development, and express compassion about their pupils' training and development (Paolini, 2015).

Although families play a critical part in supporting their children, various loving people can often be helpful
throughout puberty, particularly whenever they have problems. When comparing classes, vast variations in
person and contextual characteristics are observed, with improved results for adolescents who get help from
someone who is not a parent. Such as successful handling mechanisms, greater self-esteem, and identity
determination are all examples of coping mechanisms. While the results suggest non-parental people get a
favorable impact on various facets of a children's wellbeing, Further studies are needed to understand better why
non-parental individuals support youngsters in their early adulthood (Mirkovi¢ et al., 2021).

Both parents and significant non-parental adults (e.g., neighbors, extended relatives, educators, mentors, and
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trainers) play an active role in fostering positive youth development. It seems to be necessary to recognize the
nonparental influences on teenage growth. Furthermore, adolescent involvement and characteristics of critical
non-parent adult interactions have been linked to various emotional, racial, and psychological functioning
throughout adulthood (Bowers et al., 2015).

For example, older neighbors help to the area's enhanced quality of care for families and children. The
contributions of older neighbors mean that they help children build social capital. Older neighbors can support
children's well-being by increasing their social value (Jespersen, 2021). Similarly, as young people are becoming
more attached to adults who aren't their parents, more information about the pro les of them who have and don't
have caring non-parental adults, as well as how they pro t from these relationships, is needed, just like students
begin to form adult identities during adolescence. As happens, teachers play a crucial role throughout this
process. On the other hand, increased workloads and compliance requirements on educators hurt adolescents'
feeling of belonging at school and their behavior, psychological, and academic development (Ibrahim & Zaatari,
2019).

Further, youngsters with spontaneous mentorship demonstrated higher active parenthood levels than
adolescents who lacked genuine advisors, indicating that fostering provided a valuable bene t. Youngsters with
the most linked intuitive mentorship ties had positive communication skills and emotional health than those with
less or no spontaneous mentoring interactions. The youth engagement partnership's essence has likewise reduced
the impact on participating-monitoring parenthood for adolescent development (Hurd et al., 2013). On the other
hand, teacher factors affect poor performance or failure in the class. Teachers must exemplify desirable values
such as dedication and enthusiasm to improve students' academic performance. Teachers must be able to instill
these values in their students and colleagues. They must also have positive feedback that will assist students in
their growth (Okoedion, 2019).

2.2 Students Learning and Development

Children begin thinking as soon they are born, but children gain knowledge at quite a high rate during their
formative days. It lays a vital foundation for long-term success because individuals looking for something and
being educated from infancy to eight years old have a powerful meaning for their health, growth, and knowledge.
Physical health and wellbeing are a frame of someone's being linked with health and health results and signifies
an individual's right to do specified activities or tasks. Students' physical health and wellbeing knowledge,
understanding, and skills enable them to be resilient, develop a growth mindset, establish and sustain fulfilling
relationships, conduct health promoting judgments about personal education and wellness activities, and build
the necessary skills and knowledge to promote their own and others' wellness. Physical health and wellness are
essential critical elements in a person's overall development. Positive and motivating physical and social
interactions with children allow them to develop positive attitudes (Lynch & Soukup, 2016).

In a similar vein, physical health is an essential component of learning and student success. Health is similar
to the development of children and young adults. Extensive research indicates that frequent physical exercise
encourages healthy growth, and it has numerous advantages for physical, mental, intellectual, and interpersonal
health, all of which contribute towards knowledge. There has been plenty of experimental evidence involving
older kids and adolescents to reinforce the concept that regular exercise provides many of the same health
advantages to children and young people (Committee on Physical Activity and Physical Education in the School
Environment, 2013). As a result, academic achievement is closely linked to students' mental state and welfare.
Physical and psychological wellbeing are deemed to be the most important aspects of wellness by participants.
The status of an individual's intellectual, emotional, and cognitive experience is known as psychological health,
which affects how they think, interpret, behave, and interact with others. Mental illnesses that go untreated
mental problems seem to be more likely to experience a negative impact on academic performance (Huang et al.,
2020).
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Furthermore, adolescent lifestyle habits often influence adult wellbeing. However, it may be difficult for
young people with mental disorders to participate in optimal or even good health practices. The human body can
be compromised and raise the chances of health issues and impaired psychological wellbeing when attitude
(depression or stress) providing excellent or able to handle good behaviors like physical exercise, balanced diet,
and proper sleep. In particular, for adolescents facing emotional trauma, there seems to be a clear link between
limited physical activity and a vegetable diet (Arbour-Nicitopoulos et al., 2012; Herbert & Cohen, 1993; Nigg &
Amato, 2015). Similarly, it is worth engaging in late childhood sports because it has a bene cial impact on
cognitive and emotional functions. However, few studies have focused on the effects of sports on pre-pubertal
cognitive function or the cognitive function of different sports disciplines. Such awareness may help develop
pre-adolescent training programs to enhance cognitive tasks that are essential to a given sporting discipline
(Bidzan-Bluma & Lipowska, 2018).

Consequently, there is a natural correlation with positive actions between emotion, mental wellbeing, even
cognitive and emotional wellness that can last into maturity. These behaviors can have a significant impact on
growth, including optimal cognitive, physical, and intellectual development and adverse effects on anxiety, sleep,
and opinions. Therefore, changing those habits to boost overall wellbeing and teaching techniques (including
modeling), an ultimate component of an effective quality improvement mental healthcare program, could assist
young people in learning how to maintain certain good habits (Shevtsova et al., 2017; Preyde et al., 2018).
Concerns about learners' wellbeing in university education settings are increasing. As per studies of both the
primary and higher education industries, there have been significant correlations among school wellbeing, career
excellence, and overall learning goals. Students at universities are becoming more isolated, anxious, and stressed,
and these factors were very well drivers of poor academic and personal health outcomes (Zandvliet, 2019).
However, it is one of the pressing challenges that teachers face nowadays. Education's primary aim should be to
encourage happiness. Mental wellbeing and wellbeing are becoming increasingly critical as modern society
becomes more diverse. As a result, we're hearing more and more stories of abuse, violence, bullying, and
depression (Student Well-being, 2019).

Notably, research had found that there are connections between social wellbeing and academic performance.
According to a major research report, better sleep quality has improved academic performance and daily learning
goals. Furthermore, cross-sectional, observational, and several studies found that increasing physical activity and
doing solitary durations of exercise improve grades and cognitive performance (Flueckiger, 2017). Social
connection refers to the strength of people's social relationships, mutual connections, or shared possibilities.
Connectedness could always focus on initiatives intended to improve the protection of young people.
Unfortunately, the lack of intercultural communication skills was the most significant barrier to cultural and
academic adjustment, according to a survey of 12 international students at Massey University. Cultural
compassion and open-mindedness have been linked to academic performance as well as emotional wellbeing. It
has the potential to improve educational results (Meng et al., 2018).

Including young people who have severe interpersonal difficulties (for example, cyberbullying, blockage,
exclusion), they live in a poor place with a high crime rate, especially with guardians and institutions. They are
indeed capable of preventing such various psychological conditions. Increasing the family link and improving
parenting (e.g., supervision and explicit communications) may help promote closeness) and result in better youth
outcomes. Therefore, ties to compassionate people play an essential part in psychological healing and creating an
upbeat personality. When all these children felt "cared about" by somebody, they recounted a cascading of
beneficial effects, such as belongingness, inclusion in essential interactions, and confidence in their talents
(Foster et al., 2017; Thomas et al., 2012; Noble-Carr et al., 2014). Social life is defined as social trust, positive
participation, intellectual integrity, cultural relationships, and communication. Students' learning is affected by
these attributes or factors. It benefits people's maturation as well as their financial health. According to numerous
scholars, it is thought to influence the growth of learners' critical thinking skills significantly. It instills and
retains their excitement and provides emotional support, all of which are essential for building confidence and
enhancing the learning process (Sultan, 2020).
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Social-emotional development is an improvement over time in children's ability to respond and
communicate with their social environment. Great opportunities can be found in high-quality classrooms where
children have daily interactions with warm and caring teachers. According to a study, children of unhappy
mothers have an insecure attachment, low emotional regulation, insufficient cognitive and language processing,
unsatisfactory academic performance, increased internalizing and externalizing problems, and less good social
skills and social relationships. The emotional climate is one of the most critical aspects of a healthy classroom
environment (Yan, 2016). Early psychosocial and social interactions with relatives and relationships with adults
and children help shape academic and personal performance and other areas of development. Children get the
trust and qualities required to form connections, resolve issues, and deal with problems as they learn social and
emotional abilities. Uniquely, academic success is also influenced by emotional development and interpersonal
skills. Compared with children with weaker self-control, children with better self-control grow into adults with
better health, higher salaries, and fewer financial problems (Halle et al., 2016).

Children's cognitive and emotional development is an essential determinant of school and personal
achievement in the present and future. Students learn how to successfully express their feelings, achieve their
desires, and manage connections whenever educators react favorably to students' psychological manifestations
and assist them in critical thinking and perspective-taking. Teachers who pay attention to and respond to their
students' actions and interests help them learn more effectively. Children are competent learners who create their
information by involving their surroundings, according to child-centered beliefs. Students learn better when
educators are aware of their actions and desires (Lang, 2016). Academic emotions are feelings that are strongly
associated with educational experience, classroom management, and success. Pleasure, trust, anger, frustration,
and anxiety are all academic emotions. It is possible to differentiate between positive and negative academic
emotions. Positive emotions have been shown to increase performance, while negative emotions may have the
opposite effect. In addition, positive emotions can help students concentrate and think more clearly, increase
academic engagement, and improve academic performance (Dong, 2020).

In addition, children who have improved their personality traits exhibit a greater degree of social maturation,
psychological wellbeing, and academic success than those who have not fully grown their emotional skills,
according to studies. These young individuals are said to have worse general wellbeing than the first group,
including severe depression. They are often more likely to be in violent relationships and to be engaged with
addictive substances (Brackett et al., 2015). Schools will offer a rare opportunity to promote youth
social-emotional growth. Through interaction with family members, peers, non-relative adults, and course
opportunities, some young people can strengthen their mental health and interpersonal skills. It may bene t those
who do not have these experiences beyond the school to build social-emotional learning abilities, interpersonal
skills, and responsible decision-making (Elias et al., 2015). Consequently, teachers also have a fundamental part
in social-emotional learning from children who do not have chances at family or in their societies, who are at
risk of educational and behavioral failure. From the perspective of a teacher-student relationship, Dialogue
Journal will promote cooperation and trust between teachers and students (Konishi & Park, 2017).

The relevance of general competence to children in later years results in demonstrating "as children begin to
improve social and emotional skills, they acquire the trust and skills required to create relationships through
environments, solve problems, and overcome challenges." Social-emotional skills and techniques are built from
a sociocultural perspective as children engage in sociocultural activities. Children develop various character
traits and knowledge that enable them to recognize and control emotions, achieve goals, respect others'
perspectives, feel and show compassion for others, develop and maintain relationships, behave maturely, and
deal constructively with individual interactions (Halle & Darling-Churchill, 2016). Children spend more time in
school than almost anywhere, and what happens in school significantly impacts their social and emotional
development. Paradoxically, teachers begin to give them less as children grow older and expect more autonomy,
respect, and power. Compared with the early elementary school, the characteristics of the elementary school and
the late middle school are increased teacher supervision and discipline, while the students' choice and
self-management are much less (Schonert-Reichl, 2011).
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Better psychological results are consistently related to more excellent school experiences among children
and adolescents. Two cross-sectional analyses using multilevel modeling from the National Longitudinal Study
of Adolescent Health showed that students with greater school experiences had lower levels of depression
symptoms. According to research, a typical school experience predicts potential depressive symptoms (Yang,
2017). School belonging affects students' psychological, social and academic outcomes. Particular consideration
is the effect of school's quality, the learning atmosphere, and relationships between teachers and students. As a
result, students with a higher self-identification are more likely to show improved intellectual and psychological
performance, increased motivation and enthusiasm towards school, and fewer mental and social challenges (Chiu
et al., 2016).

Research shows that student satisfaction is related to their perceptions of justice and equality-related
behaviors. Students' satisfaction was found to be predicted by their evaluations of their reasonableness, work
schedules, and time demands, as well as instructive management strategies such as explaining grading
procedures, providing feedback, and course policies (Chory et al., 2017). Feelings of dedication and attachment
affect many students' decisions on whether or not to pursue their studies. Students who struggle to form
friendships on their own may feel alone, as if they don't belong, and may drop out. According to research,
students who are more academically and socially connected to their schools are more likely to remain in college
than those who are less connected (Zinke, 2019).

Being tired indeed makes school more challenging. Students have a harder time demonstrating curiosity and
interest. It's as if you're dragging an extra weight around with you. The way students feel at school has a
meaningful impact on both their academic success and overall well-being (High school students, 2020). The
student's self-concept affects their academic success. Given this, it is the responsibility of teachers, parents, and
all stakeholders to consider various factors that may affect positive child self-conception when engaging with or
communicating with children. They must also support, track and supervise students to make a certain amount of
effort in learning, improving student academic achievement. On the other hand, healthy companionship is related
to expanding support and tolerance for school, while the negative relationship is related to leaving school
(Crawford, 2013; Garcia-Reid et al., 2015).

Use of After School Time is a non-academic goal and potentially has significant consequences for youth
development outcomes. Any out-of-school programs directly or indirectly seek to minimize violent misbehavior
and another negative attitude inside and outside of school, reduce drug use, enhance social and emotional
performance, and increase school participation and attendance. Factors that lead to post-school programs that
reach beyond the educational goals to wellbeing (Durlak et al., 2010). After school events are essential to support
student participation because they appear to be both organized and enjoyable, however, most school
administrators in the United States are concerned about their students using social media after school time.
Adolescence was a period of development long before Snapchat and Instagram, when students took risks,
navigated turbulent interpersonal relationships, and tried to accept their selves. On the other hand, social media
has become an essential element of such dysfunctional processes (Herold, 2018).

Researchers from the University of Eastern Finland and the University of Jyviskyld investigated children's
and mothers' interactions with homework concerning academic performance. Children whose mothers gave them
assignment help when they asked for it while also allowing them to work independently persevered longer in
tasks and did better in school in the long run. Moms who gave very concrete help, such as sitting down every
night to go through every homework assignment even though the child hadn't asked for it, had children who
were less consistent over time (Sparks, 2018). Youth who spent more than an hour watching television have been
less optimistic and had a more deficient feeling of self-efficacy than with students who spent fewer hours during
weekdays. Also, it has been revealed that as gaming increases, social awareness declines. Children engaging in
excessive technology usage during classes, primarily playing online video games and television watching, had
more adverse effects than children engaged in other practices (Schonert-Reichl, 2011).
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Furthermore, adolescents' health and wellbeing have been seen as both a challenge and an opportunity
during after school hours. Researchers have emphasized the benefit of utilizing after school hours as a unique
chance for offering skill training and enhancement experiences for teenagers. On the contrary, the increase in
youth risk behaviors like abuse, smoking, drinking, and drug use linked to worthless use of after school time.
Given the increasing evidence demonstrating the educational importance of after school services for the healthy
development of teenagers, they have been viewed as a separate school within the educational system that
complements and enhances daily after school activities (Lee et al., 2017).

2.3 Correlation Between Measures

The results of several surveys showed that the relationship between social support and student learning and
development is an accepted fact. Like, the presence of good social support can lessen the impression of the
problems as a threat to one's wellbeing. Also, students are surrounded by powerful role models in their lives,
such as their parents and families, characters on children's television, peers in their circle, and teachers at school.
If an adult is continually shouting, the child is likely to imitate their actions. It's worth noting that praising a
child's actions raises the probability of the behavior continuing exponentially (Gauna, 2017). Furthermore,
instructors’ social support influences the development of the indicators of students’ engagement in school,
presented by school involvement, school characteristics, and the utilization of self-regulated tactics. Learners’
who are supported by their teachers will tend to meet up their desires to a greater degree, which, thus, decreases
distraction and degenerate behavior (Wang & Holcombe, 2010).

Numerous previous researchers have found a strong link between social support and student well-being. For
instance, social support helps youth with problematic conduct to feel less stressed and depressed. Race, housing
circumstances, employment position, educational attainment, and home incomes have all been essential factors
in fostering student happiness. This emphasizes the importance of making a context-based inquiry into social
support and student well-being (Asante, 2012). Based on the findings, students' acknowledged support (from
family and teachers) boosted their confidence and improved their self-image. Students who described their
parents and teacher as supportive appeared to report higher self-beliefs. Such students, in general, feel confident
in mathematics learning, which in turn influences their self-concept. The results affirm the significance of social
support in terms of students’ academic affective disposition (Bofah & Ntow, 2017).

Stated on the findings of past studies and the current studies showed that social support and academic
achievement have a significant favorable association. Furthermore, the more a person's perception of social
support, the greater the extent of adaptation they may make to lives’ problems and pressures. Moreover, the
findings of the current investigation revealed that there is a link between solitude and academic improvement
(Sadoughi & Hesampour, 2016). All future interactions influence by a sense of stability in social relationships,
which begins with one's initial attachment bonds as a child. Due to their decreased social flexibility, they are
more likely to be triggered. Their vulnerability and worldview are more pessimistic. They have experienced
many social adversities before and may react more negatively to social distancing. On the other hand, it can
provide emotional and behavioral tools that can mitigate the negative impact of early adversity in social
relationships on loneliness (Ejlskov et al., 2020). Moreover, large family size, illiteracy on the parents, poverty,
family pressure, socioeconomic status of the family, family illness and death, and lack of support from family
and friends are all factors that can influence a student's learning and development. Students' development success
suffers as a result of a lack of support from their families. As a consequence, it may affect on the student's
learning and development, leading to emotional issues, a lack of focus in class, and a lack of self-confidence
(Okoedion et al., 2019).

Also, drive to adopt healthy and risk-reducing habits; the sense of being acknowledged; perception of
possible challenging events as less frightening; increased feeling of control; enhanced self-esteem and influence.
On the other hand, the atmosphere of social care will affect the time and degree of expression of these acquired
characteristics. Positive social care has also been shown to reduce the genetic risk of depression in children who
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have been abused (Southwick et al., 2016). The aforementioned readings have relevance to the study since they
are the base of the formulation of the research problem. The relevant research and literature provided will help
researchers develop questionnaires that are used to create links between social support and student learning and
development. Furthermore, the relationship between measures takes into account the existence of a wider
relationship in order to confirm the theory. In other words, the readings also explain the link between the study's
measurements. The researcher considers that there are other elements underlying which provide insights and
elucidations to work on hand. Indeed, the literature mentioned above studies lend support to the findings of the
study.

2.4 Theoretical Framework

This study is anchored on the sociocultural theory that came out of the work of psychologist Lev Vygotsky.
He felt that family, peers, and caregivers, in general, were vital in the development of higher cognitive skills. His
sociocultural theory shows that social interactions that occur under relevant circumstances have a significant
impact on learning (Vygotsky, 1978). In this regard, the child's immediate environment and family members
form a crucial social atmosphere for the child's growth and development. Bronfenbrenner’s ecological theory
(1979) supported the idea of Lev Vygotsky when he highlights the relevance of the surrounding in childhood
development. Bronfenbrenner believes that a students' diverse development cannot be understood without
considering the child's more significant socio-cultural factors. He established four layers of environmental
impacts on children within the ecological theory of development: Microsystems (family, schools, peers, and
community), Mesosystems (many Microsystems acting together), Exosystems (the larger environment), and
Macrosystems (education, religion, social system). Society's perceptions regarding children and child
development influence raising children’s practices and probably reflect the unique outcomes recognized in
society at the exosystem stage. Schonert-Reichl (2011) identified Middle childhood development is concerned
about social-emotional development, school experiences, social connectedness, physical health and wellness, and
after school time use.

Further, Erikson's psychosocial development theory (1959) is concerned with the everyday actions in the
social environment. It seeks to describe and comprehend how individual overcome ordinary social obligations,
particularly personal relationships and views toward society. The middle years of childhood have been
characterized as a period of "industry versus inferiority" (Erikson, 1959). At this stage of development, children
ought to be involved in various activities that they enjoy and even allow them to develop competencies through
the acquisition of new abilities. From a theoretical standpoint, Buunk et al. (1993), Peeters et al. (1995), and
Cheuk and Wong (2000) investigated the negative impacts of social support at work. From the viewpoint of
equity theory, Buunk et al. (1991) investigated the detrimental effects of social support at work. They discovered
that, regardless of the effect of perceived emotional exhaustion, a lack of mutual recognition (receiving too much
or too little support) is linked to increased adverse impact. They studied whether receiving social help can lead to
sentiments of inadequacy, reliance, and inadequacy.

2.5 Conceptual Framework

In Figure 1, the conceptual model of the study reflects the independent variable - social support, and the
dependent variable - student learning and development. Communication, asset and information exchange, and
passionate and mental assistance are all included in this comprehensive design. The social support indicators are:
family support; peer support; and nonrelative adult support. Family support refers to the act of protecting to
increase tolerance for unfavorable life events. Peer support refers to showing a meaningful, favorable
association with children's positive adaptation and providing them with self-confidence. And nonrelative adult
support provides a protective effect through enhancing individuals’ learning resources as well as community
resources knowledge, understanding, and utilization (Gordon-Hollingsworth et al., 2016).

The indicators of the dependent variable are based on the five dimensions of middle childhood development
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of Schonert-Reichl (2011) which are: physical health and well-being; social connectedness; social and emotional;
school experiences; and use of after school time. Physical health and well-being, when a middle-schooler is
healthy, it seems to be more interested in school, feel a connection to their mentors, feel more motivated in
participating at school, and become less likely to be bullied or mistreat by others. Social Connectedness is an it is
a defensive quality that would have the most link to a child's welfare and development; Social and emotional
development is the abilities or skills that allow us to "feel" and optimistically attach; School Experiences may be
a significant indicator of their emotional happiness and academic achievement; and Use of after school time can
have been a healthy individual and interpersonal growth, feelings of closeness at school, educational
achievement, and fewer behavioral issues are all factors that have a significant influence on well-being
(Schonert-Reichl, 2011).

Independent Variable Dependent Variable

Students Learning and

Social Support Development

¢ Physical Health and

« Family Support Wellbeing
« Peers Support * Social Connectedness
. « Social and Emotional
* Nonrelative Adult Development
Support

¢ School Experience

« Use of After School
Time

Figure 1. The Conceptual Framework of the Study
2.6 Significance of the Study

This research is important to the researcher because it can help her better understand how to build an
educational experience that suits her students. Social support plays an important role in students learning and
development. This has been proven to improve psychological state and act as a protective shield against stressful
circumstances. Family, friends, and community support have a significant effect on students' behavioral, social,
and academic success. The importance of social support on students' well-being was demonstrated by the
consistent results from cross-sectional research results (Awang et al., 2014).

The researcher believes that the highlights of this research will present exciting themes and issues that
would help future researchers make further investigation implying to the effect of social environment on the
students learning and development which results would benefit them. Future researchers may also conduct
similar studies in other settings, thus enabling them to refer to this study. Moreover, the results of this study
primarily will help determine if there is any relationship between social support and students learning and
development which are relevant to the teaching-learning situations. In particular, it will benefit the Department
of Education in the formulation of better programs that address the needs on the professional growth of teachers,
thus enabling them to identify the best learning styles that address the learning needs of socio-culturally diverse
students. This may also lead them to design educational programs that would improve the behavior of students
towards learning. best learning styles that address the learning needs of socio-culturally diverse students. This
may also lead them to design educational programs that would improve the behavior of students towards
learning.

In addition, the results of this study will furnish information about the influence of social support on
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students learning and development. The result will serve as a challenge to the school heads to initiate
school-based training to reinforce the student’s social support. For the teachers, the results will give them help in
improving their skills in delivering their subject matter to the students and improve the students’ teaching ability.
It will also serve as an awakening call for them to note of the students’ social support. Further, the students will
be apt to consider the importance of their social support towards their learning and development, which may lead
them to continuously develop their competence and improve their learning abilities to become more motivated in
their studies.

3. Method

Research Design - This study employed a quantitative non-experimental research design using causal effect
approach. It is systematic, empirical, and it utilizes various methodological approaches and techniques. This was
concerning the relationship between the variables of the study, which were identified and verified through the
data from the survey questionnaire. Moreover, the primary purpose of the study was to determine the domains of
social support and how they significantly influenced students' learning and development in the schools of New
Corella District. The role of correlation research that interests the establishment of ties between at least two or
more factors in a similar population or between similar elements in two people was a very significant part of the
analysis (Curtis et al., 2016). The recognition of the affiliations and associations that have taken place between
social events has become a further impetus for systematic studies in the social sciences as a whole, and this
encourages different model variations between other study techniques.

Research Locale - The study results were specific to the settings of the grade six students in zone two of
New Corella District in the Division of Davao del Norte. The possibility of the general applicability of the
findings was limited to the scope and the sample. Davao del Norte was once recognized just as Davao, currently
a province of the Philippines situated in Davao Region in Mindanao. The capital of Davao del Norte is Tagum
City, which borders the province of Agusan del Sur towards North, Bukidnon near West, Davao de Oro in the
direction of the East, and Davao City toward the South. The location of the respondents is located in Davao del
Norte, which consisted of eight municipalities. Furthermore, the place of the respondents and the conduct of the
study found in Davao del Norte, particularly in the Municipality of New Corella.

Population and Sample - The research respondents were the grade six students of zone two, New Corella
District, Division of Davao del Norte for the school year 2020-2021. The total population is 357, and with
Slovin's Formula, the computed sample size was at least utilizing 0.05 level of is significance. The sample size
was calculated using Slovin's formula. In terms of precision, Kothari (2004) suggests that the sample findings
represent actual state of the population within a given precision range with a confidence level of 95%.

In this study, the researcher described the inclusion criteria of the population (Grade six students) and
location (In zone two of New Corella District in the Division of Davao del Norte). Contrary to that, the
researcher also described the exclusion criteria of the population (Kinder to Grade five) and the location
(Students outside zone two of New Corella District in the Division of Davao del Norte). Based on these inclusion
and exclusion criteria, the researcher can make a judgment regarding the impact on the validity of the results of
this study. The Respondents can withdraw anytime if they feel threatened with the conduct of the study.
Participants have the right to pull out with the research at some stage if they wanted to do so. The respondents
should participate based on informed consent.

Research Instrument - This study used two (2) sets of adapted and modified questionnaires to assess the
social support and student learning and development of grade six students. Social support has three (3) indicators
namely: family support, peer support, and nonrelative adult support. Each indicator has five (5) items. The
dependent variable is the student learning and development with physical health and well-being, social
connectedness, social and emotional development, school experience, and use of after school time as its five (5)
indicators, and each indicator has five (5) items.
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The survey questionnaire had undergone internal and external validation and was submitted to a panel of
experts. The questionnaire was content-validated by the external validators with a rating of 4.50, equivalent to
very good. After it was edited, a pilot test was conducted among 50. The result was submitted to the statistician
to test its reliability and validation of the terms using Cronbach Alpha. For the independent variable, Cronbach
Alpha showed a result of 0.894 with a mean inter-item correlation of 0.358, which displayed an excellent
internal consistency. While the dependent variable gained a Cronbach's Alpha of 0.914 with a mean inter-item
correlation of 0.302 that bears an acceptable internal character, meaning, there was a positive correlation
between social support and students' learning and development. Thus, all the indicators were related to students’
learning and development. After the result of Cronbach Alpha, the researcher proceeded to the actual survey.

Data Gathering Procedure - After the consent of the school head to conduct the study, the researcher
personally administered the survey questionnaires to the respondents in the school identified. Unfortunately,
because of this pandemic, face-to-face classes are not allowed. Students are not permitted to leave their homes,
and only their parents or guardians can get and retrieve their modules. Schedule to meet with teachers and
parents strictly following the COVID-19 protocols. Respondents who can access the internet connection for data
collection done online, but to those who were unable to do so, the parent or guardian of the respondent submitted
the questionnaire to the participant. Furthermore, the administration and retrieval of questionnaires shall be
carried out personally by the researcher. After filling out the instruments, these were retrieved in preparation for
the next step. Then the collation of data. This includes tallying of responses, after which the result was given to
the statistician for the appropriate treatment according to the problems raised in the first chapter. Results were
analyzed and interpreted based upon the purpose of the study. The collected data, accompanied by the certificate
of appearance from the school head, took five working days.

Voluntary Participation - Students of the chosen educational institution were given the autonomy to
participate. They were coerced into participating by implementing penalties, lowering their grades, or any
de-merits for not joining. The rights of the respondents were thoroughly considered and adhered to even after
this study presented.

Privacy and confidentiality - The researcher had reserved privacy and, with the greatest concealment of the
participants and informants’ private info that was essential in the research.

Informed Consent Process - The research questionnaire is purposely designed for easy understanding of
non-technical respondents. The researcher had formally asked consent to administer the survey from the Schools
Division Superintendent and School Heads. With the approval on hand, the respondents were acquainted with the
purpose of the study and answered all their questions with satisfaction. Also, the respondents were informed on
their rights in participating in the study and signed the informed consent form and assent form.

4. Results

It has been noted that the standard deviation ranged from 0.53 to 0.97, which is less than the typical standard
deviation for a 5-point Likert scale. This indicates that the ratings obtained in this study are close to the mean, an
indication of smaller variation in the respondents’ responses (Wittink & Bayer, 1994).

4.1 Level of Social Support

Presented in Table 1 are the mean scores of social support to students. The data show that the overall mean
is 4.45, with a description equivalent to very high. This implies that the level of social support of students is very
high or very much observed. Among the three indicators, family support gets the highest mean score of 4.57,
described as very high. Peer support receives a mean of 4.40, also described as very high. And nonrelative adult
support has a mean score of 4.37, still described as very high.

Evidently, in terms of family support, they got the highest mean score of 4.75 or very high with a standard
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deviation of .564 on the questionnaire, which stated, "My family cares about me." Second, they got the mean
score of 4.61 or very high with a standard deviation of .672 on the questionnaire, which stated, “My family
encourages me.” Third, they got the mean score of 4.57 or very high with a standard deviation of .717 on the
questionnaire, which stated, “My family shows me affection.” Fourth, they got the mean score of 4.49 or very
high with a standard deviation of .744 on the questionnaire, which stated, “My family helps me when I need it.”
Lastly, they got the lowest mean score of 4.40 or still very high with a standard deviation of .811 on the
questionnaire, which stated, “My family supports my decisions.”

Table 1
Level of Social Support

Indicators Mean SD Descriptive Equivalent
Family Support 4.57 494 Very High
Peer Support 4.40 .568 Very High
Nonrelative Adult Support 4.37 552 Very High
Overall 4.45 432 Very High

Moreover, in terms of peer support, they got two highest mean score of 4.51 or very high with a standard
deviation of .689 and .752 on the questionnaire, which stated, “My family accepts me for who I am.”, and “My
family gives me good advice.” Second, they got the mean score of 4.44 or very high with a standard deviation
of .779 on the questionnaire, which stated, “My family helps me feel good about myself.” Third, they got the
mean score of 4.31 or very high with a standard deviation of .842 on the questionnaire, which stated, “My family
shows me affection.” Last, they got the lowest mean score of 4.18 or still very high with a standard deviation
of .846 on the questionnaire, which stated, “My family cares about me and makes me feel wanted.”

Finally, in terms of nonrelative support, they got the highest mean score of 4.47 or very high with a standard
deviation of .744 on the questionnaire, which stated, "My family treats me fairly." Secondly, they got the mean
score of 4.46 or very high with a standard deviation of .751 on the questionnaire, which stated, “My family
accepts me for who I am.” Thirdly, they got the mean score of 4.34 or very high with a standard deviation of .773
on the questionnaire, which stated, “My family listens when I want to talk.” Then, they got the mean score of
4.29 or very high with a standard deviation of .782 on the questionnaire, which stated, “My family understands
me.” At last, they got the lowest mean score of 4.27 or still very high with a standard deviation of .834 on the
questionnaire, which stated, “My family encourages me.”

4.2 Level of Student Learning and Development

Table 2 presents the level of student learning and development among grade six students. The data show that
the overall mean is 4.42, with a descriptive equivalent of very high. This indicates that the level of student
learning and development among grade six students is very much manifested.

Table 2
Level of Student Learning and Development
Indicators Mean SD Descriptive Equivalent

Physical Health and Well-being 4.54 442 Very High
School Experience 4.46 530 Very High
Social Connectedness 4.42 .506 Very High
Social-Emotional Development 4.39 .526 Very High

Time Use 4.32 518 Very High
Overall 4.42 .385 Very High

The data show that among the indicators, physical health and well-being gets the highest mean score of 4.54,
followed by school experience, which is 4.46, then social connectedness, which is 4.42, fourth is social
emotional development, which is 4.39, and time-use gets 4.32. Meanwhile, in terms of physical health and
well-being, they got the highest mean score of 4.61 or very high with a standard deviation of .663 on the
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questionnaire, which stated, "I always eat my breakfast." Secondly, they got two the same mean score of 4.55 or
very high with a standard deviation of .679 and .663 on the questionnaire, which stated, “I eat meal with my
parents or family members.”, and “I eat food like vegetables and fruits.” Then, they got the mean score of 4.49 or
very high with a standard deviation of .737 on the questionnaire, which stated, “I get a good night’s sleep.”
Lastly, they got the lowest mean score of 4.46 or still very high with a standard deviation of .773 on the
questionnaire, which stated, “I go to bed during the weekdays before 9:00 p.m.”

Next, in terms of school experience, they got the highest mean score of 4.58 or very high with a standard
deviation of .716 on the questionnaire, which stated, "I observe like I belong in this school." Second, they got the
mean score of 4.55 or very high with a standard deviation of .735 on the questionnaire, which stated, “I observe
teacher and student treat each other with respect.” Third, they got the mean score of 4.48 or very high with a
standard deviation of .766 on the questionnaire, which stated, “I observe even if the work is hard, I can learn it.”
Fourth, they got the mean score of 4.39 or very high with a standard deviation of .759 on the questionnaire,
which stated, “I observe students help each other, even if they are not friends.” Lastly, they got the lowest mean
score of 4.27 or still very high with a standard deviation of .812 on the questionnaire, which stated, “I observe
people care about each other.”

Then, in terms of social connectedness, they got the highest mean score of 4.49 or very high with a standard
deviation of .721 on the questionnaire, which stated, "There is a family, a peer or another adult who cares about
me." Secondly, they got the mean score of 4.46 or very high with a standard deviation of .736 on the
questionnaire, which stated, “There is a family, a peer or another adult who feels when I am in others kids at my
age, | feel I belong.” Thirdly, they got the mean score of 4.41 or very high with a standard deviation of .747 on
the questionnaire, which stated, “There is a family, a peer or another adult who feels that I usually fit in with
other kids around me.” Fourth, they got the mean score of 4.36 or very high with a standard deviation of .798 on
the questionnaire, which stated, “There is a family, a peer or another adult who talks to about my problems.”
Lastly, they got the lowest mean score of 4.35 or still very high with a standard deviation of .803 on the
questionnaire, which stated, “There is a family, a peer or another adult who listens to me when I have something
to say.”

Further, in terms of social-emotional development, they got the highest mean score of 4.55 or very high with
a standard deviation of .779 on the questionnaire, which stated, "I like being the way I am." Second, they got the
mean score of 4.47 or very high with a standard deviation of .705 on the questionnaire, which stated, “I feel
happy a lot of the time.” Third, they got the mean score of 4.41 or very high with a standard deviation of .739 on
the questionnaire, which stated, “I start the days thinking I will have a good day.” Fourth, they got the mean
score of 4.28 or very high with a standard deviation of .766 on the questionnaire, which stated, “I am a person
who cares about the feelings of others.” Last, they got the lowest mean score of 4.22 or still very high with a
standard deviation of .871 on the questionnaire, which stated, “I have a lot to be proud of.”

At last, in terms of time use, they got the highest mean score of 4.49 or very high with a standard deviation
of .721 on the questionnaire, which stated, "After school I do homework." Second, they got the mean score of
4.39 or very high with a standard deviation of .767 on the questionnaire, which stated, “After school I do sports
and /or exercise /or play for fun (for example playing outside, biking or do something else?).” Third, they got the
mean score of 4.34 or very high with a standard deviation of .758 on the questionnaire, which stated, “After
school I hang out with friends in person.” Fourth, they got the mean score of 4.26 or very high with a standard
deviation of .856 on the questionnaire, which stated, “After school I watch TV.” Last, they got the lowest mean
score of 4.10 or still very high with a standard deviation of .883 on the questionnaire, which stated, “After school
I visit my family member’s home, other places.”

4.3 Significance on the Relationship Between Social Support and Student and Learning and Development

Presented in Table 3 is the computation using Pearson-r. Nonrelative support gets the highest r-value of
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0.572. It is followed by family support with an R-value of 0.538, and peer support gets an r-value of 0.480.
Furthermore, the probability level of family support, peer support, and non-relative adult support are equivalent
to 0.000 wherein lesser than the significant level of 0.05. Therefore, the null hypothesis, which stated that there
is no significant relationship between social support and the learning and development of grade six students, was
not accepted. It further implies that social support has a significant influence to the student learning and
development among grade six students. To state more confidently, the research shows a meaningful positive
relationship between social support and student learning and development among grade six students. This
finding implies that students with more nonrelative adult support are more likely to use power to assist them in
learning and developing. Students with a high level of social support are more likely to have high self-esteem,
which helps them succeed academically and reduce emotional fatigue. Student retention depends on the ability
of nonrelative adults (such as teachers) to communicate their feelings, goals, and grasp support services.

Table 3

Significance on the Relationship Between Social Support and Student Learning and Development
Social Support r-value r’-value P-value Decision

Nonrelative Support ST72% 327 .000 Ho is rejected

Family Support .538%* .289 .000 Ho is rejected

Peer Support 480%* 230 .000 Ho is rejected

Dependent Variable: Student Learning and Development

*p<0.05

4.4 Regression Analysis on the Influence of Social Support to Student Learning and Development

Linear regression analysis was utilized for the validation of which indicators of social support best influence
student learning and development among grade six students. Table 4 shows the computed F-ratio of 47.026 and a
P-value of 0.000, which indicates that there is a significant influence of social support on the learning and
development of grade six students. The R-value of 0.668 indicates that there is a positive influence of social
support on the learning and development of grade six students. The overall R%is 0.446, indicating 4.46% of the
students’ level of social support is explained by family support, peer support, and non-relative support, and the
remaining percentage is accountable for the other indicators not included in the study. Nonrelative adult support
gets the highest standardized beta coefficient of 0.363 with the probability value of 0.000, which is lesser than
the 0.05 level of significance it is followed by family support, which has a standardized beta coefficient of 0.293
and a probability value of 0.000, which is less than the 0.05 level of significance. Peer support has a standardized
beta coefficient of 0.169 and a probability value of 0.014, which is less than the 0.05 level of significance. This
means that all the domains of social support are predictors of student learning and development. The study also
found that the area of social support has an impact on students' learning and development, with nonrelative adult
support having the greatest impact on grade six students' learning and development. In light of discovering that
social support for student learning and development is a significant matter, in its place, learners essentially grow
and achieve their full potential.

Table 4
Regression Analysis on the Influence of Social Support to Student Learning and Development
Unstandardized Standardized
Social Support Coefficients Coefficients
B Std. Error Beta t-value P-value Decision
(Constant) 1.777 243
Nonrelative 0.253 065 0.363* 5.480 0.000  Ho is rejected
Support
Family Support 0.288 .080 0.293* 4.354 0.000 Ho is rejected
Peer Support 0.114 .065 0.169* 2.493 0.014 Ho is rejected
Dependent Variable: Student Learning and Development
R=0.668%* F-ratio= 47.026
R?=0.446 P-value= 0.000
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5. Discussions

5.1 Level of Social Support

The social support to students, as manifested by their ratings in terms of family, peer and nonrelative adult
support, was generally very high. This means that the social support of grade six students in terms of family, peer
and nonrelative adult support was very much observed. The results indicate that there was a very high level of
family support to the learners. This revealed that the learners’ family manifested an excellent help when it comes
to social support. This result is interrelated to Sapungan and Sapungan (2014) study that learners with supportive
families, regardless of ethnic or racial background, socio economic status, or educational level of parents,
achieve more. They added that learners also have greater self-esteem, are more self-disciplined, and display
higher school expectations and motivation. Evidently, in terms of family support, they got the highest mean score
on the questionnaire, which stated, "My family cares about me."

Similarly, social networks of parents have a positive effect on the social competence of children. Research
found that parents with solid friendships have higher levels of peer acceptance and social skills (Taylor et al.,
2015). In addition, unsurprisingly, having one parent involved is better than having none at all. There was a very
high level of peer support to students. This finding is similar to the result of the study by Wang et al. (2021)
wherein the peers provide a "listening ear" for those in a peer group. Peer reinforcement leads to less cognitive
and behavioral concerns, better academic outcomes, more life satisfaction, and less psychological distress, such
as mental health problems, in adolescents. Peer reinforcement is crucial in the growth of adolescents in general.

Also, this result is congruent with the study of Basson and Rothmann (2018) that peers play an important
role in fulfilling the requirements for self-reliance, connectedness, and credibility of students. It also fuels a
person's desire to grow or perform efficiently. Human beings are thus highly driven, capable of achieving their
potential, and capable of finding more significant challenges. In addition, based on the study results of Loucaides
and Tsangaridou (2017), spending time with their peers often greater interest in physical activity and greater time
playing outdoors relative to those kids who spend time with others.

As observed in the result, the very high level of nonrelative adult support is similar to Gordon's (2011) study.
Community members and extended family members’ assistance for learners may be more important than that
offered by other kinds of support. Similarly, in the study of Saleem et al. (2016), a sense of belonging and
belonging among community members, as well as a spurred growth of ties and connections, generates a feeling
of connectedness and inclusion. It can create a friendly atmosphere, help with stress management, and socialize
children in the neighborhood. Furthermore, parallel to the study of Owens (2017), individual lives have an
impact on students' daily habits, social communication, educational, professional, and recreational contingencies,
desires, and goals. Students' growth and well-being are influenced by their surroundings. Having grown up in a
disadvantaged area lowers educational success and fulfillment, increases the likelihood of teenage pregnancy,
and may harm mental and psychological health.

5.2 Level of Student Learning and Development

Results of the study revealed that the level of student learning and development of grade six students from
zone two of the New Corella District was very high. There was a very high-level rating given by the respondents
in terms of physical health and wellbeing, social connectedness, social and emotional development, school
experiences, and use of after school time. This means that the student learning and development of grade six
students was very much manifested. Specifically, student learning and development in terms of physical health
and development. Apparently, the result of the study revealed that the level of student learning and development
in terms of physical health and development was very much manifested in their learning and development. With
a very high percentage of physical health and development, it indicated that the learning and growth of students
was strongly influenced by physical health and development, which also affected the students’ learning and
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development.

These findings were the same with the conclusion of the Committee on Physical Activity and Physical
Education in the School Environment (2013) that learners’ acquisition of knowledge and educational
achievement are built on the premise of sound health. Also, personality, socialization, pro-school attitudes,
achievement motivation, relatedness to social relationships, team work, harassment, and institutional racism are
some of the aspects of psychological wellbeing that generate a good link to physical activity. Moreover, similar
results to the study of Preyde et al. (2018), many youths with psychiatric disorders may be at threat of physical
health problems because of their lifestyle factors. Collectively, these habits can have a significant impact on
growth, including optimal intellectual functioning, physical, and cerebral development, as well as good effects
on psychological distress, sleeping, and perspective.

Data also revealed that the level of student learning and development in terms of social connectedness was
very high, which means that the student’s learning and development were very much manifested. This result is
parallel to the study of Schonert-Reichl (2011), which showed that relationships matter. In other words, children
who reported positive interactions with their parents, peers, school-related adults, and neighbors had stronger
connections than those who didn't disclose such favorable relationships. Therefore, on almost all dimensions of
well-being, learners who report interactions and meaningful relationships with essential people in various
settings are better than youth who claim a lack of such relations. Also, in the same study by Foster et al. (2017),
found that young people have a tendency to form strong and beneficial relationships with adults, and these bonds
have been linked to a reduced number of a variety of emotional and psychological issues as well as an increased
level of social competence. Children and adolescents who feel linked to individuals and institutions in their
communities may be less vulnerable to certain adverse outcomes.

Additionally, student learning and development in terms of Social Emotional Development was very high.
This means that the students manifested excellent learning and development. As the result concluded, it parallels
to the study of Schonert-Reichl (2011) that the good social skills and emotional health is related to the general
wellness of children and provides the basis for a healthy adolescent transition. When transition to middle or
secondary school, kids with greater levels of social-emotional well-being more preferable. In relation to social
emotional development, physical and mental well-being was to be the most important aspects of wellness by
participants. A person's cognitive, emotional, and emotional state, which affects how they think, interpret, behave,
and interact with others. Untreated mental diseases are far more likely to harm learning (Huang et al., 2020).

On the other perspective, the study of the level of Student Learning and Development in terms of School
Experience was very high, which means that the students were very much manifesting excellent learning and
development. This was parallel to the study of Eccles (2013) that Adolescents' knowledge and well-being are
generally attributed to school experiences that provided enough and quality resources, a safe setting, and stability
of teaching staff.

Lastly, the result of the research revealed that the level of Student Learning and Development in terms
of Use of After School Time was very high, which means that the students were very much manifesting excellent
learning and development. A very high percentage of use of after-school time indicates that students can do
productive activities that contribute to their learning and growth. It was similar to the research
of Schonert-Reichl (2011) that use after school time provides of being more advanced and socialization
possibilities. Children's participation in after school activities provides different and crucial chances for boosting
children's outcomes.

In the same way, harmonious to the study of Durlak et al. (2010) found adolescents who engaged in
structured, active, focused, and explicit (SAFE) after school programs experienced significant improvements in
their perceptions, emotions, social competence, and academic success. Therefore, use of After School Time is a
non-academic goal, and activity potentially has significant consequences for youth development outcomes.
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5.3 Significance of the Relationship Between Social Support and Student Learning and Development

This research evolved on the proposition of the Sociocultural theory of Lev Vygotsky (1978). The present
study revealed a very high positive significant relationship between social support and learning and development
of students. There is a substantial relationship between social support and a range of different outcomes,
including family, peer, and nonrelative adult support to learn and develop. Results used on the numerous
researches recommended the necessity of development in student consent. Generally, the analysis of existing
works recommended the necessity for further studies and experimentally reinforced habits for teachers and
learners’ improvements that sustain the learning and learning process. However, in these efforts, there has been a
lack of specific emphasis on the relationship of social support to students despite that research has related
support of society to a wide range of outcomes measures, including the development and learning of students.
Likewise, the relationship of social support to students’ variables includes family, peer, and nonrelative adult
support. Correlation analyses indicated that the learners having more family support have a better chance to
endorse and uptight in their learning and development.

5.4 Regression Analysis on the Influence of Social Support on Student Learning and Development

The test of significant influence using regression analysis showed that all domains of social support were
substantial. This finding was congruent to the proposition of the Sociocultural theory of Lev Vygotsky (1978).
The positive relationship of the student's immediate surroundings, which includes family members and others, is
indeed a significant social environment for the growth and development of a child. The idea of being supported
emphasized the driving force of the students to learn more and develop holistically. This, therefore, made the
students more persistent, attentive, and spent more effort, hence leading to increased learning and development.
The above findings of the study go with Bronfenbrenner's ecological theory (1979), that nonrelative adult
support belongs to a microsystem (family, school, peer group, and neighborhoods) believes that a child's
incomparable growth cannot be understood without taking into account his larger social and cultural
background. Further, the learners’ immediate environment provides learning experiences/alternatives that will
address the learning and development of students. The people in the learner’s immediate environment have to
give importance to social support by committing themselves to providing a variety of experiences that cater to
the social support of grade six students. All of these are of particular importance to the students' immediate
surroundings, which include family members and others who are accountable for the learning and development
of the grade six students.

6. Conclusion

Grounded on the results of this research, conclusions are strained in answer to the sub-questions raised in the
previous chapter. The respondents from the Province of Davao del Norte, New Corella District, zone two, who
are in grade six, have a very high level of performance in terms of social support, which means that they are very
highly accorded with family, peer and nonrelative adult social support. On the other hand, learning and
development of students is very high, which means that they have excellent learning and developmental
growth. Overall, results revealed a significant relationship between social support and learning and development
of students. All indicators of the social support used in this study have a very high relationship with the
knowledge and development of students. Therefore, it shows that the results among the two variables are
statistically very highly noteworthy. This is exposed over the point that more students who participate in
purposeful socialization and structured activities at home, school, and society perform better emotionally and
mentally than those who do not. Thereupon, authorities, institutions, communities, and families must all work
together to provide developmental opportunities for young ones that will help them build their ability,
self-esteem, and healthy selves.
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6.1 Recommendation

Since the research results show that social support has a significant relationship with student learning and
development, it is therefore recommended that governments, organizations, communities, and families continue
to support each other in creating formative experiences for children that will develop their competence,
confidence, and positive views of themselves. Among the indicators of social support, nonrelative adult support
has the lowest mean being identified but still has a very high percentage result. Therefore, it is recommended by
students and family members to seek resources for non-parenting adults that can offer the forms of social support
that will be the most beneficial and could very highly contribute to their learning and development.

Secondly, peer support is the second highest among the three indicators identified indicators, but still has a
very high percentage. Is recommended that teachers may promote peer cooperation or peer teaching in the
classroom in which it is a form of cooperative learning environment, such as a learner assisting a fellow student
in learning a topic. For the students providing helped it may increase their performance. Consequently, family
support has the highest mean being identified. Thus, the students are much engaged and have the most
manifestation compare to the other indicator. Therefore, the researcher recommended that family participation
should be emphasized and increased in order to grow actively, responsible people in the community. If parents
are interested in educating their children, it is equivalent to saying that the school is proactive in bringing about
improvement or growth among students. As the participation of parents grows, teachers and school
administrators often increase the chance to enact quality education reform.

Moreover, the findings revealed that among the five indicators of student learning and development, the
time use had the lowest mean being identified. This indicates that our students are affected by how they spend
their time after school as a factor that interrupts their ability to engage and perform in accomplishing a specific
result for their learning and development. The researcher, therefore, suggests that student's
immediate surroundings, which includes family members and others to value using after school hours as a
one-of-a-kind platform to provide youngsters with capacity building and enrichment activities. Any
out-of-school programs directly or indirectly seek to minimize violence, misbehavior, and other negative
attitudes inside and outside of school, reduce drug use, enhance social and emotional performance, and increase
school participation and attendance.

Furthermore, since there is a great association among the indicators of social support as well as learning and
development, researcher, recommends that programs be implemented by the Department of Education despite
the pandemic and no face-to-face classes, may have any out-of-school activities directly or indirectly seek to
minimize violence, misbehavior and other negative attitudes inside and outside of school, reduce drug use,
enhance social and emotional performance, and increase school participation and attendance. Also, provide
school activities that will involve the parents, siblings, and the students to replace the absence of the teacher.
Since, teachers are now very concerned about the learning and development of their students in this time of no
face-to-face classes. Therefore, students acknowledged social support boosted their confidence and improved
their self-image. The more a student perception of social support, the greater the extent of adaptation they may
make to lives’ problems and pressures. In general, it may affect on the student’s learning and development, feel
confident in academic learning, which in turn influences their self-concept.
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